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HPEJUCJIOBHUE

B nacmosiyem cOopruxe onyonuko8aHvl Mamepuaibl MedcOyHapoo-
HoU HayuHo-npakmuyeckol kKougepenyuu « Cogpemenivie meHOEHYUU 6
00yUeHUU UHOCMPAHHBIM SA3bIKAMY, 6 KOMOPOU RPUHUMAIOM yuacmue
poccuiickue u 3apybedcHble npenodasament 8y306, Yuumens Wkol u 00-
PA308AMENbHBIX S3bIKOBLIX YEHMPOS.

Lenvio nposedenus meponpusmus A6aAemcsa 0omen nedazo2uyeckum
ONbIMOM, BbIAGNICHUE AKMYALbHBIX NPOOIEeM U OOWUX HAYUHBIX UHMepe-
co6 6 obracmu Quionocuu U MemoooaocUU 00YUEHUsT UHOCHPAHHbIM
A3LIKAM.

Ce200ms1, 6cneocmeue 2100aIbHbIX NepemMer 60 6CeM Mupe 3HaAHue
UHOCMPAHHBIX SI3bIKO8 CMAHOBUMbCS 8ce bonee HyscuviM. Henpocmas
cumyayusi Ha MeNCOYHAPOOHOU apeHe, HANPANCEHHOCMb 83AUMOOMHO-
WEHULL MeANCOY CMPAHAMU CMAHOBIMCS BeCKOU NPUHUHOU OISl NOUCKA
63AUMONOHUMAHUSL MedicOy Hapooamu. He cmomps na eosnukaiowue
MENCOYHAPOOHBLE PAZHO2NACUSL U NPOMUBOPEUUS, YUBUAUOBAHNBIN MUD
cmpemumcest K OmKpulmocmu i 83aumooeiicmeuio. B cessu ¢ smum neoo-
X0OUMO 80CRUMBLEAMb IUYHOCb, KOMOPAsL CROCOOHA U Jicenaem yuacm-
806AMb 8 MENCKYIbIMYPHOU KOMMYHUKAYUU HA UHOCMPAHHOM SA3bIKE.

Benuka ponb unocmpanno2o a3vika u 051 RPOGHeCcCUOHATbHOU peaiu-
sayuu. Hapasne ¢ opyeumu oucyuniunamu uHOCMpPaHHblil 361K 6HOCUNM
CBOUL 6KNAO 6 POPMUPOBAHUE TUUHOCTIU KOMREMEHMHO20 CReYUaIUcma.
Tosmomy uz npocmoz2o yuebno2o npeomema on npPespamuics 8 6az06wlil
DNIEMEHM COBPEMEHHOU CUCTeMbl 00PA308aAHUsl, 8 CPEOCMBO OOCMUMICe-
HUSL NPOGHECCUOHATILHBIX YeTlell.

Haoeemcs, umo yuacmue 8 KoHghepeHyuu cmanems o4epeoHbiM uld-
20M HA NYMU COBEPULCHCTNBOBAHUS NEOA202ULCKO20 MaAcmepcmead, byoem
Cnocoocmeosams NEPCNEKMUGHOMY COMPYOHUUECMBY VHACMHUKO8 Me-
PONPUAIMUA HA OCHOBE COBMECTNHBIX NPOEKMO8.

3. B. Bypuesa
KaHO. neo. HaykK, 0oyeHm,
3aeedyrowuil kaghedpoii unocmparivix s3vikoe UOMK BI'Y
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XXI Bek — 3TO BeK, OCHOBaHHBII Ha MH(POPMAIIMOHHBIX TEXHOJOTHUSX, IO3TOMY OOLIECTBO
TpeOyeT OT Hac BaJeHHs KaKk MHHMMYM ABYMS s3bIkaMu. Pa3BuTHe CTpaHBI M pa3BUTHE
sI3bIKa TECHO CBSI3aHBI JPYr C ApyroM. MHTepechl ydamuxcs M KOMIIETEHIMH O0y4eHHS
OUYEHb BaXKHBI JIJIS YCIEUIHOTO Tpolecca o0yueHus. Hamm cTyneHTsl u3ydann aHrmMHcKui
SI3BIK B TeUeHHUe 6-8 JIeT, HO UX aHIVIMUCKHUIA He JOCTUT JIOJDKHOTO YpOBHA. B 3Toii cTaThe
aBTOp aHAJIM3HUPYET MHTEPECHl YUAIINXCSA U MX CIIOCOOHOCTD YUUTHCS B MPOIIECCE H3YUCHHS
AHIIMHACKOTO SA3bIKA.

Kniouegvie cnosa: nHTEpEC yUAIETOCs; YIeOHBIE KOMIETEHIINH; 3TAIbl 00YIEHUS; IPOIEcC
00yUeHMS.

Introduction

American psychologist G.Gardener said, “Insufficient language education influ-
ences the social position”. Each nation has policies on native language and foreign lan-
guage policy. The students in Mongolia consider English as a compulsory subject to be
taught and learnt at schools in order to achieve the goals of the Education and Culture
Ministry. Someone masters English because he has many opportunities to find out sci-
entific article, to study advanced technologies and to do research work on a specific
field. Furthermore most employers offer to whoever acquires English a well paid job
and advancement potential. Currently, we need to speak office language. It means if
you work at the International organization or a project you need to speak office lan-
guage to understand your colleagues. It can be English. Some specific job positions
demand the ability to know one of the foreign languages and it is his/her plus side to
get a job or to promote.

Literature review

In recent years researchers have begun to build a science of interest, investigating
what interest is, how interest develops, what makes things interesting, and how we can
cultivate interest in ourselves and in others. They are finding out that interest can help
us think more clearly, understand more deeply, and remember more accurately. Interest
has the power to transform struggling performers, and to lift high achievers to a new
plane.

So what is interest? Interest is a psychological state of engagement, experienced in
the moment, and also a predisposition to engage repeatedly with particular ideas,
events, or objects over time. Why do we have it? Paul Silvia of the University of North
Carolina speculates that interest acts as an “approach urge” that pushes back against
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the “avoid urges” that would keep us in the realm of the safe and familiar. Interest pulls
us toward the new, the edgy and the exotic. As Silvia puts it, interest “diversifies expe-
rience.” But interest also focuses experience. In a world too full of information, inter-
ests usefully narrow our choices: they lead us to pay attention to tkis and not to that.

What Interest Can Do For Us

Interest is at once a cognitive state and an affective state, what Silvia calls a
“knowledge emotion.” The feelings that characterize interest are overwhelmingly posi-
tive ones: a sense of being energized and invigorated, captivated and enthralled. As for
its effects on cognition: interest effectively turbocharges our thinking. When we’re in-
terested in what we’re learning, we pay closer attention; we process the information
more efficiently; we employ more effective learning strategies, such as engaging in
critical thinking, making connections between old and new knowledge, and attending
to deep structure instead of surface features. When we’re interested in a task, we work
harder and persist longer, bringing more of our self-regulatory skills into play. Interests
powerfully influence our academic and professional choices

How to Promote Interest

So what can parents, teachers and leaders do to promote interest? The great educa-
tor John Dewey wrote that interest operates by a process of “catch” and “hold”—first
the individual’s interest must be captured, and then it must be maintained. The ap-
proach required to catch a person’s interest is different from the one that’s necessary to
hold a person’s interest: catching is all about seizing the attention and stimulating the
imagination. Parents and educators can do this by exposing students to a wide variety
of topics. It is true that different people find different things interesting. It is one of the
reasons to provide learners with a range of subject matter, in the hope that something
will resonate.

What are Competencies?

Competencies, in the most general terms, are “things” that an individual must
demonstrate to be effective in a job, role, function, task, or duty. These “things” in-
clude job-relevant behavior (what a person says or does that results in good or poor
performance), motivation (how a person feels about a job, organization, or geographic
location), and technical knowledge/skills (what a person knows/demonstrates regarding
facts, technologies, a profession, procedures, a job, an organization, etc.). Competen-
cies are identified through the study of jobs and roles [1, c. 4].

Competence is a general statement
that describes the desired knowledge,
skills, and behaviors of a student gradu- s
ating from a program (or completing a
course). Competencies commonly define
the applied skills and knowledge that
enable people to perform successfully in
professional, educational, and other life

The 4 Stages of Learning Anything

UNCONSCIOUS
INCOMPETENCE

When you don't know
that you don't know

contexts. Competencies are specific and
observable learning outcomes. The goal
of competency-based learning is to en-
sure that students are able to demonstrate
knowledge, skills, and dispositions that
are important to success at school, higher
education, careers, and life.

CONSCIOUS
INCOMPETENCE

When you know that
you don't know

3
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Practice and persistance coupled with the belief that if one person can do it, you can do it too.
This is a sure-fire way for changel
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The survey
I. The survey questionnaire

Please answer the questions. Tick ¥ under the number which has been chosen (al-
ways— 5; often — 4; sometimes — 3; seldom — 2; never — 1)

A. Interest 5 4 3 2 1 No answer
1 I prepare myself for my English course no 8 12 11 15 2
urged
2 | I repeat and look through the notes from my 20 20 5 2 1
English lectures
3 | I actively participate in my English course 9 11 16 8 4
doing exercises, answering questions and
asking things which I didn’t understand
4 | Itry to get good scores on my test, examina- 27 18 1 1 0 1
tion and project work.
5 | Idon’t like when project work is postponed or 9 12 11 8 8 1
a teacher can’t come to class.
B. learning competences
1 I always do my homework 15 17 8 4 0 4
2 | Itry hard to do difficult tasks. 9 22 12 3 1 1
3 | I spend my time on studying and doing 18 17 8 4 0 1
homework.
4 | When I miss classes I must make up for lec- 32 10 3 1 0 2
ture.
5 I prepare for my exam. 23 20 3 0 2
6 | When I get low scores I am eager to improve 19 23 3 2 1
myself and get better results next time.
7 | When I have classes, I pay attention to my 20 14 9 4 0 1
study much and spend less time on being with
my friends
8 | I do my homework before my favorite TV 16 12 9 9 2
program is on.
9 | Extra activities such as sport and social activi- 12 12 13 4 6 1
ties can’t disturb me
10 | I have my own room which is clean and tidy 11 8 4 6 19

to study in it.

II. Result part A

We asked five questions about interests in learning English and 10 questions about
learning competences. Forty nine students were included in the survey. All the students
are ESP learners. The result from each question was calculated based on the replies
from 49 students from questionnaires returned in time for analysis. Following charts
are shown the results about interests in learning English.

1. I prepared my self for my English course
no urged.
never
4% always
17%

2, I hang on my lip's my English course.

malways Woften ®somefimes Wseldom ®never




3. | actively participate my English course. 4. I try to get high scores om my fest,
Doing exercises, answering questions, asking examination and project work.

questions which | don't understand.

malways moften msometimes msekiom m never
5%
g

5.1 don't like when project work are postponed
or teacher can't come to class.

no answer

2% always

18%

never
16%

seldom
16% §

sometimes
25%

III. Findings

We divided the survey questionnaire into two parts A (interests) and B (learning
competences). We have shown results of the first five questions by charts. The results
show that the participants who learn ESP are not interested in English very much.
However answering the second question 42% of the participants chose “always” but to
question three only 19% answered “always”. Answering question four 55% of the par-
ticipants ticked “always”. 18% of the participants replied “always” to question five.

IV. Result part B

We have asked ten questions to investigate the students’ ability to study. We have
shown some questions’ results in below charts.

V. Findings part B

Answering questions two, three, four and six more than 60% of the participants
chose “always and often”. From the results we considered that the participants are able
to study much. The answers to the fourth question show us it definitely.

Discussion

As it can be drawn out from the findings of the survey, whatever ESP learners have
ability to study. It is clear. But they are not interested in English course much. We
made discussion of five main questionnaires from part A (1, 2, 3, 4, 5) and from part B
(2, 3, 4, 6) and brought up the following points.

1. The majority of learners (from 88% to 92%) involved in the survey question-
naire agree that they really want to get high scores. It’s not wrong to desire to get high
scores. In the future we’ll need a more resourceful person than a well educated one.

2. More than 80% of the learners listen to lectures carefully and must make up for
lectures when they miss classes. Learners do not realize what their drawbacks in study-
ing language are in order to perform well. They should participate in the course pro-
vided actively to understand the course. We observed that the learners just watch and
take photos of teacher’s presentation. They are very passive. The learners just study in
class and understand well in that moment. But they don’t revise as they forget easily.



That is one reason why ESP learners can’t study English well and can’t improve their
English level.

Teachers should give very clear instructions especially for difficult tasks.

Conclusion

ESP learners need to study English actively. They ought to define their purpose to
learn English. Otherwise they should understand why learning English is so important
for them. We know that mastering a foreign language process takes a continuous and
long period of time. Scientists determined that the key of Development of Mongolia is
a resourceful and well educated person. We have obtained the information about ad-
vanced technology and research papers in English.
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AND COMPETENCES IN ENGLISH LANGUAGE LEARNING
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The 21% century is the IT based century that’s why the society demands us to acquire at least
two languages. National development and the development of language interact with each
other. Learner’s interests and learning competences are very essential in successful learning
process. Our students have studied English for 6-8 years but their English hasn’t improved
to the proper level. In this article the author analyzes the learners’ interests and the ability to
learn in studying English.

Keywords: learner’s interest; learning competences; stages of learning; learning process.
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B nanHoO# crathe pedb HAET O KOHKYpCE COYMHEHUH 3cce, 0JJHOM U3 3(P(EeKTHBHBIX CIIOCO-
0OB HCIIOJIL30BaHMS ONPEAEIEHHOTO THIA COLMABHBIX CETeH, HAlPaBICHHBIX Ha yJydlle-
HUE HaBBIKOB MHCHbMa U PACIIUPEHUs CIOBAPHOTO 3araca yJalluxcsl, U3y4arolluX aHIJINH-
CKUH s13BIK. 5] Taroke yroMsiHy/Ia O HEKOTOPBIX NMPOOJIeMax U BO3MOXKHBIX PEIICHUSX, KOTO-
pBle MBI IPOBEPIIIN Ha MpakTuke. Kpome Toro, B Hero BKIIOUEHBI HEKOTOPbIE TOTCHIUAIb-
HBIE MJIEU 110 Pa3HbIM BEPCHSM aHAJIOTHYHOH pabOoThl B KayecTBE BHEYUEOHOM JesTeIbHO-
CTH C UCIIOJIb30BaHUEM YCTPOMCTB KOMMYHHKATUBHON TEXHOJIOTHU M COLIMANBHBIX CETEN.
Knwuesvie cnoea: y1acTHUK; y4aCTHHIA; ICCE; HAIMCAHUE; YIIydIIEHUE HABBIKOB IHCHMA;
paclIupeHne CI0BapHOro 3amaca.

Today we live in a highly developed technological era and it creates us more oppor-
tunities to deepen our knowledge, to develop our professional skills and to broaden our
teaching experience. So, we should catch the chance. Especially, for teachers and
learners of English, it’s a golden opportunity as English is the main language for the
internet and technological development. On the other hand, learners, especially young
people prefer using ICT in different ways to traditional methods of learning such as
handwriting or reading books and printed material.

Once, I read an article in which two English teachers of two different continents had
reported about their cooperation ‘10-week project’ carried out on Facebook which
helped and encouraged inter-culturalism among students of Brazil and Poland. Imme-
diately, I decided to try a similar project (but not exactly the same, of course) for my
students to improve their writing skill, since it’s one of the difficult problems to solve
for teachers and students. Because, I teach General English to non-English majored
students and we don’t have much chance to pay attention to ‘writing skill’, which
means we don’t have enough time to try it. But ‘writing an essay’ plays an important
role in all types of exams and our learners want to practice it.

At the beginning of a new term, I explained my students about the idea and gave
them time to think. The students were all of the same level learning English II (inter-
mediate level). After few days, we discussed about the contest again and a lot of stu-
dents agreed that they had found the idea interesting and efficient. Thus, I planned and
we started ‘8-week project’ (we agreed to call the contest as ‘a project’) on Facebook, a
type of social media which is the most commonly used by young people. As for the
duration, I thought ‘8 weeks’ is suitable since one semester lasts 15 weeks. According
to the above mentioned two teachers, the duration can be flexible [2, p.27], but we
should consider that if the project would continue too long the students could ignore
other subjects and thus, they could face problems at the end of the semester. On the
other hand, if the time is too short, we could not have had enough result as expected.

Thus, our “Eight-week project” started. We had two main goals, to improve writing
skill and to expand vocabulary on the given topics.

The first week of the project was called ‘Discussion week’ and we agreed on:


mailto:ankhaa_uhaa@yahoo.com

Rules for participants: Every Sunday participants would be given an essay topic for
a new week and they would do research and write the essay and post it on the group
before deadline (10 p.m. next Sunday). Any useful files such as photos, videos and
glossaries, etc, can be attached along with the essay. Participants should also be punc-
tual and active during the whole project and they can ask a question or post a comment
if they have. But they have to be polite and ethical on the net [4, p.120].

Topics: Choosing topics for the essays was not very easy and we had some argu-
ment. Since our students are majored in different fields such as mathematics, biology,
chemistry, geography, etc, they have various ideas about the topics and most of them
wanted to focus on their majors. However, we finally could agree that the topics had
better be related to Mongolia, which is the most common and general topic we should
be able to write about anytime. The specific topic for each week would be given before
beginning the week by the teacher.

Evaluation and award: When participants post their essays, the teacher and all the
participants will read them, write their comments and questions to clarify. On Wednes-
day, the teacher would announce “The best participant of week” and after completing
the project, “The best of Bests” would be selected by the majority votes. Each best par-
ticipant would be awarded.

We called the second week as “Online preparation week” and I created a Facebook
group and invited the students who wanted to participate in the project. By the end of
this week, 21 students had been registered as a member and I posted some words of
encouragements and gave them some advice on writing an essay. Also we discussed
about their plans and expectations from the project. At the end of the discussion, I
warned that their essays would be read not only by the teachers, but also all the partici-
pants. As a general rule, essay writers should consider who the readers are, what needs
and interests the readers have [1, p. 371].

The topic for “Week-3” was “My native land” and our participants posted some
good essays and pictures of their native land and hometown. It was very interesting as
they are from different parts of Mongolia and I was happy to read that each student is
proud of his or her province.

The topics for the following two weeks were “Mongolian Traditional Food” and
“Mongolian National Clothes” and the participants were still active and essays were
quite good and interesting. We gained a lot of knowledge and information from the
first three essays.

However the “Week-6" was different from the previous weeks and only five essays
were posted during the week. The topic was “How to protect Mongolian Language?”
and I wanted to know how Mongolian Language was viewed by students as they’re
future teachers and educators. But by the end of this week, I’d realized that the topic
was not easy to write because they had to mention the problems our mother tongue
faced and were expected to put forward their ideas that could be useful to solve the
problems. The five essays were not well written, most of them were just about Mongo-
lian language, its history, origin, etc. Only two students had tried to name some prob-
lems and ideas to solve them. So, I explained about their essays and mistakes. Also,
I had not forgotten to praise the participants who had posted on this difficult topic.

The topic for the 7" week was “Mongolian people whom I admire” and our partici-
pants had been motivated again by the topic and a lot of good essays were posted. They
wrote about some outstanding people in Mongolian history such as Chinggis Khaan,
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Manduhai Tsetsen Queen, Natsagdorj.D, etc. Once again, I felt very happy to know
that the future generation is proud of our country and the famous people.

We called last week as “Conclusion week” and we posted our opinions and com-
ments about the project and its efficiency. At the end of the week, we had a personal
meeting and “The best of Bests” was selected by the teacher’s and the participants’
votes. As a teacher, I have to agree that those ‘best essays’ doesn’t mean ‘perfect es-
says’. It means that they were better than the others and the writers worked harder than
other participants. According to experts and scientists say, new and young researchers
lose a lot of time as they’re usually afraid of mistakes and they think their materials
such as essays, articles, etc, must be perfect. However, any researcher and scientist’s
knowledge and skills improve gradually [3, p.23]. Also our participants handed me
their ideas and comments in written form and I had a lot of ideas and good potential
versions of the project.

Conclusion: As | mentioned earlier, during the implementation of the project, I
gained a lot of knowledge and experience, as well as some good ideas which can be
practiced during the implementation similar projects. The type of the project and the
essay topics can vary depending on participants’ age and level. For instance, if you
have secondary or high school students preferable topics can be:

e Do you like wearing a school uniform?

e  What can you do to be a good son or daughter?

e Isitcorrect to prohibit using mobile phones during classes?

e Isitcorrect to prohibit using expensive smart phones for school children?

But if your participants are university or college students, especially, if they are ma-
jored in English, topics should be more sophisticated and can be related to some seri-
ous problems that seek for solution, such as:

o  The ways students can pay their tuition fee

e  How do you use communication technology and social media in your life?

e  Advantages and drawbacks of technological development

e  What can you do to protect Mongolian language?

All these topics are suitable for a project in English language. However, if you want
to implement a similar project in learners’ mother tongue, the form of project or the
topics for essays can be very different and you can explore much deeper and more effi-
cient ways to utilize ICT and social media in teaching and learning practice. But,
there’s one important drawback to consider for us, teachers. Depending on their finan-
cial background and place they live, the internet access is limited for some students.
Before opening the group, thirty three students had given me the names to participate
in the event, but twenty one members were registered in the group. The explanation
was ‘lack of the internet access’ as the participants have to be online most of the time
during the implementation of the project. So, we shouldn’t force every student to be
involved in such an online activity and it’s better to be optional. Finally, I hope my
practice and ideas can be helpful to enrich your teaching experience and to make your
classes or extra-curricular activities more interesting and your students more active.
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an extra-curricular activity using communication technology devices and social media.
Keywords: participant; essay; post; to improve writing skill: to expand vocabulary.

12


mailto:ankhaa_uhaa@yahoo.com

YIAK 372.881.111.1

MOOK ¥ OOP IIPM U3YYEHUU U ITPEINNOJABAHUS
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B cratpe paccmarpuBaroTcs 00pa3oBaTEIBbHBIE PECYPCHI, TAKHE KaK MacCOBBIE OTKPBITHIC
onnaitH-kypcesl (MOOK) 1 oTKpBITBHIX 00pa3oBaTenbHbIX pecypcoB (OOP) mnst n3ydenus u
MIpenoiaBaHysl aHTIUICKOro s3bIka. Takyke aBTOp PEKOMEHIyeT HEKOTOphIEe MOJIE3HbIE U
HaJIe)KHBIE pecypchl Kak Juisd 00y4alomuX, Tak U AJs M3Y4YarolUX aHTJIHHCKUH s3bIK. st
yenemHoit pabotst B MOOK Heo0X0aMMO MMETh OCTaTOYHBIH YpOBEHb KOMITBIOTEPHOM
IPaMOTHOCTH, BJIaJICTh aHIJIMHCKHUM SI3bIKOM, 3HATh O0Y4aloIlne CTPYKTYphI, BRIOMPATh 3¢-
(exTuBHBIE (POPMBI 00y4YECHUS], IOHUMATh [IEHHOCTh OOY4YEHHsSI U OBITh KPUTHYECKHM, TaK
KaK IPHUIETCS OLCHUBATh OoJbinue 00beMbl nHpopMamu. Takum oopazom, MOOK u OOP
MOTYT OBITh HCIIOJIB30BAHBI JUIS MTOBBIIICHUS] COOCTBEHHON KOMIIETEHTHOCTH M Ipodeccro-
HaJIbHOM KOMIIETCHTHOCTH YUYHUTENIeH aHTJIMICKOTO SI3bIKa B KOHTEKCTE MOHTOJILCKOTO 00pa-
30BaHUS.

Knrouesvte cnosa: maccoBble OTKpBITHIE OHNaH-Kypchl (MOOK); oTkphITBIE 00pa3oBa-
tenbHbie pecypesl (OOP); npodeccnoHanbHas U COOCTBEHHAsT KOMIIETCHTHOCTH; U3yUYCHHE
AHIJIMHACKOTO A3BIKA U MIPEIoIaBaHue.

Introduction

Purpose

To make a contribution to learn and teach English effectively by using MOOCs and
OER as parts of the educational resources which are current trends in the 21% century
education

Literature review

It is stated that teacher competence consists of self-competence, professional com-
petence as well as social competence. According to the needs analysis conducted
among 813 English language teachers in Mongolian secondary schools by Institute of
Teachers’ Professional Development affiliated to the Ministry of Education, Culture,
Science (MECS) in 2013, the majority of teachers (n=413) was eager to improve both
the self-competence and professional competence in in-service teacher training pro-
grams. Therefore, educational resources such as MOOCs and OER can be used to im-
prove English language teachers’ self-competence and professional competence in our
context.

Digital technologies are contributing to the surge in openness as well as providing
the necessary efficiency and scalability. With MOOCs, open education meets online
education, and vice versa. Online and blended education in general are seen by gov-
ernments as a new and flexible way to educate at large scale whilst not increasing costs
significantly (sometimes even increasing the quality of education whilst keeping total
costs the same). As such, the educational innovation offered by digital technologies can
solve some of the critical challenges of higher education (HE).

In the context of MOOCs, with their massive dimension, the important digital inno-
vation is related to the scalability of many educational services. It is important to rec-
ognize that online education is not the same as open education. As with MOOCs and
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open education, it is hard to find a broadly accepted definition of online education. In
the context of MOOCsSs, an online course must be offered 100 per cent online. If it is
not, then it is a blended or hybrid course. That said, there are examples of learners, for
various reasons, participating partly offline and partly online [UNESCO, 2016, p.18].

A MOOC differs from a “regular” online course in at least three aspects:

e [t is designed for, in theory, an unlimited number of participants and as such is
related to the scalability of the education service provider.

e Itis accessible at no charge.

e [t requires no entry qualifications.

o  All elements of the course provision are provided fully online.

In terms of educational resources, there is improved access (free of cost) to Open
Educational Resources (OER -online learning materials that can be Retained, Reused,
Revised, Remixed and Redistributed for free (5Rs)), open textbooks or MOOC:s.

Higher education institutions (HEI) see MOOCs as an opportunity to experiment
with innovative online pedagogical approaches [Allen & Seaman, 2015; Hollands &
Tirthali, 2014]. In general, four clusters of objectives identified by Jansen et al. (2015)
are using MOOC:s for financial reasons (e.g., reduce costs, generate additional income),
for reputation/visibility reasons (e.g., student recruitment, marketing potential, reach
new students), as an innovation area (e.g., improve quality of on-campus offerings,
contribute to the transition to more flexible and online education, improve teaching)
and responding to the demands of learners and societies.

Clark (2013) identified eight types of MOOCs, dependent on the pedagogy used:

I. transferMQOOC:sS: transfer from teacher and course content to learner (mostly al-
so named xXMOOCs)

II. madeMOQOCs: more innovative ways of using videos, more challenging as-
signments, problem solving, peer work and peer assessment

III. synchMOOC:s: fixed start date, fixed deadlines for assignments and assess-
ments, and a clear end date

IV. asynch MOOC:s: no or frequent start dates, no or looser deadlines for assign-
ments and assessments, and no final end date (also called “MOOCs on demand”)

V. adaptive MOOCsS: use adaptive algorithms to present personalised learning
experiences based on dynamic assessment and data gathering on the course

VL. group MOOC:s: start with small, collaborative groups of students, with the
aim of increasing student retention

VIIL connectivist MOOCS: based on the connectivist opinion on education (mostly
called cMOOCs)

VIII. mini MOOC:s: intense courses that last for hours or days instead of weeks

Specific MOOCs can belong to more than one of these categories (e.g. (e.g., an on-
demand xMOOC belongs to the categories of transferMOOCs and asynchMOQOCs).

Regarding the costs for MOOC production and delivery range from nearly
US$40,000 — 325,000. In addition, approximately US$10,000—50,000 needed to cover
operational costs every time the course is offered. For example, Tasks include record-
ing (video, audio, screen capture, etc.), mixing, editing, post-processing and publish-
ing, amongst others.

Research findings from 68 MOOCs offered by Harvard and MIT from Fall 2012 to
Summer 2014 by Ho and colleagues (2015)

* 71 per cent of the participants already had a bachelor’s degree or higher.

* 53 per cent were under 30 years of age.
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* 32 per cent were based in the United States.

* 31 per cent were female.

In the light of skills and features needed to be a successful learner in a MOOC are
digital literacy, English language proficiency, a learning structure, an effective delivery
environment, a perception of the value of learning, critical literacies to evaluate large
quantities of information. Hill (2013) has identified five categories of learners’ behav-
iour in a MOOC:

I.  No-shows: register but never log in to the course whilst it is active.

II. Observers: log in and may read content or browse discussions but do not take
any form of assessment beyond pop-up quizzes embedded in videos.

III. Drop-ins: perform some activity (watch videos, browse or participate in the
discussion forum) for a select topic within the course but do not attempt to complete
the entire course.

IV. Passive participants: view a course as content to consume. They may watch
videos, take quizzes and/or read discussion forums but generally do not engage with
the assignments.

V. Active participants: fully intend to participate in the MOOC and take part in
discussion forums, the majority of assignments and all quizzes and assessments.

Discussion

In order to improve English language teachers’ self-competence and professional
competence MOOCs can be used in the following ways. For instance,

*  To develop a communicative lesson plan: Shaping the Way We Teach English,
2: Paths to Success in ELT

*  To motivate learners by using a variety of activities or visuals in the classroom.
E.g. Two MOOCs — Inside IELTS, Understanding IELTS used to teach Developing
Listening Skills Course at MNUE (Jan 23— May 9, 2017)

e To use BBC 6-minute English lessons for intermediate students to teach devel-
oping listening skills course and improve own English language proficiency

* To assess our students’ performance objectively and reliably. E.g. writing
sample evaluation in Crafting an Effective Writer: Tools of the Trade (Fundamental
English Writing)

»  To improve English language proficiency while using these resources to teach.

Conclusion

It aims at exploring different aspects of MOOCs and OER to learn and teach Eng-
lish.

In order to improve both professional and self-competence of English language
teachers in Mongolia, MOOCs and OER can be used effectively inside or outside the
classroom. In these educational resources, learners have some responsibility for their
own learning; they are more likely to be engaged than if they are just doing what the
teacher tells them to. In other words, in those resources, learners have control over
what is happening in their learning.

Recommendations on MOOCs and OER

Some major educational sources to teach and learn English

*  American English At State:
https://www.facebook.com/AmericanEnglishatState/?fref=ts

*  Voice of America: http://learningenglish.voanews.com/

»  Sing Out Loud Children's Songs: http://1.usa.gov/1aRmY6C

*  British Council: http://learnenglish.britishcouncil.org/en/
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*  BBC Learning English: http://www.bbc.co.uk/learningenglish/

*  BBC 6 minute English lessons:
http://www.bbc.co.uk/learningenglish/english/features/6-minute-english

*  Australia Network Learning English:
http://ww35.legacy.australianetwork.com/learningenglish/

*  MOOCs— Massive Open Online Courses:

Shaping the Way We Teach English, 2: Paths to Success in ELT, a program of the
U.S. Department of State, administered by the University of Oregon on Coursera

Crafting an effective writer: Tools of the trade (Fundamental English writing) by
Mt. San Jacinto College, USA on Coursera

Inside IELTS by Cambridge English language Assessment on Futurelearn

Understanding IELTS by British Council on Future learn.
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MOOC AND OER IN ENGLISH LEARNING AND TEACHING
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It aims to explore educational resources such as Massive Open Online Courses (MOOCs)
and Open Educational Resources (OER) in English language learning and teaching. Also it
recommends some major useful and reliable resources to learn and teach English to teachers
or learners. Several skills and features need to be in place for a learner to be successful in a
MOOC such as digital literacy, English language proficiency, a learning structure, an effec-
tive delivery environment, a perception of the value of learning, and critical literacies so as
to evaluate large quantities of information. Briefly, MOOCs and OER can be used to im-
prove both self-competence and professional competence of English language teachers in
Mongolian context.

Keywords: Massive Open Online Courses (MOOCs); Open Educational Resources (OER);
professional and self-competence; English learning and teaching
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POJIb YPOBHEBOM MOJIEJIA OBYYEHMUSI
N MEXJIYHAPO/JHbBIX CTAHJIAPTOB B ®OPMHUPOBAHNN
WHOS3BIYHON KOMIIETEHTHOCTH BBIITYCKHUKA BY3A

© Byna:xanoBa C3carma BragumupoBHa
BypsiTckuii rocyjapcTBEHHBII YHUBEPCUTET
Poccus, r. Yman-¥Y

E-mail: sesegbud@yandex.ru

B coBpeMEeHHBIX YCIOBUSAX Pa3BUTUE MHOSA3BIYHOW KOMMYHUKATUBHONH KOMIIETEHTHOCTH B
By3€ IPEJCTaBIISICTCS KaK MHOT'OCTYNEHYATHIH IMPOIECcC, HAIEJIeHHbI Ha molsTamHoe ¢op-
MHUpOBaHHE 3HAHWH, YMEHHI U HaBBIKOB YYalllUXCsl B paMKaX KypcOB OOILEro aHIIIMHCKOTO,
AHTJIMICKOTO AJIs CHEUUAIbHBIX LeNieil 1 HayYHOTO aHTJIMHCKOrO B COOTBETCTBUH C 0OOIIe-
KyJIBbTYPHBIMH, 00IIENpO(h)eCCHOHATBHBIMU U YHUBEPCAIBHBIMU KOMIIETEHINAMH, 3aJI0KEH-
HBIMH B TpeOOBaHUAX (enepalbHBIX TOCYAApPCTBEHHBIX 00Pa30BATENBHBIX CTAHIAPTOB
BhICIIEro oOpa3oBaHusa. CTaThsl MOCBSIMIEHA PACCMOTPEHUIO 3(P()EKTHBHOCTH BHEAPEHUS B
y4eOHBIH ITpomecc B By3e YPOBHEBOW Mojenu oOydeHHs, BKIIOYArONIed B ceds TecTHpoBa-
HHUE Ha ONpeJeNiCHne YPOBHA, (JOPMUPOBAHNE YPOBHEBBIX I'PYIII, BHICTPANBAHHE TPACKTO-
pux 00y4eHHS W TOATBEP)KACHHE yPOBHS IOCPEICTBOM y4YacTHs B MEKAYHApOIHBIX HK3a-
MEHax ¢ T[oJy4YeHHeM mpecTwkHoro ceprudukara Cambridge English Language
Assessment. Taxke craThsi paccMaTpHBaeT BO3MOXKHOCTH HCIIOJIb30BAaHUS OOLIeeBpOINeii-
CKOI1 IIKaJTbI SI3BIKOBBIX YPOBHEH /IS ONpeICNICHHs [IeNel, COAepKaHus M KOHTPOJIS 00yue-
HUSI Ha TPEX YPOBHSIX BBICIIEro oOpa3oBaHus: OakajiaBpHaTe, MarucTparype, acCuipaHType.
B pesynbrare uccienoBaHus YCTaHOBJIEHO COOTBETCTBUE IO COJEPKATEIIBHBIM IPU3HAKAM
OOIIEKYNBTYpHBIX TPO(PECCHOHANFHBIX W YHUBepcanbHBIX KommereHImid ®I'OC BO ne-
CKPUITOpaM KOMIIETCHINH, IIPOIHCAHHBIX B 00IIEeBPONEICKOI MIKale S3bIKOBBIX YPOBHEH,
a TaK)Ke BBIABICHBI TAKHE MPEUMYIIECTBA KaK MMOBBIIICHUE MOTUBALMU y4allluXCsl, IpUBeE-
JCHUS Liesiel, comeprkaHusi, KOHTpoust oOydeHns 1 YMK Kk MeXIyHapomaHBIM CTaHIapTaM,
BO3MOXKHOCTH BHEIITHETO KOHTPOJIS 3(P(heKTUBHOCTH pabOTHI MPENoaaBaTes.

Knwueswie cnoga: npenogaBaHue MHOCTPAHHBIX S3bIKOB B By3€; KOMMYHUKATHBHAs KOMIIe-
TEHIMsSI, YPOBHEBBIH MOIXO0/T; 00IIIeeBPOIICiicKast IIKaIa SI3bIKOBBIX KOMITCTCHITH.

B cuny cnokuBlIelcs Ha ppIHKE TpyZa CUTYallMH, BBIPAXKAIOIICHCS B BO3PACTarO-
IIeM CIPOCE Ha CHEIMATUCTOB, CIOCOOHBIX UCIOJIb30BATh HHOCTPAHHBIN SI3BIK B MPO-
(beccHoHANBHOW NIESTehbHOCTH, (OPMHUPOBAHHE WHOSA3BIYHOW KOMMYHHKATUBHOMN
KOMIIETEHTHOCTH YK€ BBIXOJUT U3 paspsijia Leliel, CTOAIMX Tepel OTAebHON AUCIH-
TUTMHOW «WHOCTPAHHBIA S3BIK», B Pa3psill CTPATETHYECKHUX 3aJ1a4, CTOSIIUX Iepes BY-
30M.

B oTBeT Ha coBpeMeHHbIe TpeOoBaHUs (elepanbHbIe TOCYIapCTBEHHbIE 00pa3oBa-
TEJNbHBbIE CTAHJIAPTHI BBICIIETO 00pa30BaHMs, CO3JIaHHbIE HA OCHOBE KOMIIETEHTHOCT-
HOTO MOJIX0/1a, JCIAI0T U3yUYCHHE HHOCTPAHHBIX A3bIKOB MPUOPUTETHBIM, BKJIIOYAs €r0
B 0a30oByr0 4acTh Ojoka 1, u TpeOyroT hopmupoBaHus y OakanaBpa NpU U3yYEHUHU
JTVCIUTUTMHBL «MHOCTPAHHBIA SI3BIK» CHOCOOHOCTH K KOMMYHUKAIIMM B YCTHOW H
MUCbMEHHOH (OopMax Ha PyCCKOM M MHOCTPAHHOM SI3bIKaX JJISl pelICHHs 3a7ad MexK-
JMYHOCTHOTO M MEXKYJIbTypHOTO B3aumopeictus (OK-5), a Takxke psima JONOIHHU-
TENBHBIX OOIIEKYIbTYPHBIX KOMIETECHIMH, TAKHX KaK CIOCOOHOCTh K caMooOpa3oBa-
HUIO, pa3BUTHE KOTHUTHBHBIX M HCCIIEIOBATEIbCKUX YMEHUH, pa3BUTHE WHOpMAIH-
OHHOH KYJBTYpHI, yBOXKEHUE K JYXOBHBIM IIEHHOCTSAM Pa3HBIX CTPaH U HAPOJOB U JIp.
Ha ypoBHe e maructparypsl Leibl0 00y4eHHs] HHOCTPAHHOMY SI3BIKY YK€ CTAaHOBHUT-
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csi ¢dopmupoBaHue 00mENPOdEeCCHOHATBHBIX U MPO(ECcCHOHANBHBIX KOMIETEHIINH,
BBIP@)KAIOIIMXCS B TOTOBHOCTH K KOMMYHHKAILlMM B YCTHOM M IMCbMEHHOH dopmax Ha
PYCCKOM M MHOCTPAaHHOM SI3bIKaxX AJISI PEIICHUs 3a1a4 Npo(hecCHOHAIBHOMN AesTeNbHO-
ctu (OIIK-1). Tperuii ypoBeHb BBICIIEro 00pa3oBaHMs — aCUPAHTYpa — ONpEaAesi-
T LIeNIb KaK Pa3BUTHE TOTOBHOCTH HCIIOIB30BATh COBPEMEHHBIE METOBI M TEXHOJIOTHU
Hay9IHOH KOMMYHHKAITUH Ha TOCYJapCTBEHHOM M MHOCTpaHHOM s3bikax (YK-4). Ta-
KUM 00pa3oM, YeTKO MPOCIIeKUBAETCS rpafanus oT Tak HazeiBaemoro General English
(nns 6akanaBpoB) k ESP (maructpantsl) u nanee k Academic English (actmpantsr),
YTO MPEACTABIACTCA JOTWYHBIM B YCJIOBUSX, KOTAAa Ha NEPBBI Kypc OaxanaBpuata
BVY3a 3agactyio 3aumcisieTcss KOHTHHTEHT ¢ ypoBHeMm BiameHus A0-Al (Starter,
Beginner), npu ToM, uTo hopmMupoBaHue npodhecCHOHaIbHON KOMMYHHUKATHBHOW KOM-
nereHnu (kypc ESP) BO3MOXHO TONBKO Tpu CHOPMHPOBAHHON KOMIICTCHITMHM Ha
ypoBHe B1-B2 (Intermediate, Upper-Intermediate), a yHMBepcanpbHONH KOMIETEHIINU
acnpaHTa — ¢ ypoBHs B2.

Kpome Toro, pazsutre akageMuuecKkoil MOOMIIBHOCTH, €Il OJJHOrO TpeOoBaHus ce-
TOAHALIHETO AHS, TAaKXKe TPeOyeT BXOXKICHHS B MPOCTPAHCTBO €IUHBIX MEXAYHAPO.-
HBIX CTaHJAPTOB [0 MHOCTPAHHBIM S3bIKaM, KOTOpbIE 3aKpemsieHbl B OOmeeBponei-
CKOM IIIKaje YPOBHEH S3bIKOBOM KOMIIECTEHIIMU. JTa CUCTEMA CIYXKHUT JIJIsl B3aHMHOTO
MpU3HAHKUS KBATH(HUKANN, TTOTYYSHHBIX B PA3HBIX CHCTEMax 00pa30BaHUs, M CIIOCO0-
CTBYET TPYAOBOU U akajgeMU4eckoil Mmurpanuu. OHa CONMPOBOXKIACTCS IUHEHKON MeX-
JIYHApOJTHBIX 9K3aMEHOB B KaueCTBE IMOJTBEPIKICHHS JOCTIIKEHHS TOT'O WM WHOTO
YPOBHSL.

B pamkax OOmieeBpomneiickol MIKainbl ypOBHEH SI3BIKOBOM KommeTeHIn «Komme-
TEHIMM» OIPEIEINSIOT KYJIbTYpHBI KOHTEKCT (YHKIMOHHPOBAHUS SI3bIKA, & TaKXKe
YPOBHHU BIAJCHHSI SA3BIKOM, YTO TMO3BOJISAET (PUKCHPOBATH JOCTHIKEHHUS H3YYalOLICTO
SI3BIK B T€UECHHE BCcell »u3HU. OHU TaKKe CIIy)KaT OCHOBOW ISl pa3pabOTKH ydeOHBIX
MIPOTrpaMM, 3K3aMEHAIIMOHHBIX MaTEepUaJIOB, yYeOHHKOB U JIP. B paMKax 001IeeBpoIIei-
cKoro mpocTpaHcTBa. «KommeTeHnu» B JOCTYITHON W MOHATHOHN (opMe ONpeaesioT,
4eM He0O0XOAWMO OBJIIETh M3YYAIOLIEMY S3BbIK, YTOOBI HCIIONB30BAaTh €ro B IEJAX
OOIIEHMs], a TAK)KE KaKUe 3HAHHUS U YMEHUs eMy HEOOXOIMMO OCBOUTH, YTOOBI KOMMY-
HUKanus Obuia ycrenHod. Takum oOpa3oM, mpejiarasi oOIIyl0 OCHOBY JUIS YETKOI'O
OIMCaHUs Ieliel, coJepKaHusi U MeTo/I0B, «KoMIeTeHIm» CIocOOCTBYIOT Mpo3pad-
HOCTH KypCOB, POTpaMM U KpUTepHeB olieHkH [1, c. 1].

B mponecce npodeccroHanbHO OPHEHTHPOBAHHOTO 00YYEHUS! MHOCTPAHHBIM SI3bI-
KaM B By3€ YPOBHEBBII MOJIXOJ SIBISETCSI OHUM W3 HanbOosee 3(h(HeKTUBHBIX, ONHpa-
sICb HA KOTOPBIH MPENoJaBaTeIn BBHICTPAMBAIOT NPOLECC OOYYEHHUs] COTJIACHO KOMIIe-
TEHIMAM, KOTOPBIMH YyX€ BJIaJIeeT KOHKPETHBIA CTYIEHT (MM AOJDKEH BIAACTh VIS
YCIIEIIHOTO OCBOEHMsSI TporpamMMbl 1Mo nucuuiuiiHe «MHocTpaHHBIH s13bIK»). Habop
KOMIIETEHIIMH Ul Ka)KIOro YPOBHS CBOHM, OHM ONMCaHBI B K&XKAOM U3 6 YpOBHEH M
OTIPEIEIISIOTCS. MEXIyHApOIHBIMU CTaHAAPTaMH 1oJ Ha3BaHueM «OOmieeBponeiickue
KOMIIETEHIINN BIIAJICHUSI HHOCTPAHHBIM SI3BIKOM: M3YYCHHE, MPEroJaBaHue, OIECHKA
(Common EuropeanFramework of Reference, CEFR). ®ynnamenToM 310 ypoBHEBOMH
CHCTEMBI SIBIISETCS SJIEMEHTAPHbIH YPOBEHb — «ypOBeHb BeKHBaHU (Al). Hanee ot
YPOBHSI K YPOBHIO YMEHHUSI M HABBIKH H3YYalOLIEr0 MHOCTPAHHBIA (HEPOIHOW) S3BIK
pa3BHUBAIOTCA, IPUOIMKAs €r0 K MPOABUHYTOMY ypoBHIO (C1).

Bo mHOrumx coBpeMeHHBIX paboTax IO METOJUKE NPeroAaBaHUsi MHOCTPAaHHBIX
SI3BIKOB TIOAYEPKUBAETCA, YTO YPOBHEBBII MOAX0] K 00YUYECHHIO HHOCTPAHHBIM SI3bIKaM
B paMKax TpodeccCHOHABHOMN MOATOTOBKH HMEET PsiJi MOJOKHUTEIHLHBIX XapaKTepu-

19



CTHK, HampuMmep: 1) 4eTkoe MOHMMaHWE KOHEYHBIX LeJIeH IJis KaXKJA0ro U3 YpOBHEH
BIIAJICHUSI MHOCTPAHHBIM SI3BIKOM; 2) 00ydeHHe MpodecCHOHATEHOMY (Hampumep, G-
HaHCOBOMY) aHTIUHCKOMY MOKET OBITh Ha4aTO HE TOIBHKO ¢ YpoBHS Bl, HO ¢ moboro
Jpyroro Oosee BBICOKOTO, TaKkKe, KaK M 3aKaHYMBATHCS JIOOBIM OPYTruM; 3) BO3MOXK-
HOCTBH OOecreueHHs MPEeeMCTBEHHOCTH 00y4eHus; 4) Mpo3pavyHOCTh U OOBbEKTUBHOCTD
OIIEHWBAHUS 3HAHUU CTYJCHTOB BHYTPH KaXKIOTO YPOBHS; 5) HCIOIB30BaHUE ayTeH-
TUYHBIX Y4eOHO-METOAMYECKHX KOMIUIEKCOB U COOPHHKOB TECTOB, KOTOpBIE pa3pado-
TaHbl BEAYIIUMH CIEHHAIMCTAMH U KaXIOTO YPOBHS; 6) BO3MOXHOCTH MOJTrOTO-
BHTHCS K DK3aMeHaM NpodeCCHOHATFHOTO XapaKTepa U MOIyYUTh MEXKyHAPOTHOIPH-
3HAHHBIA CePTU(HUKAT; 7) TOUCK BEKTOPA MHOS3BITHOTO MPOGECCHOHAIBHOTO 00pazo-
BaHUs Ha OCHOBE YETKOTO TIOHMMAaHUs CBOETO IOJIOKEHHS B CUCTEME YPOBHEH M KO-
HeYHOM 1emu [2, c. 3].

B maHHBIX yCcTOBHSIX HIMEHHO BHEJIPEHHE CHCTEMBI SI3BIKOBBIX YPOBHEW M COOIIOe-
HUC MCKAYHAPOAHBIX CTAHAAPTOB HAXOAATCA B OCHOBE MOACIIU U3YUYCHUA aHTJIMHCKO-
ro SA3bIKa, KOTOPYIO MBI IIPEUIaraeM CTyZEeHTaM, MaruCTpaHTaM U acnupaHTam bypsr-
CKOTO TOCYAAapCTBEHHOTO YHWBepcuTeTa. [laHHAs Momenh BHUAWTCS KaK HEKWH aliro-
put™, tae mar 1: OnpeneneHue BXOAHOTO YPOBHS MPH TOMOIIX COBPEMEHHBIX JIHa-
THOCTHPYIOIIUX TECTOB MexAyHaponHoro ¢opmara. Ilar 2: ¢popmupoBanue ypoBHe-
BeIX rpynm. Illar 3: BeIcTpanBaHWE TPaeKTOPUW OT BXOIHOTO YPOBHS 1O YPOBHS, 3a-
TDIAHUPOBAHHOTO TI0 TIporpamMme JUIs TaHHOW KaTeropruy 0O0YyJaroIInuXCsl, WIIA IPOJIOII-
XKeHrue oOyueHHs A0 ypoBHs, TpeOyemoro oOydwaromemycs. llar 4: moaTBepxueHue
KaXX/I0TO JOCTHT'HYTOTO YPOBHS IIPY TIOMOIIH 3K3aMEHOB MEXKTYHAPOJHOTO (opmarta.

[anHast Mozenb, BO-TIEPBBIX, COOTBETCTBYET €IWHBIM EBpONEHCKHM CTaHaapTam,
BO-BTOPLIX, MMO3BOJIACT NPEAOCTABUTL CTYACHTAM BO3MOXHOCTDH BBICTpAUBAHUA TPACK-
Topuu K3ydeHus ASl, oTBedaromeit UX ypoBHIO, HHTEPECAM U 3arpocaM, U, B-TPEThUX,
MMEHHO WCIIOJIb30BaHNE CTaH/IAPTU30BAHHOTO KOHTPOIHHO-M3MEPUTEIHHOTO MaTepu-
ala — a UMEHHO MEXIyHapOJHOTO K3aMeHa, MOXKET C OJHOI CTOPOHBI TapaHTHUPO-
BaTh, a C IPYrOil — Y/JIOCTOBEPHUTDH JOCTMIKEHUE PEalbHOTO Pe3ylbTara, a TakkKe, 4To
OUYeHb BOCTPEOOBAHO, MOTYT HCIIOJNIB30BATHCSA, B TOM YHCJIe KaK BHEIIHHNA KOHTPOJb
KadecTBa oOpa3oBaHms. Ml HakoHeI, OHAa TIO3BOJISET TMOBBHIINIATH YPOBEHb BIAJICHUS
HWHOCTPAHHBIM A3BIKOM HEIIPEPBIBHO U MOCJICA0BATCIILHO HAa BCEX TPEX CTYIICHAX BO: B
OakanaBpuare, MarucTpatrype M aclupaHType, YTO HaXOJUTCS B YETKOM COOTBETCTBUH
C Tpajanmeld OOIEeKyIbTYpHBIX, OOMIEePO(hecCHOHANBHBIX, MPO(ECCHOHATBHBIX |
YHUBEPCAIBHBIX KOMIIETCHIIMMN.

OTa MoJeNb Halllla CBOE BBIPAYXKEHHE COOIIOACHUM OJIOYHO-MOYJIBHOW OpraHu3a-
MU 00pa30BaTENBHOTO TpoIlecca, pa3pabdoTKe YHU(PHUIIMPOBAHHBIX YPOBHEBBIX IIPO-
rpaMM JUIsl BCEX CIENHAIbHOCTEH, MCIIOIb30BAHUU COBPEMEHHBIX yUeOHBIX TOCOOMH
MCKAYHApPOJHBIX H3AATCJIbCTB, NMPHUBCACHUN KOHTPOJIBbHO-U3MCPUTCIIbHBIX MaT€pua-
JIOB B COOTBETCTBHE C KPUTEPHUSIMH OIICHKH 110 YPOBHSM BIAJICHUS aHTIUHACKUM S3BI-
KOM.

B pesynbrare BHeIpeHUs JaHHOH MOJIENTH 3HAYUTEIILHO O0JIErYHIIOCh OCYIIIECTBIIe-
HUE KOHTPOJIS TIporpecca OOYyYalomMXcsi B pe3yibTare MNpUMEHEeHHe OaJlIbHO-
PEUTHHTOBOM CHCTEMBI U (DOHIOB OLIEHOYHBIX CPEJICTB, ONIYTUMO MOBBICHIACH MOTH-
BalUsl CTYZACHTOB K N3yYEHHIO JUCLUUILTUHBI B PE3YJIbTaTe BO3SMOXKHOCTH TOATOTOBKH K
MEX/IyHApOJIHBIM 3K3aMEHaM U TOJyYeHHUs MPECTHIKHOTO OecCpodHOro cepTuduKara,
a TaKXxe, 4YTO He MAJIOBa)KHO, 00JIer4aeTcsi KOHTPOJIb Ka4eCcTBa MPEroIaBaHHts.

Uro kacaeTcss BTOPOro BaXKHOTO aCIEKTa JaHHOH MOJENIH — MPOBEICHHUS MEKIY-
HAapOAHBIX 3JK3aMCHOB I MOATBCPXKIACHUA OOCTUTHYTOI'O YPOBHA, TO WU B I3TOM
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HaTpaBJICHUH MIPOBEIeHa ompeneneHHas padora. B wactHOCTH, B paMKax MOJATrOTOBH-
TEIHHON PabOThI K OTKPBITHIO IIEHTPA IO IPUEMY MEXIYHApOJHBIX IK3aMEHOB Ha 0a3e
BI'Y B 2014 r. BypsaTckuii TOCyIapCTBEHHBI YHHUBEPCUTET IOCETHIIA JUPEKTOP POC-
CHUIICKOTO TpencTaBUTENbCTBA JlemapTaMeHTa 3K3aMEHOB I10 AHTJIMHCKOMY SI3BIKY
KemOpumxckoro ynusepcutera A.B. 'opr3oHTOBa, KOTOpasi JOBOJBHO BBICOKO OIle-
Hua moTeHan bI'Y kak mpoBoAHMKA WHHOBAITAN B 00JIaCTH TIPETIONaBaHUS aHTIIHI-
ckoro si3bika B Peciybmnuke Bypsarus. OTKpBIBIIMICS B 3TOM e TOy aBTOPHU30BaHHBIN
9K3aMeHalUUOHHBIM LEeHTp «[Ipo-MHriaum» crtan miomankoi, ¢ KOTOPOM Haydajaoch
pacmpocTpaHeHHe MEXIyHapOJHBIX SK3aMEHOB W CTaHAApPTOB MO Bcel PecrmyOmmke
Bypsitusa, B ToM driciie 0XBaThIBas YUPEKACHNS HAYAILHOTO M CPEIHEr0 00pa30BaHMsI.
B nanHOM 3K3aMEHAllMOHHOM LIEHTpPE MPOXOJAT MOATOTOBKY M CHAIOT MEXIyHApOJ-
HbIE PK3aMEHBI OaKallaBphl, MATUCTPAHTHI U aCIUPAHTHI BypsTCKOTO TOCYIapCTBEHHO-
T0 YHUBEPCHUTETA, IONMy4as MexayHaponHsie ceptudukatsl Cambridge English, xoto-
pbI€ OTKPHIBAIOT UM IIHPOKHE BO3MOKHOCTH B 00JIACTH TPYI0YCTPOHCTBA.

Takum 06pa3oM, MepcreKTHBBI MCIONB30BaHUS JJaHHOH MOJETH B By3€ NpEACTaB-
JISFOTCS TIOJIOKUTETHHBIMU, YTO TOJITBEPIKAAETCS €€ COOTBETCTBHEM COBPEMEHHBIM
TpeOOBaHUAM K BBICIIEMY 00pazoBaHUIO, d((PEKTUBHOCTHIO €€ HCIOIB30BAHHS IS
MOBBIIIEHHS Ka4eCTBa MPETOIaBaHusI MHOCTPAHHBIX SI3BIKOB, a TAaKKe TeM (HaKTOM, 4TO
KOMMYHHUKATHBHAs KOMITETEHIIHS, TIOATBEP KICHHAS MEXTyHAPOTHBIM CEPTH(PHUKATOM,
MIPEeIOCTABISET HHAUBUAY aOCOMOTHYIO CBOOOTYy B MHPOBOM IPOCTPAHCTBE LTS JIEs-
TENBHOCTH OyAb TO Y4eOHOH, mpodeccHoHaIbHON WM Hay4HOW, OH MO3BOJISET MPO-
(eccronany ar000# CeNUaTbHOCTH YCICITHO KOHKYPHPOBATh Ha III00ANBHOM PBIHKE

Tpy”a.
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ROLE OF LEVEL APPROACH AND CEFR
IN ENHANCING COMMUNICATIVE COMPETENCE
OF UNIVERSITY STUDENTS

Sesegma V. Budazhapova
Buryat State University
Russia, Ulan-Ude

E-mail: sesegbud@yandex.ru

Enhancing EFL communicative competence is viewed today as a multistage process aimed
at gradual language and skills acquisition in the course of General English, English for Spe-
cific Purposes and Academic English, which corresponds to the idea of developing general
cultural, general professional and universal competences provided in the requirements of
Federal state educational standards of higher education. The article aims to assess the effi-
ciency of level approach to training being implemented in the educational process, which
involves placement testing, collecting groups according to students’ level, building up a
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course and confirmation of the level through passing international examinations, being
awarded the prestigious Cambridge English Language Assessment certificates. The article
considers the possibility of using the CEFR (Common European Framework of Reference)
to determine objectives, content and means of control at three levels of higher education:
bachelor, master, postgraduate. The observation has established correspondence between
general cultural, universal and professional competencies to the descriptors, prescribed in
the CEFR, as well as such benefits as increased student motivation, alignment of objectives,
content, monitoring learners’ progress and teaching materials to international standards, the
possibility of external monitoring of instructor’s work.

Keywords: teaching foreign languages in higher school; communicative competence; level
approach; CEFR.
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K BOIIPOCY Ob OBYUYEHUU ‘{&HFJII/II‘/’ICKOMY A3BIKY
VIS CHELIUAJIBHBIX HEJIEU

© Bypuesa JubBupa BuranbeBHa
Bypsitckuil rocyjapCTBEHHBII YHUBEPCUTET
Poccus, r. Ynaun-VYm»

E-mail: helen vit@mail.ru

B craTthe paccMaTpuBarOTCA KIIOYEBEIC ITOJIOKEHHUSI U OCHOBHEIE NPOOJIEMBI OOyUICHHS aH-
TIIMHCKOMY SI3BIKY JUTS CIIENUANBHBIX 1esieil. Ocob0oe BHUMaHUE YAEISIEeTCs BOIPOCY paspa-
OOTKHU MPOTrpaMMbI TUCIHUIUIMHBI C YYETOM TOTO, YTO MPEIOIaBaTeIb HHOCTPAHHOTO SI3bIKa
HE UMEET HEOOXOIUMBIX 3HAHHUW B 00JIACTH CIICIMATIM3AIMU CTYJACHTOB. [l pereHus naH-
HOH HpO6HeMLI B Hy6n1/11<au1/114 MPEAJIOKCHBI HCKOTOPHIE METOANYCCKUE PECKOMEHAAIUN IJIsL
IIpernoiaBaTes.

Knrouesvte cnosa: aHrIUiCKuid AJs CHCIMATBHBIX IIEJICH; MPOQPECCHOHANIBHOE O00yYCHHE;
(hopMHUpOBaHNE HABBHIKOB M YMEHHIA; IPOTpaMMa.

ESP spnsercss oOmenpunsToii abOpeBuarypoil mnsi 0003HAuUCHHS OTAEIHHOTO
HaIpaBJeHUs] UHOS3BIYHOTO 00pa3oBaHus — AHTIHICKUH S3bIK ISl CIICHUABHBIX 1Ie-
Jen.

AHaNH3 NeIarornaecKoi IUTepaTyphl MO3BOJSET CAECNATh BEIBOJ 00 aKTUBHBIX HC-
cienoBaHUAX B oOmacty u3ydeHust ESP 3a py0OexoM, dero Hemb3st CKa3aTh 00 UCCIEN0-
BaHusAx B Poccuu. Poccuiickue uccnenoBaTeny, HECOMHEHHO, ITUPOKO PaCCMaTPUBAIOT
MpOoOJIeMBI U3yUYeHHsI MHOCTPAHHBIX SI3BIKOB B HES3BIKOBOM BY3€, HO TaKHE HCCIIEA0BA-
HUS HE BCETJa CBSA3aHBI C N3YYEHHEM BOIIPOCOB MPEIOIaBaHUs aHTIIMHCKOTO IS CIIe-
IUATBHBIX LENeH, YTO SBISIETCS OTIACIBHBIM OOBEKTOM HCCIIEIOBATEIbCKON IesATeIb-
HOCTH.

Kak cBHIeTeNsCTBYIOT JaHHBIE MyONHUKAINNA, CPEAN TPEATNIOCHIIIOK BOSHUKHOBEHHS
ESP mnaspiBaroTCd, NpexJe BCero, Takhe, Kak MaclITaOHOE pacHIMpeHHe Hay4dHO-
TEXHUYECKOT0 M IKOHOMHYECKOTO MEXIyHapOTHOTO B3aMMOeHcTBUA mocie Bropoit
MHUPOBOI BOIHBI, W, COOTBETCTBEHHO, POCT HEOOXOJUMOCTH OOIIEHHUS B 0O0JIAaCTH
HayK{, TEXHUKHU, IPOU3BOJICTBA, MPOMBIILIEHHOCTH. Pa3zButue B 60-80 ronax nporuio-
TO CTOJIETHS JUHTBUCTHKH, ICUXOJIOTHH U BBIJEIIEHUE METOIUKH TPETOAaBaHNs HHO-
CTPaHHBIX S3BIKOB, KaK OTAEJIHHON, CAMOCTOATEIHHON HAYKH, TaKKe CTUMYIHPOBAIIO
MosIBJICHNE MccnenoBanuii B oomactu ESP. Bee ware cran Bo3HHKAaTh BOIPOC O TOM,
KaK SI3bIK HCIIONB3YeTCs B pealbHOM 00meHnr. CylecTBEHHBIM OTKPBITHEM CTajlo TO,
YTO YCTHBII U MHCBMEHHBIN SA3BIK pa3iauyaroTcs. Jlanee momuia peyb 0 KOHTEKCTE MpU-
MEHEHHUS SI3bIKa, C YIETOM KOTOPOTO MEHSETCSI BAPUAHT HCITOJIE3YEMOTO SI3bIKA.

Wnen ydera KOHTEKCTa NEATENLHOCTA B OOYYEHHH WHOCTPAHHOMY SI3BIKY HAIILIH
CBOE OTpakeHHEe B paboTax MHOIMX 3apyOESKHBIX MCClie/oBarenei B kKoHie 1960-x u
Havane 1970-x tomoB mpommioro cromerus (Ewer m Latorre, Swales, Selinker,
Trimble), o uem nucanu Xarunacodn u Yorepce [4]. B Poccun xe Bonpoc 06 oOyuennn
CHEMATN3NPOBAHHOMY HHOS3bIYHOMY OOIIIEHHUIO TTOKa OTAEIHHO HE pacCMaTpPHUBAJICS.

B menarornueckoii auteparype aBTOpHI, cchiiasich CTpeBeHca, MPEICTaBIAIOT Psij
xapakrepuctuk ESP [8], koTopble SBISIOTCS CYHIECTBEHHBIMH U aKTyaJbHBIMH WU B
Hactosamee Bpems. lloguepkuBaercs, uro ESP mpemHazHadeH ISl yIOBJIETBOPEHUS
KOHKPETHBIX MOTPEOHOCTEH ydaluxcs, UMEET OTIENLHOE COepKaHhe OOy4YeHWs, U
COOTBETCTBYIOIINIA eMy SA3bIKOBON Matepuasl. ESP MoxeT ObITh (HO He 0053aTeNnbHO)
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OrpaHUYeH B OTHOLICHUH HABBIKOB M YMEHHI, KOTOphIE HEOOXOIUMO CPOPMUPOBATD U
pa3Buth. O4YEHb YACTO CIIEUAIIEHOMY WHOCTPAHHOMY HEBO3MOXXHO 00ydYaTh B paMKax
OTIpEeIETICHHBIX, Pa3paOOTaHHBIX METOIUK U TEXHOJIOTH 00ydeHusI.

JlaHHBIE XapaKTEepUCTUKN aKTUBHO OOCYKIAlNCh M 00CY)KIAIOTCS, OMPOBEPTaIOTCS
u pomonHsoTea. Mcxoas u3 cBoero ombiTa, MOXKHO 100aBHUTh, uTo ESP, BepositHee
BCEr0, pacCYMTaH Ha B3POCIBIX y4allUXcs B By3e, MO0 B POQECCHOHALHON Cpe/ie,
KaK TpaBWJIO, MpeJHa3HayeH il CTYIEHTOB CPEJHEr0 M MPOABHHYTOTO YpPOBHEH,
OonpmmHCTBO KypcoB ESP mpennosararor HeKoTopble 0a30BbIe 3HAHUS, U JUILIB HUHO-
T/1a IpeHa3HAYEHBI T HAUWHAIOIINX YIaIuXCs.

AHanu3 MCCieA0BaHUI TO3BOJISIET CIIENaTh BEIBOJ O TOM, YTO CIEAYET pPa3indyarh
AHTIMHACKUN S3bIK TSI CTIEHUAIbHBIX Lelell 1 00ydeHHe aHTIIMHCKOMY S3BIKY JUIS
MIPIMEHEHHUsI B CTPOTO OTpaHWYeHHBIX cepax. Tak, A3bIK, UCIIOMB3YEMBIN AHUCIIETIE-
pamMHu BO3AYIIHOTO IBW)KCHUS, SBISETCS MPUMEPOM SI3bIKa, OTPAHHMYEHHOTO Y3KOH
cdepoii AeqaTeNbHOCTH. JTO CKopee HaObOp MHCTPYKUHMHA MO YIPAaBICHUIO BO3AYIIHBIM
CyqHOM. 3HAaHUE «OTPAHUYCHHOTO» S3bIKA HE TMO3BOJUT 4YEIOBEKY 3(P(HEKTUBHO 00-
ATHCS B HOBOM CUTYaIlMH WJIH BHE KOHTEKCTa MpodeccuoHanbHoi cpensl [9; 10]. An-
TIIMACKHAN S3BIK M8 CHIETIHAIBHBIX IIeJiell OPUEHTHPOBAaH NMEHHO Ha IIeITH, Pl KOTO-
PBIX SI3BIK M3y4aeTcs, T.e. (HOPMHUPOBAHNE KOMMYHUKATHBHOW KOMIIETCHIIMH B PaMKax
po(hecCHOHATBHOTO OOIIEHHs, HO He (DOKyCHpYyeTCsl Ha 3HAHUH JICKCHKHU HIH TEPMHU-
HOJIOTHH, KOTOPBIE MTPH 3TOM H3y4JaroTCsl.

B 3T0i1 cBs13U 11€71€C000pa3HO OTMETUTh, UTO O0YUCHUE aHTIIHMIHCKOMY JIJIsl peasiu3a-
MU ONPE/CIICHHBIX LIEJIeH TaKKe HE MOXET ObITh IpupaBHeHO K ESP, Hanpumep, ko-
T/1a 36K W3YYaOT IS CAaYd KaHIUAATCKOTO MUHUMYMa, U paOOThl B 3apyOe HBIX
YUPEXKICHUSIX WM AJIsl OpraHu3alydy ¥ ydacTs B KoH(epeHInH. M3ydeHne aHrinii-
CKOTO SI3bIKa B 3TOM Clly4ae TakXKe periiaMeHTHPOBAHO OIpeelICHHBIMA TEMaMU U CH-
TyanusMu OOIIeHHS U He pelaeT meseil oOmeHus B 00JacTH CIeHaabHOCTH.

JIMCKYCCHOHHBIM SIBIISIETCSI BOIIPOC O AuQQepeHInauy aHTIHIACKOTO IS aKaje-
MUYECKUX M MPO(PECCHOHATBHBIX IIeJIeH. XaTUNHCOH U YOTEePC CYUTAIOT, YTO HET YET-
KOTO pa3liu4us MEXJy 3THMH JIByMs aclekTaMu s3blka. Jltogu MoryT pabortarte u
YYHUTHCS OJHOBPEMEHHO. Taxke BEpOSTHO, YTO BO MHOTHX CIIyYasX S3bIK, H3yUSHHBIN
JUIsl HEME/IJICHHOTO HMCIIOJIb30BaHMsI B YUeOHOH cpejie, MOKET OBITh MCIIOJIb30BaH IM03-
’&Ke, KOTJla CTYACHT OepeTcs 3a paboTy WiM Bo3Bpainaercs K Heit [4, 16]. Ognako u3zy-
YeHHE aHTJIMACKOTO JUIS aKaJIeMUYEeCKUX IIeJed pacCMaTpUBAETCs B IMEAarorn4ecKoi
JTUTEepaType Kak OT/AENbHOE HampamieHne. Hamuuue ydeOHBIX W3maHUWil, MpeaHa3Ha-
YEHHBIX JIJISl OCBOCHUS aKaJIEMUUECKOTO aHTIIMICKOTO, TAK)Ke CBUACTEIHLCTBYET O TOM,
YTO JJAaHHOE HaIlpaBlIeHUE BOCTPEOOBAHO U PeaTU3yeTCs.

Ha coBpemennoMm stane pazButusi ESP akTyanbsHbIMU TS HICCTIEIOBAHUS SBISIFOTCS
BOMPOCHI CTPYKTypupoBaHus HanpasieHuii ESP, menmn oOyuenwus, Bompocsl audde-
peruuanuu Academic General u Special Language, ponp yuurens, npoGiema oToopa
MaTepraia U CoAepiKaHus y4eOHbIX m3naHnii. OHAaKO OJHOW W3 Hanbosee BaKHBIX U
00CyKJlaeMbIX, Ha HAIll B3TJIS, SBISIETCS MPoOiieMa pa3pabOTKU MporpaMM O00ydeHUs
W VX MHTETPAalus B yUeOHBIN TPOIIECC HATIPABJICHUSI IO OTOBKH.

CnoXXHOCTh JAaHHOTO BOIPOca 00yCIIOBIIEHA TEM, YTO, 00y4as CTYJACHTOB HESI3bIKO-
BOr0 By3a — (DM3UKOB, IOPHCTOB, MEJUKOB, MEHEIKEPOB U IIP., NIPENOAaBaTeNlb HHO-
CTPaHHOTO SI3bIKa CaM HE MMEET KBaJU(PHUKAIMK B 00JIACTH CHCIMAIU3AIMN 00ydaro-
muxcsi. B CBSI3M ¢ 3TUM O4eHb YacTo 0O0ydeHHE JUCLUILINHE «AHTIMHCKUAN IS cre-
LIUATBHBIX LeJIei» peannusyercs 0e3 0COObIX OTIAMYMHA OT JUCHUIUINHBI «VIHOCTpaHHBIH
s3bIK». Ecii HeT BO3MOXKHOCTH HCIOJIB30BaTh CHENMANBHBIA YYeOHHK, B OOJBINIUH-
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CTBE CJIy4aeB Y4eOHBIN MaTepHuas MoJ0MpacTCs, UCXOI U3 001Iero o0pa3oBaHus mpe-
MI0/IaBaTels, €r0 3PYAUPOBAHHOCTH, )KU3HEHHOTO OIBITa M CTEIIEHU OCBEIOMIEHHOCTH
B cepe cnenmmanmsanuu CTyIeHTOB. B pesynbraTe oOydarommecs MOMy4YaroT JIAIIh
TEOPETUYECKYIO MOATOTOBKY, B TO BPEMs KaK COBPEMEHHBIC 00pa30BaTENIbHBIC CTaH-
JapThl TPeOYIOT (OPMHUPOBAHUS KOMIICTCHIINH, KOTOPBIC 3aKIIABIBAIOTCS B PE3YJIbTATE
MIPUMEHEHUS MMPaKTHKO-OPUEHTHPOBAHHBIX MOAX010B. OOydaromuecs JOKHBI 00ITb-
e «YMETh», UeM «3HaThy». M XOTs mpeanoaraercsi, 4YT0 KOMIIETEHTHOCTh CIICIIUAIN-
CTa B IIEJIOM Pa3BHBACTCS CPEACTBAMH PAa3HBIX YUEOHBIX IAMCIUILUIMH, O0y4YCHHE aH-
TJINACKOMY SI3BIKY KakK CITEI[HAIbHOMY, MOCTPOEHHOE Ha OCBOCHHH TEOPETHIECKOTO
MaTepuia, B HACTOsIIee BpeMs HEe CIIOCOOCTBYET, B MOJHON Mepe, TOCTIDKEHHUIO IeTTH
MOATOTOBKY KBaTH(PUIIMPOBAHHBIX BHITYCKHUKOB BY3a.

AHanmu3 TUTepaTypsl W O0OOIIECHUE OIBITA IMPETOJaBAaHUs AHTJIIMHCKOTO S3BIKA B
HES3BIKOBOM BY3€ MO3BOJISIOT COPMYIHPOBATH DSl METOAWYECKUX PEKOMEHIAIUI
JUTSL PEIICHUS YKa3aHHOM MTPOOJIEMBI;

1. M3y4eHut0 HHOCTPAHHOTO SA3bIKA IS CIICIUATBHBIX IEJICH JTOJIKHO MPE/IIIeCTBO-
BaTh M3yYEHHE OOIIEro Kypca MHOCTPAHHOTO S3bIKa. HeBO3MOXHO HaydnUTh OOIIEHUIO
B paMKax CHeIHaTu3alii, eClIf y CTyIeHTa He COPMUPOBAH MUHUMAIEHO JIOCTATOY-
HBI YPOBEHb MHOS3BIYHON KOMMYHUKATUBHOM KOMIIETCHIIUH, HEOOXOAUMOM IS U3Y-
YEeHHS S3bIKA B By3€, B TOM YHCIIE B O0OJIACTH CIICIIUAIIA3AIINH.

2. llpenomaBaTens HHOCTPAHHOTO SI3bIKa HE JOJDKEH CTPEMHUTHCA K OCBOSHHIO Oy-
oyiei npodeccuu cBoux cryneHToB. OH JODKEH CTUMYJIHUPOBATh MHTEPEC K OCBOE-
HHIO MHOCTPAHHOIrO S3bIKa B paMKkax 3Toi mpodeccun (mpodeccrHoHaabHOro o0Ie-
HUS), K caMOil TPO(ECCHH, CTPEMUTHCS K MOBBIIICHHIO MOTHBAIIMYA OBIAJCHUS CTY-
JICHTaMHU CIIEIUAIbHBIMUA 3HAHUSMHU MOCPEACTBOM si3bIKa. J[1s 3TOro HeoOXoaMMO Ha
3aHATUAX 00CYKIaTh MPOOIEMbI MPO(EeCCHOHAILHON JEITEeIBHOCTH, U, B CIy4Yac BO3-
HUKHOBEHUS TPYAHOCTEH B XOJe PEUIeHHs IPOOIEeMHBIX CHTYAIlHid, OTCHUIATH CTY/ICH-
TOB K MPENOAaBaTeNsIM CHEIHUAIbHBIX ITUCIUILINH C IIENBI0 MTOVCKA OTBETOB M pellle-
HHUH ITOCTaBJIECHHBIX 3aj1a4.

3. g MomenMpoBaHus CUTyallui OOIIEHUs B OOJACTH CIIEIUANBHOMN MOATOTOBKA
CTYICHTOB, JUIS TIOCTAHOBKM MPOOJEMHBIX 3aJaHHi HEOOXOAMMO HCIIOJIb30BaTh HA
3aHATUSAX TEXHOJIOTHH MTPOOJIEMHOT0 00yUEHUSI — JICTIOBBIC U POJIEBBIC MIPhI, yUeOHbBIC
MPOEKTHI, KENC-3a/]aHus.

4. Ins 3¢ ¢heKTUBHON MOATOTOBKH KBATH(HUIIMPOBAHHOTO CIICIIUAIACTa HEOOXOIH-
MO pa3palaThiBaTh MPOrpaMMbl MHTETPUPOBAHHBIX KYPCOB COBMECTHBIMH YCHIIUSMHU
MpernojaBaresieii HHOCTPAHHOT'O SI3bIKa M MPETOAaBaTeIIMK CIICITUAIbHBIX JUCIUTUINH.
Kypc mHOCTpaHHOTO $3BIKa, pa3paOOTaHHBIN MPH ITOM, OYIET NpeciIenoBaTh CIICIH-
ANBHBIE IIETTM W CTaHET OPUEHTUPOBAH Ha JIOCTIKEHHE KOHEYHBIX IeNIel MOJrOTOBKH
BBIIIYCKHUKOB By3a. JlJis1 3TOr0, B CBOIO 0Yepeib, HEOOXOMMa peainu3aius rpaMOTHON
OpTraHU3aIMOHHON TOJUTHKH aJMUHHUCTPALIAN By3a.
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The article considers key notes and main problems of ESP teaching. Particular attention is
paid to the development of the curriculum, taking into account the fact that the foreign lan-
guage teacher does not have necessary knowledge in the field of students’ specialization. To
solve this problem, the publication suggests some methodological instructions for the teach-
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MNPOPECCHOHAJIBHO-OPUEHTUPOBAHHOE OBYYEHHUE
NHOCTPAHHOMY S3BIKY B MATUCTPATYPE
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BypsiTckuii rocy1apcTBEHHbIN YHUBEPCUTET
Poccus, r. Ynaun-¥Y

E-mail: mdg06@mail.ru

[Mpouecc oOydeHHss WHOCTPaHHOMY SI3BIKY B MarucTparype HMeeT npodeccroHaTIbHO-
OpPHEHTHPOBAHHBIN XapakTep. UTeHHWEe OPUIMHAIBHBIX CTaTeil MO CHEelHaTbHOCTH CHOCO0-
CTBYET HE TOJILKO Pa3BUTUIO YMEHHMS YTEHHMs, HO U PACIIUPEHUIO MPO(ECCHOHAIBLHOTO KpY-
rosopa. lcrnone3oBanue cOBpEMEHHBIX CPEACTB HAYYHOH KOMMYHUKAIIMM HEOOXOAUMO ISt
pa3BUTHs yMeHHs OO0IeHus1 B mpodeccroHanbHol cdepe. B xone poneBbix, NET0BBIX U,
BBINIOJIHEHHS TPOCKTHBIX palbOT Y CTYJCHTOB Pa3BUBACTCS YMEHHE CAMOCTOATEIILHON pabo-
TBI, yMEHHUE PAabOTaTh B KOMaHAE M YyBCTBO OTBETCTBEHHOCTH.

Knroueswie cnosa: npodeccronanbpHas OpUeHTANMs; HHQOPMAaTHBHOE YTeHHE; podeccHo-
HaJIbHas KOMIICTEHTHOCTh; HHOCTPAHHBIE A3BIKH; NPO(ECCHOHABHAS KOMMYHHKALIUS.

[Iponiecc o0yyeHusi B MarucTpaType oTIM4aeTcs OT OakanaBpuara OONbIIEH Mpo-
(eccrOHaNBbHON HANpaBIEHHOCTHIO. DTO MEPHOA, KOTAA y CTYACHTOB HPOHCXOAMT
JanbpHellIee pa3BUTHE NPOQPECCHOHAIBHOIO MHTEpeca, PaclIupeHUue Kpyrosopa; cry-
ACHTBI IIOJIy4YarOT HCO6XOI[I/IMI>IC 3HaHHWs, COBCPIICHCTBYIOT HABBIKM W pPa3BUBAIOT
yMeHusl paboThl Mo M30paHHON cnenuanbHOCTH. CTyIEHTBI-MarucTpaHThel Ooyee co-
3HATENFHO TOTOBATCSI K BBIIOJHEHUIO MPOQeccHOHANBHBIX 00s3aHHOCTeH. [loaTomy
OYEHb BAXXKHO, YTOOBI BCe yueOHbIC NUCLUIUIMHBI, BKIOYas AUCHUILIMHY «HOCTpaH-
HBIW SI3BIK», UMENU MpodeccHoHalbHyI0 HanpaBieHHocTh. CormacHo ®T'OC BO cry-
JEHTBI HEA3BIKOBBIX BY30B B MarucTparype IOJKHBI oBiaaeTh koMmnereHuuerd OITK-3
«["OTOBHOCTBIO K KOMMYHHUKAIIMM B YCTHOH UM MUCBMEHHOHN (popMax Ha rocynapcTBEH-
HOM s3bike Poccuiickoit Denepalilid 1 MHOCTPAHHOM SI3BIKE JJIsSI pELIEHUs 3a7a4 Mpo-
(eccroHaNIbHOM nesTenbHOCTHY [4]. B 3T0M cTaThe paccMOTpUM, KaK peanu3yercs 3Ta
KOMIIETEHIIMS B IPOLIECCe 00YUEHUS] HHOCTPAHHBIM S3bIKaM B MarucTparype.

[IpodeccnonanbHO-OpHEHTHPOBaHHOE O00yUYeHHE WHOCTPAHHOMY SI3BIKY B Maru-
CTpaType peaqu3yeTcs B HECKOJIBKUX HampaBieHusx. [Ipexe Bcero, akIeHT Jenaercs
Ha moabop y4eOHOro marepuaia, sI3BIKOBBIX CPEICTB, OTPAXKAIOIIUX OCOOEHHOCTH
npodeccuoHanbHoN cheprl 00meHus. bonpuryio pons B 3ToM Urpaet npodeccuoHa b-
HO-OPHEHTHPOBaHHOE MHPOpMaTHBHOE uTeHHe. [1o1 MHPOPMATUBHBIM YTCHHEM BCIIE]T
3a CepoBoii T. C. Mbl MOHHMaeM YTEHHUE, IIpelyCMaTpUBAIOILEe YAOBIETBOPEHHUE MIPO-
(eccroHanbHBIX MH()OPMALMOHHBIX MOTPEOHOCTEH, B Mpolecce KOTOPOro HOTpedu-
TCJIbCKN HCO6XOZ[I/IMa$I I/IH(i)OpMaHI/IH MOXET CTYACHTOM OLICHUBATHLCH, IIPUCBANBATLCS
Y UCIIOJIb30BaThCS M, HAKOHEII, CO3/IaBaThCs BHOBb camuM untaronium [3]. Mudopma-
TUBHOE YTCHHE SIBJISETCS BUAOM NPO(ECCHOHATBHO-OPUEHTUPOBAHHOIO U UMEET Clie-
JYIOIIUE KPUTCPUH: HAIMYKME MPOPECCHOHATLHO-3HAYMMON WHGOPMAIUH, CIICIIHAIIH-
3UPOBAHHOM JIEKCHKH, TIOAYMHEHHOCTD MPOPECCHOHATLHON IEATENTLHOCTH.

Obyuenne npodeccHoHANbHO-OPHEHTUPOBAHHOMY YTEHHIO MOXHO Ha4YMHATH C
YTEHHS aJallTHPOBAHHBIX TEKCTOB IO CIIEHUAIBHOCTH C MOCIENYIOIIUM MEPEXOJOM K
OpPUTHHAIBHBIM CTaThsIM. [IpoOiemoii 3meck Beerna OblI TOUCK OPUTHHAIBHBIX CTaTel
1 MOHOTpaduil O CIENUATBHOCTH WM JaXXe MO0 MpobiieMe HAyYHOrO WHTEpeca CTy-
nenta. [losBnenne MHTepHeTa obyeryumi pemeHne 3Toi nmpobnemsl. biaarogaps snex-
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TPOHHOMY NPEACTABICHUIO HAYYHBIX TPYAOB, 3HAKOMCTBO C MCTOUYHHKAMHM CTajlO JO-
CTYIHBIM BO BCeX KOHIax Mupa. CTyAEHTHI TeIepb MOTYT JIETKO HAalTH CTaTbu, MOHO-
rpaduy 1Mo CBOEH CIEUabHOCTH Ha aHTIUICKOM s3bike. OTHAKO CTyZeHTaM Heo0XO0-
MO OBJIaJIETh HABBIKAMH [TOMCKA HEOOXO0IMMON MHPOPMAIH Ha aHTIHHCKOM SI3BIKE
B I100aNBbHOM ceTH. YMeHHUs BEIOMpaTh KIIOUEBBIE CI0BA, aHAIN3UPOBATh PE3yIbTaThl
[IONCKA ¥ YUTaTh aHHOTAIMU HAYYHBIX Pa0OT TOXE SBISIOTCS HEOOXOAMMBIMU HaBbI-
KaMu ais Oynymiei mpodeccHoHaNbHONH padoThl. Y MarucTpaHTOB HY)KHO pa3BUBATh
YMEHUSI CaMOCTOATEIbHON PadOThI B MMOMCKE HAYYHBIX TPYJOB 3apYOEKHBIX YUCHBIX.
Kpome mzBectHpIx monckoBsix cucteM Google, Yandex, Aport u ap., Hy’)KHO O3HaKO-
MUTB CTYJIEHTOB C IOUCKOBBIM pecypcom Google Scholar (http://scholar.google.com/),
KOTOPBI OpDUEHTUPOBAH Ha MOUCK HAYYHBIX CTaTeH, MaTEeHTOB.

Ha 3aHATHAX aHITMICKOTO s3bIKAa MarvCTPaHThl JOJDKHBI HAYYUTHCS! OOLICHHUIO C
3apyOexHbIMH KosuieramMu. OTCyTCTBHE SI3BIKOBOH CPEAbl MOXKET 3aMEHUTH OOILEHHE B
OHJIalH-TIpocTpaHcTBe. CeroiHs MOXKHO HCIOJB30BaTh ISl MPOPECCUOHANBHOTO 00-
LICHUS DIEKTPOHHYIO 1MOUTY, (GopyMbl, 6J0TH U 4aThl. IHTEpHET NpeaocTaBuil HOBbIC
BO3MOXXHOCTH M HOBBIE CPEICTBA HAYyYHOH M MPO(PECCHOHATBHONW KOMMYHUKALMH.
Kpome onnaiiH-00IeHNS, CTYIEHTBI-MaruCTPaHTbl MOTYT OOLIATHCS € 3apyOCKHBIMU
CIHEHAMCTaMHU Ha CeMUHApax, KOHPEPEHIIUSX.

Ha HayuynbIX hopymax BemeTcs 0OCYKIESHUE CaMbIX Pa3HOOOPA3HBIX HAYYHBIX TEM.
Hampumep, Ha HayaHoM dopyme dxdy (pexxum goctyma: http: // dxdy.ru/) o6cyxmarot-
csl pa3Hble TPOOJIEMBl IO TEXHHYECKHM M €CTECTBEHHOHAYYHBIM HampaBieHUsIM. Tam
HUMEIOTCS TaKyK€ TYMaHUTAPHBIA U MEXKIUCUUIUIMHAPHBIN pa3aensl. Emie oauH U3 mno-
NyJSIpHBIX ~ OJIOTOB, OpPUEHTUPOBAHHBIX HAa YUYEHBIX W HcclegoBaTeneil —
Scienceblogs.com http://scienceblogs.com/, HayuHbIii ceTeBoii x)ypHasm — Public
Library of Science On-line Edition (www.plosone.org). Ha sTux opymax cTyaeHTHI
MOTYT O3HAKOMHTBCS C pe3yJIbTaTaMU HaY4HBIX HCCIEJOBAaHUM, y4acTBOBATh B 00CYX-
JICHHUH aKTyaJlbHBIX pobaeM. Takas ¢popma pabGoThl BBIBOAUT CTYICHTOB Ha MEXIyHa-
POIHBIN YPOBEHb, TOTOBUT MX K NMUCBMEHHOW HAYYHOW KOMMYHHUKAIMU. ITO 3 dek-
TUBHBIN CIIOCOO MOTY4YEHHUS] HOBBIX 3HAHUM U YCTAaHOBIICHUSI KOHTAKTA C 3apyOeKHBIMU
CTYAE€HTaMH, CIICLIMATUCTAMU U YYCHBIMH.

MHorue y4eHble CUMTAIOT, YTO HayKa pa3BUBAeTCsS HE TOJBKO MOTOMY, YTO OHH
MPOBOJIAT SKCIIEPUMEHTBI, HO M TIOTOMY YTO OHU 00CYKJAfOT MOJTY4YEeHHBIE Pe3yIbTaThL.
OOMeH unesiMu U JaHHBIMH — 3(QQEKTUBHBIN CHIOCOO BBISIBICHUS M YCTPAHEHUS OLIH-
0ok. CTyseHTaM WHTEPECHO YHMTaTh TaKue OOCYKACHUS, CIECIUTh 3a TOSBICHUEM HO-
BbIX wuccienoBanuid. Pecypc Research Blogging (pexxum jgocrtyma: http:  //
researchblogging.org/) co3maH Ay ydeHBIX, JKENaonMX 00CYIUTh HayYHBIE CTATBHU.
31ech JOCTYIHBI TaKHE CEPBUCHI KaK TOJIOCOBaHUE, OOMEH (aiiilaMu, cColuaabHbIe ce-
TH 1 OupxkH. C TOMOIIBIO Pa3IMYHBIX TEXHOJIOTHI TOJI0COBaHUs MHOTHE Hay4YHbIe VH-
TEPHET PECypChl MPOBOIAT PAHXKUPOBAHHE CBOMX ITyONMKALMi AJISI OLIEHKU CTETECHH
UX HOBM3HBI, HHTEpPECA U aKTyaIbHOCTH. KOHTEHT TakuX Hay4YHBIX PECYpCOB pPaHKH-
pyeTcsi CaMHMU T0JIb30BATENSIMU, KOTOPBIE SIBISIOTCS SKCIEPTAMU B OTPEICICHHBIX
chepax 3Hanus [1:144]. MaructpanTaM HOJIE3HO 03HAKOMJICHHE C TAKMMH HayYHBIMHU
pecypcamu 11l HayqYHOH M POQecCHOHAIBHON paboThI.

BxittoueHue cTyAeHTOB B OyayIyto NpodecCHOHATbHYIO AeSITeIbHOCTh OCYILECTB-
JISIETCSL TAKKE B XOJIE JISIOBBIX U POJIEBBIX UTP, AUCIYTOB, KOH(QEPEHIUI 1 B X0OJIE BBI-
MOJTHEHUS POEKTHON paboThI.

BripakeHHast mpodeccroHanbHasi HalIPaBJIEHHOCTh MEPONPUSATHIH MHTEPECYET, aK-
TUBU3UPYET ¥ MOTHBUPYET CTYJICHTOB Ha CAaMOCTOSTEIBHYIO JesITelIbHOCTh. B Xoze
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3TOH AEATENBHOCTH CTYAEHTHI MBITAIOTCA PEIIUTh NpodeccCHOHaIbHYI0 Hpoliemy,
NPUMEHSIOT CBOM 3HAaHHS Ha MpakTHke. [Ipu 3ToM 3TO XOpomasi MpakTHKa COBEpIIEH-
CTBOBAHMS MHOS3BIYHOM KOMMYHHKAaTHBHOW KOMIICTEHIIMU CTYAEHTOB. BaxxHo oTme-
TUTh HEOOXOAWMOCTH BIAJACHUS CTYyJCHTAMH HHOCTPAHHBIM SI3IKOM Ha JIOCTATOYHO
BBICOKOM YPOBHE JUIA PeLIeHus 3a1a4 NpodecCHOHATBFHOT0 XapakTepa.

B poneBBIX U 1eNOBBIX UIpax CTYAEHTHI HE TOJIBKO PAa3BUBAIOT YMEHHUS YCTHOM pe-
Y¥ Ha UHOCTPAHHOM $I3bIKE, HO U OBJIAJCBAIOT KOHKPETHBIMHU MPAKTUYECKUMH YMEHH-
SIMH, HEOOXOAUMBIMU MM B Oynymield nmpodeccuil. AHaIu3 BO3HUKAIOIIUX B XOJE UTP
Pa3IUYHBIX CUTYyaluil U MpoOJIeM CIIOCOOCTBYET OCMBICICHHIO CTYJCHTAMH ITOJIY4eH-
HBIX TEOPETUYCCKHUX 3HAHUHM M (POPMUPOBAHHIO YMEHUH HAXOAUTH OPUTHHAIBHBIE pe-
menus [2:201].

Kaxk u3BecTHO, conep kaHHue IPOrpaMMBbl TIOATOTOBKH CTYAEHTA HE OTPaHUINBACTCS
MPEZIMETHBIM COZIEpKaHHEM, 00ECTIeYNBAIONINM MTPO(eCCHOHANBHYI0 KOMIETEHTHOCTh
cnenuanucta. Hy)Ho pa3BuBaTh yMeHHE pabOTaTh B KOJJICKTHBE, YMEHUE ObITh Opra-
HU3aTOpOM, pykoBonuTeneM. PoneBas urpa sisnsercs apdexktuBHON PopmMoii 1u1st 3TO0-
0 — CO3[aeT MAaKCHUMAaJbHO MPUOIMKEHHYIO K Oymymieil mpodeCCHOHAIBHON Ies-
TENIFHOCTU M 00ECHeYnBaeT MepeHoC YMEHHUH, C(OPMUPOBAHHBIX BO BpEMs 3aHSITHH,
Ha peajibHble cuTyanun. KonekTiuBHOE BBIMIOIHEHUE 33/1a4d, pa3pelienue npodeccu-
OHAJIFHBIX MPOOIIEM, MoCIeayoliee 00CyKIeHIe X0Aa UTPBI CIIOCOOCTBYET Pa3BUTHIO
KOMMYHHUKATHUBHBIX, TIEPLENTUBHBIX U MHTEPAKTHBHBIX YMEHHH CTYAEHTOB. JIMYHOCTD
MPOSIBIISIETCS U POpMHUpPYETCs B JiesITebHOCTH. OpraHu3aTopcKue CioCOOHOCTH, YEPTHI
nuaepa, yMeHue padoTaTth B KOMaHJE HPOSIBISIIOTCS M Pa3BUBAIOTCS B TaKUX HIPax.
[TosToMy y4eOHBIH TpoLecC M0 HHOCTPAHHOMY SI3BIKY B MarucTparype IODKeH OBITh
OPUEHTHPOBAaH Ha OYIyIIyI0 MPO(EeCcCHI0 00YYaIOIIUXCs, Ha Pa3BUTHE OPraHU3aTOP-
CKHX, JIMAEPCKHUX KayecTB OyIylIero CIeIHaINCTA.

Wraxk, npodeccrnonampHast HAIPaBICHHOCTh BCETO yUEOHOTO IMporiecca B 00yUeHHH
MHOCTPAHHBIM SI3BIKaM pealT3yeTcsl 4yepe3 HaJu4dHue MpoQecCHOHaNbHO-3HaYNMON HH-
¢dopmanuu B yueOHOM MaTepuae; BEIOOp GopM 1 METOIOB 00yUeHHUsI, TPUOIKEHHBIX
K (opMam ux Oynymieil npodeccnoHambHOM AeSTeTbHOCTH; JINYHOCTHYIO aKTUBHOCTh
CTYJICHTOB, IIPEIOCTABICHUE CTYACHTaM BO3MOXXHOCTH JUIsl CaMOpeaTH3allii, caMo00-
pa3oBaHUM, CaMOBOCIIHMTaHMS W camopa3BuTus. [IpodeccroHanbHO HampaBleHHOE
W3yYeHHE HHOCTPAHHOTO SI3bIKa MOYKET BHECTH OOJBIION BKIIa] B (OPMUPOBAHHE JINY-
HOCTH OyIyIIero CenuaIncTa, pa3BUTHE ero JIMASPCKIX, OPraHU3aTOPCKUX KayeCTB.
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English teaching process at master’s degree level has professional orientation. Reading of
original papers on speciality not only develops reading skills but broadens professional out-
look. Use of modern means of communication is necessary for students to practice in the
professional sphere. Role play, project work develops students’ skills of individual work,
ability to work in a team and responsibility.
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B maHHOM HCCIieTOBaHUH MBI CTAPIIHCh ITOKa3aTh, YTO aHTIUICKHN S3BIK KaK JIMHTBA (paH-
Ka ¥ aHTIHICKHUN S3BIK JJIS CTICIIUANBHBIX IeJIeH UMEIOT OJHY U Ty e 00JIacTh M3y4eHHS.
OTO0 HCCIIeIOBaHNE O TOM, KaKOH BKJaJl aHTIIMHUCKUH A3BIK U CIICIHAIBHBIX IeJIei BHOCUT
B aHTJIUICKUH SI3BIK KaK JIMHTBA. AHTIIMICKHUN S3BIK KaK JIMHTBA (ppaHKa 3apoawics Ha Oaze
AHTJIMICKOTO s3bIKa Ul ceUalIbHbIX Leneld B Havane 2005 roga B akajeMHUYECKOM, MPOo-
(heccHOHATHHOM U JISIIOBOM KOHTEKCTE HapsAy C KTHUTHBHOH megarorukoil. JlanHoe mccie-
JIOBaHUE OTpakaeT oOIllee MPEACTABICHHE OCHOBHOTO M3YYCHHUS aHTIHICKOTO s3bIKa IS
CICIMATBHBIX [EIeH YIEHBIX, KOTOPBIC OMPEICIIN 00JIACTh AaHTIIMACKOTO SA3bIKA IS CIe-
IUAIBHBIX LIEJEH.

Knwuesvle cnosa: aHTIMACKUN S3BIK ISl CHCIUAILHBIX LIEJCH; aHTIIMHCKHHA S3BIK Kak
JMHTBa (ppaHKa; aHTIMUCKHUHA SA3BIK JUIs OM3HEC Kak JIMHrBa (hpaHKa; aHMIMHCKUHN S3bIK Kak
nmuHTBa (hpaHKa B 00pa30BaHHUM; aKaJeMIYECKOE OKPY)KEHHUE; UCCICIOBAHNE OT aHTIIMHCKO-
TO s3bIKa KaK JIMHTBa (ppaHKa B aHTIIMIICKOM SI3BIKE JJIS CTICIIHANIBHBIX TIeIIe.

I.  Introduction

The field of English for Specific Purposes (ESP) owes its existence to the wide-
spread and enduring use of English as a lingua franca (ELF) in domain specific interac-
tions — at least to a certain extent. In business, in professional context and in educa-
tion, ELF interactions are commonplace occurrences regardless of geographical loca-
tion, and in much web-based communication and most of the information technology
enabled services (ITES) around the globe, ELF once again dominates. Scholars inter-
ested in the use of ESP, and the implications for teaching that their research reveals,
have therefore frequently looked at ELF discourse in their investigations. There are
also some indications that this has increased in recent years [1, p. 445].

II. The spread of English as a lingua franca

In 2001 Seidlhofer in his article ‘Closing a conceptual gap: the case for a descrip-
tion of English as a lingua franca’ pointed out that although ELF is “the most expen-
sive contemporary use of English”, there is little description of it available, with the
result that ELF users are not seen as “language users in their own right” [2, p. 133].
Nevertheless, as Seidlhofer observes, given the fact that worldwide there are more non-
native English speakers than native English speakers, native English speakers are likely
to find themselves in the minority in ELF interactions.

As regarded geographical areas, it will be clear from what has already been said that
ELF speakers are spread widely around the world, with the majority coming from Ex-
panding Circles regions, particularly within East Asia, Mainland Europe, and increas-
ingly Latin America. Given the spread of ELF use, it is not surprising to find that ELF

31



is nowadays also being researched widely around the world. Turning to domains of
ELF use and research, the main ones are: business, primary, secondary, and higher ed-
ucation, academia more generally. Diplomacy, tourism, the media, and technology [3,
p- 29].

Two of the domains, academia (especially high education) and business, have been
characterized by extensive ELF use for longer than others. Indeed, high education has
been identified as one of the driving forces behind the spread of ELF, [4] as increasing
numbers of universities around the world begin teaching partly or entirely in English
medium as a means, often, it seems, primarily of attracting high fee-paying interna-
tional students.

III. English as an Academic lingua franca

Academic literacy is mainly concerned with non-traditional mother tongue of Eng-
lish home students in UK high education, whereas ELFA’s prime concern is with non-
mother-tongue international academics who use English in international communica-
tion in academic contexts anywhere in the world. ELFA has to date been interested in
speech, whereas the principal focus of Academic Literacies and Critical EAP is on
writing.

As Mauranen notes [5, p.68] “standard practice in publishers style sheets require
non-native writers to have their text checked by a native speaker of English prior to
publication”. International academia “is not a realm where nationality or national
standards and practices take first priority”.

The Corpus of English as a lingua franca in Academic Settings (ELFA), now num-
bering over one million words of spoken academic English. Academic ELFA has so far
focused on speech rather than writing, ELFA itself, has focused on standard academic
English.

For Horner, then, the key considerations are to introduce student writers to texts
written in a range of Englishes, and to “help students develop strategies to encourage
their readers to tolerate and accommodate difference in their writing” rather than to
help them appease the gatekeepers of standard English. By the findings of a focus
group study PhD student participants discuss the risks involved in writing their thesis
in their English.

IV. Business English as a Lingua Franca

English has been lingua franca of international businesses. Research into business
ELF (BELF), however, began rather more recently. There is also some evidence that
non-native English speakers are more skilled accommodators than native English
speakers in BELF interactions [6, p. 385].

In Planken’s study, the focus is on the difference between the discourse produced in
negotiation simulations by experienced ELF negotiators, and that produced by (ad-
vanced) ELF-speaking students with no prior experience in business negotiations.
Planken [7, p. 389] demonstrates that the experienced negotiators used a varied set of
discourse strategies that were all directly related to the business transaction in the ne-
gotiation, whereas student negotiators used a much more limited set of strategies and
they were also much more likely to talk off topic during the course of negotiation. The
study therefore suggests that despite high levels of language proficiency in English, the
students also need to develop an appropriate set of business discourse strategies in or-
der to become effective business negotiators.

Chew’s [8, p. 423] study of the use of English in the banking sector in Hong Kong
reveals another aspect of ELF communication of relevance for ESP. Alongside a needs
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analyses survey of the English required in the Hong Kong banking sector, the study
also includes a set of interviews with Cantonese —speaking bank personnel specifically
designed to identify any difficulties that they faced when called upon to use English at
work. Despite a long experience of using English as a lingua franca, Chew’s respond-
ents talked about their feelings of inadequacy or disempowerment when they needed to
use English, mostly because they felt that they were not able to respond as quickly as
those around them or because they either lacked the discourse strategies that they
needed or they used a different set of strategies as a result of their national cultural
background.

Studies such as these would suggest that successfully communicating as an ELF
speaker in a specific context entails more than the development of overall language
proficiency; it requires to develop a set of discourse strategies that are appropriate for
the particular genre within which the person is operating, and likewise , it requires all
speakers (including native speakers in particular) to develop an awareness of the dis-
course strategies used in ELF communication by specific national cultures. In other
words, Business English as a lingua franca (BELF) differs from ELF in that its domain
is solely business, and it’s frame of reference is provided by the globalized business
community.

V. English as a Lingua Franca in Education

Experimental studies in ELF are still relatively rare, but it seems plausible that they
will make more contribution to ESP in the future and provide information of use in the
design of appropriate teaching materials for ELF. In the last decade in Europe in par-
ticular, the use of ELF at tertiary level and the attitudes towards its use have fundamen-
tally changed, and it is this shift that the special issue investigates. The articles by Jen-
kins [9, p.926] and by Haberland[10, p.937] for instance focus on the increasing role
played by global English in ELF interactions, and the sometimes uneasy relationship
between native speakers and non-native speakers in such interactions. As she points
out [2, p. 77], however, although the use of ELF in tertiary contexts is widespread, the
majority of studies have still focused on native speaker models and relatively few have
discussed non-native speakers. Of major importance is the shift away from native
speaker models, coupled with a blurring of the conventional boundaries between native
speakers, ESL speakers and EFL speakers towards a categorization of speakers in
terms of their functional nativeness.

VI. The future of ELF Research in ESP

It seems clear that ELF communication will become of increasing importance with-
in ESP, with a particular emphasis on the use of global English and a need for us to
understand the nature of functional nativeness. There will be a corresponding increase
in studies of ELF discourse between speakers originating from different places and
there will be more interest in spoken forms of communication used for specific purpos-
es, and ESP scholars will continue to investigate hybrid genres which combine the
characteristics of both spoken and written discourse where ELF is prevalent, such as
email negotiations, call center communications, academic lectures and so on.

There will be an increased emphasis in ESP on ELF as it is used in Europe, and
large-scale projects like VOICE and ELFA will generate findings of interest to ESP
scholars looking at both professional and educational contexts. Similarly, scholars will
also continue to build on this type of work in Asia, especially where the focus is on
ELF communication around the region.
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In the next decade then, it seems plausible that ESP will be increasingly challenged
by the need to account for ELF models as well as for functional nativeness, and in do-
ing so it will make a major contribution to our understanding of the ways in which the
majority of the world’s English speakers communicate.[1, p. 456]

VII. Conclusion

In conclusion future of ELF research in ESP tends to increase, especially focusing
on ELF communication of native speakers. English as a lingua franca in academic set-
tings has focused on standard (native) form of English. Not only English as a lingua
franca in academic settings but also ESP itself, for instance business English has be-
coming as a lingua franca, therefore everybody who will be in business communication
has to own business English as a lingua franca to establish successful businessrelation-
ship. We ESP practitioners should pay attention on ELF research in ESP to meet stu-
dent’s need and to improve their competitiveness in the world job market.
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In this study, we tried to show that English as a lingua franca and English for a special pur-
pose have the same field of study and this study contains a contribution from English for a
special purpose for English as a lingua franca. English as a lingua franca was formed in
English for a special purpose from the beginning of 2005 in an academic, professional and
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business contexts, along with cognitive pedagogy for use. This study will show a general
presentation of the basic study of creativity about English for special purposes by scientists
who have defined the field of English as a special purpose.

Keywords: English language for specific purposes; English language as lingua franca; Eng-
lish language as lingua franca in education; academic environment; research of English lan-
guage as lingua franca in English for special purposes.
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Hacrosiee uccieqoBanyie MOCBSIICHO poJin aHTJIMHACKOTO S3bIKa B 06pa3OBaHI/II/I " A3BIKO-
Boil moiutuke. CTaThsl HAUMHACTCS C KpAaTKOro U3ydycHus TEpMHHaA «IpHUKJIaJHas1 JIMHIBU-
CTHUKa», a 3aTeM IEPEXOJUT K OIMPEACIICHUIO CTaTyCa AHTJIMHCKOTO S3bIKA B 06pa3OBaHI/II/I.
O)ma U3 LeJeld HUCCIACIOBAaHUSI — J0Ka3aTb, YTO PE3yJbTaThbl A3BIKOBOI'O TCCTUPOBAHUA
HCO6XO)II/IMLI HC TOJIBKO IAJI HOCTUIXKCHUSA CJICAYIOUICTO YPOBHA BJIaJACHUA A3BIKOM, HO TaK-
K€ IS IOCTHIKCHUS 1eJIeH 1 3a/1a4 S3bIKOBOM IporpaMMEbl B LIEJIOM.

ABTOp CTaTbu NPCACTABIIACT CTATUCTUYCCKYTO I/IH(I)OpMaI_[I/IIO 0 pe3yJibTaTax OLUCHKU YPOBHSA
BJIaaACHUA AHTTIHACKHAM SI3BIKOM CTYACHTOB B MHYD u MIPUXOAUT K BbIBOAY, YTO CTaHAAPThL
SI3BIKOBOM ITOJTUTUKHA B MOHTOINK HE COOTBCTCTBYIOT PCAJIbHBIM SA3BIKOBBIM HABBIKAM Yy4da-
MUXCH. Taxnm 06p330M, aBTOP CYHUTACT, YTO CYHICCTBYCT onpez[enéHHaﬂ HGO6XOZ[I/IMOCTB B
YIYYIICHUU U IIEPECMOTPE HBIHEIITHEH MOACIN SI3BIKOBOM ITOJIUTHKU B CTpaHe.

Knroueenie cnosa: s13p1x0Bast IIOJIMTHKA, SA3BIKOBOC 06p330BaHI/Ie; KpHTepHﬁ; noaxod.

Language policy and language in education

One of the important modern research directions of social linguistics is language
policy, and it is closely related to political science, sociology, ethnography, philosophy,
social sciences and humanities which are an integral part of the nation. Language poli-
cy has been studied by many aspects such as politics, ethnography, psychology, and
social sectors [7, p. 29].

Language policy is defined differently by scholars. For example, language policy is
the policy combination of ideological principles and practical solutions for operational
use of language, language ideology, language management, and planning. On the other
hand, state participates in public language’s life consciously [6, p. 14]. The language
policy is managing the linguistic problem to develop language issues. [8, p. 7].

Socio-linguistic sector has two basic concepts that status planning and corpus plan-
ning. Status planning is often connected to government decision of language policy
implementation and language development. Corpus planning is more closely the lan-
guage standardization, development and elaboration. Language elaborating problems
includes elaborating new terminology for scientific, educational and technical needs [3,
p. 311].

Language in education

Mongolian students first began studying English since English Language Depart-
ment was established, and it is founded by Mongolian National University in 1956.
English language training has been becoming increasingly improved for these 61 years.
However, we still have some questions concerning how to prepare high level English
language specialists in teaching like in Russia.

Since 1992, English language as a separate discipline has been included in the sec-
ondary school curriculum replacing Russian language. That is why our country faced
teaching English language methodological problems in the education sector, and in this
respect, almost all Russian language teachers were involved in English language accel-
erated course with the duration for 1-2 years.
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Regarding the English standard and the program of Mongolian National University
of Education (MNUE), the General English group is divided into ‘English I’ and ‘Eng-
lish II’. The objective of the program of ‘English I’ is concluded as follows: ‘the stu-
dents of MNUE who are non-native speakers of English would acquire a pre-
intermediate (A2) level and obtain four skills such as writing, listening, reading and
speaking to prepare for the next level’, while the objective of the ‘English II’ program
is ‘the students of MNUE and who are non-native speakers of English would achieve
an intermediate (B1) level and have four skills such as writing, listening, reading and
speaking to understand further research work with a wide range of professional topic’
[2,p. 3]

According to CEFR A2 level, MNUE students have to understand short, simple
texts containing the most common words, including some shared international words,
short, simple texts written in common everyday language and related to their job. They
also can find specific information in simple everyday material such as advertisements,
brochures, menus and timetables and identify specific information in simple written
material such as letters, standard routine letters and faxes on familiar topics. This is
equal in all skills such as writing, listening, speaking and reading. As for Bl level, stu-
dents can understand straightforward texts on subjects related to their fields of interest,
description of events, feelings and wishes in personal letters well enough to correspond
with a friend or acquaintance, written straightforward instructions for a piece of
equipment and identify the main conclusions in clearly written argumentative texts and
etc. However, in real life most of non-English native speaking students and MA stu-
dents of the MNUE are not able to talk about themselves fluently.

The standard of the English language lesson contains its goals and objectives that
the learners of English would acquire the four skills of reading, listening, writing and
speaking in upper level, but the evaluation of the proficiency uncertain of what it is the
ability to listening, speaking level and indicated that proficiency is mainly tested only
reading, writing and grammar. For instance, evaluating language proficiency of 120
students who are currently studying English II (pre-intermediate), we have come to the
following results: 80.8 % of them failed the test. Therefore, we consider English 11
classes do not satisfy the needs and cannot be matched within our evaluation system
and objectives of the curriculum. The authors of the research would like to point out
that it is the clear aspect of the foreign language policy implementation in Mongolia.

Conclusion

We need a complex and well organized language policy in Mongolia. Moreover, the
English language training institutions and universities have not performed any signifi-
cant work on measures for certified teachers which would be consistent with the inter-
national standards and provided within the Mongolian language policy and planning at
the same time.

It is necessary to determine the general trend of foreign language acquisition poli-
cies and consider a complex problem of restructuring oriented at the future develop-
ment of the country and estimating foreign language education needs.

We should assume that youth education and employment needs should be measured
according to political, economic and human resource capacity as a basis for a balanced
language policy. It has become a critical part of open education policy.
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The present research deals with the role of English language in education and language poli-
cy. The article starts with a brief exploration of the term ‘applied linguistics’ and then goes
on to the determination of the status of English language in education. One of the aims of
the study is to prove that the results involved in the language testing are necessary not only
for achieving the next language proficiency level, but also for achieving the objects and the
aims of the language program.

The author of the article provides the statistic information on the results of the language pro-
ficiency evaluation of the students in MNUE and come to a conclusion that the standards of
the language policy in Mongolia do not correspond to the real language skills of the students.
Thus, the author thinks there is a strong need in improving and reconsideration the current
language policy model in the country.
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Ota cTaThs MPEACTABISICT HMCCICIOBAHNE, HANPABICHHOC HA OIICHUBAHWE BIHMSAHUS Tepe-
CMOTPEHHBIX WHCTPYKIMU K 3cce ¥ 0003HAYCHHUIO COOTBETCTBYIOIIECH PYOPHKH HA CIIOCO0-
HOCTB CTYJICHTOB ITHCAaTh 3CCE KaK YacTh UX CAMOCTOSATEIFHON pabOTHl. JTO KaueCTBEHHOE
HCCIIeIOBaHMEe, B KOTOPOM OCHOBHOE BHIMAaHHE YIEISUIOCHh OLEHKE 3cce 32 CTYINCHTOB Tep-
Boro kKypca EFL mocrne Toro, kak pyOpuka OplIa cooTHeceHa. TakkKe HCIOIh30BaJiCh aHKe-
THI, YTOOBI y3HATH MHEHHE CTYICHTOB O IEPECMOTPCHHBIX MHCTPYKUIHUAX M pyOpukax. Pe-
3YyJbTAaTbl UCCICAOBAHUA MOKAa3ajd, YTO HEKOTOPLIM CTYACHTAM HHCTPYKIHUU K 3CCC 6I)IJ'II/I
MIOHSTHBI, UM OBLIO JIETKO CJIe0BaTh U PyOPUKH OBUIM COOTBETCTBYIOIMMU. OHH MOTydain
0aJuTbl BBIIIC CPEIHEro MO CBOMM 3cce. JIpyrue cooOInany, uyTo, XOTS WHCTPYKIIMH ObLTH
MOHATHBIMH, OJHAKO HE BCerjaa ObUIO JIETKO HAmMCcaTh XOPOIIee 3CCe, T.K. HY)KHO OBLIO
Oosblie MpakTUKOBaThes. ClesiaH BBIBOJ O TOM, YTO CTyACHTaM ObLIO HE0OX0oaumMo Oosee 3
MCCAICB, ‘ITOGLI Hay4YUTLCA MUCATh, CIACAYSA MHCTPYKIUAM 3CCC U MPHUBLIKATH K TOMY, YTO-
OBl COOTHOCHUTPH C HOBBIMH PYOPHKAMH.

Knroueeste cnosa: 3aroiioBOK; HaIMCaHHE dCCE; OLICHKA; OI[CHUBAHUE.

Introduction

Raimes [5, p.26] points out “the ability to write is considered important in L2 acquisition
because it is one of the language skills that each learner should know because it is needed as
learners’ progress to higher levels”. However, learning to write an essay in a different language
other than one’s own is a complex task requiring proficiency in different areas including writ-
ers’ knowledge, skill, and culture. Whilst different areas affect the way students learn to write in
a foreign language, the focus of this paper is on the revised essay instruction and rubric to as-
sess students’ essays as part of their independent work.

It is viewed that the complex task may become rather simple and accessible provided that
students are given feedback following comprehensive clear rubric. Hedge [1988] identified that
students can become discouraged without receiving feedback and lose sense of how they are
doing and which aspects of their writing they should pay more attention to. Therefore, feedback
is essential in indicating progress of students’ writing.

Grading rubrics are also essential part of the EFL learning routine. Grading with rubrics has
a number of advantages. For example, criteria and performance levels in rubrics can be used as
a teaching tool and assist teachers to be consistent while grading students’ essays [6, p. 183—
184]. Whilst there is no ideal combination of feedback and rubric, feedback should reflect some
or all of the criteria in the rubrics used to evaluate students’ essay [Ene&Kosobucki, 2016] or
vice versa. This reinforces the need to evaluate the impact of the new rubric to determine the
benefits to students in terms of improving essay writing skills.

Literature review

Literature shows that transparent rubrics help learner to better understand, plan, and perform
their writing tasks [4, p. 129-144]. A study that was conducted in Lebanon among university
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EFL students showed that as a result of using rubrics students improved their writing, and also
they showed positive attitudes towards rubrics [2, p. 52-72].

Over the years, research into feedback in the writing classroom has progressed from the ‘er-
ror-free,” grammar-focused expectations of the early years, to the recursive, process-oriented
approach of later years. One of the main purposes of a rubric is to assess performance
[Brookhart, 2013]. So when devising criteria in the rubrics, it is important to think of the types
of performances teachers might assess with rubrics. Brookhart [2013] points out that “effective
rubrics have appropriate criteria and well-written descriptions of performance”.

There are different types of rubrics such as analytic (each criterion is evaluated separately),
holistic (all criteria are evaluated at the same time) or task specific (gives answer and specifies a
conclusion). The most suitable rubric for classroom purposes is analytic rubric (see Table 1)
[Brookhart, 2013].

Table 1. Analytic rubric adapted from Brookhart [2013]

Rubric Definition Advantages Disadvantage
Analytic Each criterion Gives diagnostic information to | Takes time to score
(dimension, trait) teacher.
is evaluated sepa- | Gives formative feedback to
rately students.

Easier to link to instruction.
Good for formative assessment;
adaptable for summative as-
sessment;

if you need an overall score for
grading, you can combine the
scores.

So rubrics should have two main components: criteria and descriptions of level of perfor-
mance [Brookhart, 2013]. Criteria should focus on learning outcomes not aspects of the task
itself but descriptions of levels of performance should be descriptions not evaluative statements
[Brookhart, 2013]. So a well-developed rubric is important as they tell students what the desired
performances are, how they performed in the assignment, what they need to work on in the fu-
ture. It also helps teachers teach, serves as a teaching tool, and understand the areas of a subject
that need further attention.

The study

This study is Part 2 of a research study entitled ‘The effectiveness of the new rubric to as-
sess EFL students’ essay writing: What does it tell us?” which was conducted in conjunction
with the renewed ‘English language 2’ standard in 2015-2016 academic year.This study was
carried at the Teachers School, Mongolian National University of Education. A total of 32 first
year EFL students participated in the study. The participants had to write essays as part of their
Independent Work assignment utilising the revised essay instruction and rubric.

The students were encouraged to choose a topic of their choice from the topics that have
been discussed and researched in the classroom, read more materials related to the chosen topic,
and seek help from teachers when/if needed. Students were also asked to research essay writing
techniques using suggested resources. Teachers had to introduce revised essay instructions,
provide students with opportunities to practice writing following the new instruction, and give a
copy of the revised rubrics to students well before the writing task and inform the students that
they will be assessed following the rubric as understanding the learning target and criteria for
success is important for them.

Aim of the study

This study aimed to evaluate the impact of revised essay instruction and marking rubric on
students’ ability to write essays as part of their independent work.

Research questions

Based on the aim of the study, three research questions have been proposed:
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e  How clear are the revised essay instruction and rubric to you?

e  How useful were the instruction and rubric to write better essays?

Findings and conclusion

Overall students performed well in their essays. Ten students scored above average scores
on their essays and reported that the instructions were easy to follow and it made writing pro-
cess easier as it provided step by step clear guidance. Hence, they could write better essays.
Twenty-four students found the instruction clear but the writing process was challenging due to
their overall writing skills such as grammar, sentence structure, and overall proficiency. Two
students reported that they did not find the rubric useful because they are not used to being
marked by such rubric before, although the essay instruction was clear to them.

These findings suggest that students need longer time to practise writing essays following
the revised essay instruction and get used to being marked by the revised rubric. It is therefore
important to systematically embed both the instruction and rubric into the curriculum.
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This article presents a study that aimed to evaluate the impact of revised essay instructions
and marking rubric on students’ ability to write essays as part of their independent work.
This was a qualitative study that focused on assessing 32 EFL first year students’ essays fol-
lowing the revised rubric. Questionnaire was also used to find out students’ perspectives on
the revised instructions and rubric. The finding showed that some students found the essay
instruction very clear, easy to follow and rubrics were fair. They scored above average
scores on their essays. Others expressed that although the instructions were clear; it was not
always easy to write good essays — needing more practice. It was concluded that students
needed more than 3 months to learn to write following the essay instructions and getting
used to being marked by the new rubric.
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Ienbto ucciienoBaHus SBISCTCS: 1) OmMHMcaHUE BIUSHHUS OOYUYCHHS B COTPYIHHYCCTBE Ha
MOTHBAIUIO TOCTHIKCHUS YUaIIUXCsl B MATEMATHKE; 2) BBISIBJICHUC JIIOOBIX U3MEHCHHUN B TI0-
BEJICHUM YYAIIEroCs U YUHUTEINS B MPOIECCE COBMECTHOTO O0YYCHUS; 3) CO3MaHKE TOI0KHU-
TENBHOM Cpebl 00yUYCHUS.

Knrouegvie cnosa: o0yuenue B COTpYIHYECTBE; TOBEACHUE YUallIUXCsl; IOBEICHUE YUHUTEIIS;
MOTHBAIVSI;, pelIeHHEe Mpo0IeM; MOJIOKHUTEIbHAS Cpea.

Cooperative learning is a way of thinking about and implementing education that
leads to improvements in both teaching and learning. It is defined as small-group in-
struction and practice that uses positive student interactions as a means of reaching in-
structional goals. Students work as heterogeneous teams inclusive learning environ-
ment with the help of each student’s contribution needed for the team achievement.
Some of math education content can be taught using cooperative learning. Cooperative
learning offers an excellent opportunity for positive outcomes across the cognitive and
affective domains [Dunn & Wilson, 1991]. In addition to maximizing practice time, it
can teach students responsibility by giving them power to organize their teams, to give
each other feedback, and collaborate on solutions to their problems [Dyson, in press].

Cooperative learning has resulted in benefits such as higher achievement scores,
improved inter-group relations, increased ability to work with others, and enhanced
self-esteem [Johnson et al., 1981; Kagan, 1992; Slavin, 1996]. With cooperative learn-
ing, the teacher is no longer the only director of instruction but rather is working to
facilitate the students as they learn, discover, and solve. During this type of the lesson,
students try to participate actively and they learn from each other, they can ask and
answer questions without any pressure, and they make positive environment them-
selves.

Planning CL

Select a lesson. Although almost any learning situation can be adapted to be coop-
erative, the teacher needs to select a place to start with cooperation. We need to think
about some strategies during the cooperative lesson.

Make the some decisions

1) Select the group-size most appropriate for the lesson. The suitable size of a co-
operative group will vary according to resources needed to perform the assignment; the
amount of time available; and the basis of the task.

2) Assign the students to groups. A lot of the power for learning in cooperative
groups come from the need for discussion, explanation, and shared solutions.

3) Arrange the classroom. Group members need to be close together and facing
each other and the teacher as well as the members of other groups need to have clear
access to all groups. Within the groups, members need to be able to see the given mate-
rials, communicate with each other easily, and exchange materials and ideas. Math stu-
dents are good at writing, but they are not very good at speaking and communicating.
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4) Provide the appropriate materials such as reading to the group, researching and
reporting back for discussion, etc.

Explain the task to the students

A clear instruction of the task needs to be given. After the clear instruction the
group members are able to know what they must do and clarify the role, etc.

Monitor the groups while the groups are working

The teacher needs to monitor carefully how the groups are functioning and deter-
mine their role, how well they are performing and discuss how to do better and work
out their problems in each team.

The teacher will still need to introduce new material and students will need to study
so that they have something to share with their partners within the group.

Observation

Cooperative learning became a commonly used form of active pedagogy in the
1980’s, and continues to be a valuable tool for learning in academic institutions today
[Johnson, Johnson, and Smith, 2007], as it provides benefits for both students and in-
structors [Shimazoe and Aldrich, 2010]. We tried to motivate students. Personally, stu-
dents are inactive in participating in the lesson, but working them in groups helps stu-
dents to be active and comfortable, as we assume.

The teacher needs to monitor carefully how the groups are functioning and deter-
mine their role, how well they are performing and discuss how to do better and work
out their problems in one team as I mentioned above.

During the lesson students were active to talk to each other, ask questions from each
other, discuss and agree or disagree with some problems. If they disagree with each
other they were trying to find positive ways to discuss. The process of the lesson was
very effective in students’ participation in a group.

After the lesson we passed students a piece of paper to write down their own im-
pression, results and comments of this kind of cooperative lesson and methodology.
We want to introduce students’ comments. They were: “I think this methodology is
positive because we learnt to work in teams”, “With respect to cooperation I think is
positive, but with respect to the results and marks I do not think so since students who
study less are benefited and those who study more are not.”, “We learnt many things
from others.”, “Equal roles must be clarified”, “It makes us comfortable”, “I was not
afraid asking questions.”, “My team members helped each other”, “It was effective and
useful.”, etc.

Conclusion

The observation results showed that the cooperative learning classes to improve the
achievement motivation among math students and results indicate some changes and
effects in student behavior:

1. students became more engaged in problem solving

2. students moved from a competitive to a cooperative stance

3. students discovered there were several correct ways of finding a solution

4. students made positive environment themselves, they had no fear to ask from
each other

Two changes were in teacher behavior related to cooperative learning. They were:

1. the regular classroom teacher moved desks from rows to groups

2. the teacher became more aware of the students’ knowledge and skills.
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Further suggestions

The suggestion is that the vast majority of the research comparing student-student
interaction patterns indicates that students learn more effectively when they work co-
operatively. We suggest teachers:

1) Students achieve more in cooperative interaction.

2) Students are more positive about lesson and teachers or professors when they are
joined to work cooperatively.

3) Students are more positive about each other when they learn cooperatively than
when they learn alone.

4) Students are more effective individually as a result of working cooperatively than
when they work alone. n students from competitive or individualistic settings.
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CraTbsi paccMaTpUBacT MOOWIBHBIC TEXHOJOTHU B KaUECTBE CPEICTBA OOYYCHUS, KaK JUIs
CaMOCTOSATENILHOW pabOTHI CTYJCHTA, TaK U JIS HCIOJIb30BAHUS HA 3aHITUU B HEA3BIKOBOM
By3e. 3BecTHO, 4TO cpejicTBa 0OyUeHUsI B MPENOJaBAHUN HHOCTPAHHOTO SA3bIKA SBIISIOTCS
3¢ (GEKTUBHBIMY TIPU YCIOBUH, YTO OHH 33JCHCTBYIOT BCE KaHAIBI MOCTYIUICHUS HH(pOpMa-
nun. Jlaaayro 3a1a4y cioCOOHBI BHITIOIHUTH TEXHUYECKHUE CPECTBa 00yUeHHs, KOTOPBIC Ha
COBPEMECHHOM JTalle Pa3BUTHA BKJIIOYAIOT MOOWIBHBIE TEXHOJOTHH. VX OTIMYUTEIHHOMH
0COOCHHOCTBIO SIBISIETCS BOBMOYKHOCTB IPEIOCTABICHHS JOCTYNa K HEOOXOAMMOH HHPOP-
Maruu 1 paboThl ¢ Hell OykBaJbHO B 1I000¢ BpeMs B 1r000M Mecte. CTaThsi IPUBOIUT IPH-
Mepbl MOOWJIBHBIX MPHUIIOKECHUH, KOTOPHIC HAIpaBICHH Ha (OPMHUPOBAHHE M COBEPIICH-
CTBOBaHHUE NMPOU3ZHOCUTEIBHBIX U JIEKCUKO-IPAMMATHYECKUX HABBIKOB, a TAK)KE€ Pa3BUTHUIO
YMEHHM BCEX BHUJOB HMHOS3BIYHOW peueBOi aedarenbHOCTU. Vcmonb3oBaHWE MOOMIBHBIX
TEXHOJIOTHI B O0YYCHUHU CIIOCOOCTBYET (POPMUPOBAHHUIO KOMIICTCHIIMN, TPETYCMOTPEHHBIX
oI'0C BO.

Kniouegvle cnoea: MOOWIbHBIE TEXHOJIOTHH; 00yYeHHUE HHOCTPAHHOMY SI3BIKY; HESI3bIKOBOW
BY3; (bemepanbHBI TOCYIapCTBEHHBIH 00pa30BaTENbHBIA CTAHAAPT; KOMIICTCHTHOCTHBIN
MOIXOM;  MOOWIBHBICE  TPHWIOXKCHUS;  CpeAcTBa  OOydeHHs;  HH()OPMAIIMOHHO-
KOMMYHHUKAIIMOHHBIC TEXHOJIOTUH;, peUeBbIC HABBIKN/YMEHUS.

®denepanpHbIe TOCYJApCTBEHHBIE 00pa30BaTeNbHBIE CTAaHAAPTHI BBICIIETO 00pa3o-
BaHUS IS Pa3IMYHBIX HANPABJICHUH MOJArOTOBKH MPEIyCMAaTPUBAIOT OBJIAJICHUE CTY-
JICHTaMH By3a KOMIIETCHIIUSIMH, CBI3aHHBIMU C MHOCTPAHHBIM SI3BIKOM. Tak, K MpUMe-
py, @I'OC BO no nanpasnenuto noarorosku 38.03.01 «OxoHOMUKa», KBaTH()UKALIIH
«bakajaBp» yCTaHABJIUBACT, YTO BBITYCKHUK, OCBOMBIIWI MpPOrpaMMbl OakajiaBpuara,
JIOJDKEH 00J1afiaTh ClieAyromiei oOmekynbTypHoit kommereniueit (OK): "criocoOHo-
CThIO K KOMMYHHKAIIMH B YCTHOW ¥ TUCHMEHHBIX (DOPMax Ha PyCCKOM W HHOCTPAHHOM
SI3BIKAX JIJISL PEIICHHs 3a7[ad MEXIUYHOCTHOTO M MEXKYIHTYPHOTO B3aMMOIEHCTBUS
(OK-4H)" [1].

OpHako npu 00y4YSHUH WHOCTPAHHBIM SI3bIKaM B HES3BIKOBOM BY3€ BO3HHMKACT PsiJI
Mpo0JIeM B MPOIIECCE OBIAICHUS CTY/IEHTAMH HECTIEIMAIBHBIX ()aKyJIbTETOB HHOS3bIU-
HOM KOMMYHUKATHBHOM KoMIeTeHIeH. K HUM OTHOCSTCSI JOBOJLHO HU3KUIN YPOBEHB
WHOCTPAHHOI'O s3bIKa y aOUTYPUEHTOB IPH MOCTYIUICHUH B BY3; HEBBICOKAs MOTHBA-
WS y CTYJIEHTOB IMPH HM3YYEHWHW WHOCTPAHHOTO SI3BIKA; HEJOCTATOYHOE KOJINYECTBO
4acoB, NMPEAYCMOTPEHHBIX Y4YeOHBIM IUIAHOM, JUISI W3yYEHHUS MHOCTPAHHOTO S3bIKA,
00JIbIIINE A3BIKOBBIC IPYIIIbI; HEAOCTATOK TEXHUYECKOTO 000PYI0BaHUS B ayIUTOPHUSIX
JUISE paOOThI C JIMHTBUCTUYECKUM U DKCTPAJIMHTBUCTHUYECKUM MaTepuaioM u 1p. Bce
3TH TPOOJIEMBI CIIOCOOCTBYIOT TOUCKY HOBBIX CPEACTB padOThI Jis 3(h(EKTUBHOTO
00yUYeHHUs] HHOCTPAHHOMY SI3bIKY B HESI3bIKOBOM BY3€.

VYKe TpaJuIHOHHBIM CTAJI0 UCIIOJIb30BaHKEe HH(DOPMAITMOHHO-KOMMYyHHKAIIMOHHBIX
texHojoruit (MKT) B kauecTBe TEXHUYECKUX CPEICTB O0YUCHHUSI HHOCTPAHHOMY SI3BIKY.
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Ho pa6ota ¢ UKT umeet psan He TONBKO NPEUMYILECTB, HO M HEJOCTaTKoB [3, c. 183].
N3bexarh MHOTHX TPYAHOCTEH MO3BOJISIIOT MOOMIIbHBIE TEXHOJIOTUH (FITH MOOWITHHBIE
UKT), xotopsle, o0mamatoT Bcemu npenmytnectBamMu UKT, SBISIOTCS cpaBHHUTEIBHO
HEJIOpOTUMH U OoJiee 00ILIEeNOCTyTHBIMU, U TIOTOMY HaXxoJAAT Bce OoJiblliee MpHMEHe-
HUe B 00pa3oBaTeIbHOM IIpoliecce.

MoOuniIpHBIE TEXHOJIOTHH TTO3BOJIAIOT CTYIEHTY OBICTPO, B JIFOOOM MECTE U B JII000€
BpeMs HAlTH HYXHYIO HHQOPMAIMIO, B TOM YUCJIE M Ha HHOCTPAHHOM SI3bIKE, IPAKTH-
4yeckd 1o Jro00ii Tematuke. OHU TakKe CIIOCOOHBI 3aMEHSTH TaKUe CpelcTBa o0ydye-
HUS B TPAAWIIMOHHOM BapuaHTe, KaKk OyMaXHbIH y4eOHHK, MarHUTO(OH, CTaIllFiOHap-
HBI KOMIIBIOTEp. Ha ceromHsmHuil 1eHp CymecTByeT O0IbIIoe KOIHIECTBO MOOWIIb-
HBIX TIPUIOXKECHUH, pa3pabOTaHHBIX CHEIHANBbHO Ui OpPTraHU3aldd H3Y4YEeHUS HHO-
CTPaHHBIX S3BIKOB, YTO MPEACTABISET COO0N YHUKAIbHYIO OCOOCHHOCTh W HEOCIIOpH-
MO€ MPENMYIIECTBO MOOIITFHBIX TEXHOIOTHIA [5].

B pe3ynbraTe aHanm3a IMTEpaTyphl 0 MOOWIIBHBIM MPWIOKECHUSM B 00ydeHuU [4],
WHTepHeT-UCTOYHNKOB, Oecel] CO CTYACHTaMHU, aHKETHPOBAaHHs CTYACHTOB HES3BIKO-
BBIX (paKyIbTETOB OBLIN BEISBICHBI HauOOJIee pacIpOCTpaHEHHBIE MOOMIIBHBIE TIPHUIIO-
KEHUS I W3yYeHUs aHTJIMICKOTO s3bIKa. Takue MOMyJspHbIE TPWIOKEHHS, KaK
Duolinguo, Lingualeo npennararoT BBIIOJIHEHUE YIIPAKHEHUH HA TPEHUPOBKY aHIJIO-
SI3BIYHON TPAMMATHKH W JIEKCHKH Ha OCHOBE MHOTOKPATHOTO YIIOTPEOJICHHUS CIIOB OJI-
HOM TEMaTUKH B ONPEICICHHBIX TPAMMATUYECKUX CTPYKTypax. pyroi Bua 3agaHuil
MpeJiaraeT HalmucaTh O3BYYEHHBIE CIIOBA W MPOCTHIC MPEIJIOKEHUS, KOTOPhIE 3aTeM
MIPOBEPSIOTCS MPUIOKEHHUEM. DTO CIIOCOOCTBYET (POPMUPOBAHHIO TIPOU3HOCHTEIBHBIX
1 JIEKCHUKO-TPAMMATHYECKUX HABBIKOB.

[Mpunoxxenue Triplingo comepXUT COIMOKYJILTYpHYIO HH(pOpManuto Oosee 100
CTpaH MHpa Ha aHTJIMHCKOM S3bIKe, BKJIIOYAs aHTJIOSI3bIYHBIC cTpaHbl (BemnkoOpura-
uus, CILIA, Kanana, ABctpanus, HoBas 3emanaus), BRICTyIIas OMHOBPEMEHHO B Kade-
CTBE UCTOYHHKA CTPAHOBEIYECKOW MH(MOPMAIINU U ayTEeHTUIHOTO MaTephala JIs uTe-
uus. [Ipunoxkenue Takxke BKIIOYAET B ceOs MEpeBOIUMK IS TIEPeBOia YCTHOM peuu Ha
WHOCTpaHHBIN s3bIK. Kpome 3Toro, mpuioxeHne WMeeT (YHKIHIO Pa3rOBOPHUKA,
npenyaras oOeynorpeOuTenbHbIe Ppasbl U BeIpakeHus. PaboTa ¢ TaHHBIM MIPHIIOKE-
HHUEM CIIOCOOCTBYET  COBEPIICHCTBOBAaHHMIO  IPOU3HOCHUTENBFHBIX M JIEKCHUKO-
rpaMMaTHYECKUX HABBIKOB, Pa3BUTHIO YMEHHU YTEHUs, MPHOOPETEHHIO COIHMOKYIIb-
TYPHBIX 3HAHUH.

C nomorsto npunoxkenus English Conversation MoXXHO 00IIATBCS ¢ U3yYaIOIUMHU
aHTTIMICKUI s3bIK ypoBHs Beginner-Intermediate mo Bcemy Mupy mnyreMm oOMeHa
MMMChMEHHBIMU U YCTHBIMH COOOIIEHUSIMH B PEKUME peaabHOro BpeMeHH. Kpome 3To-
ro, OHO BKIIIOYAE€T CEPHUI0 BHJICOYPOKOB, COJEPKAIIMX TUAIIOTH H JIEKCHYECKUE
yIpaKHeHUsI K HUM. TeM caMbIM, MOXHO YTBEPXKJaTh, YTO JAHHOE TPUIIOKEHHUE CITO-
COOCTBYET COBEpPIICHCTBOBAHHUIO S3HIKOBHIX W PEYEBHIX HABBHIKOB, 4 TAKXKE PA3BUTHIO
BCEX BHJIOB peUeBOH nesATenbHOCTH. [ popMHupoBaHUs, COBEPIIEHCTBOBAHUS HABBI-
KOB ¥ YMEHUI WHOSI3BIYHOTO OOIIECHHSI MOKHO TaK)Ke HMCIOJIb30BaTh TaKue MPHUIIOKE-
Hus, kak LearnEnglishPodcasts, DIVII, Busuu, Talk English, MindMeister, Babbel,
Flashcards, Memrise u ap. [2, c. 176].

B cymectBytomeld knaccuukanuu cpeacTB 0O0ydeHUs] MOOMIIBHBIE TEXHOJOTHU
MOKHO OTHECTH K TpYIIe TEXHHYECKUX CPEJICTB 00ydeHus. MHoroobpasue MOOHIb-
HBIX TPUJIOKEHUH, CO3JaHHBIX JJIS1 U3Y4YEeHUs] HHOCTPAHHOTO S3bIKa, M CI1I0c000B pado-
THl C IPUMEHEHHUEM MOOMJIBHBIX TEXHOJOTMH TO3BOJISIET UM BBICTYNATh B KaueCTBE
WHHOBAIIMOHHOTO CpeJICTBA O0YUYCHUSI, HAPABICHHOTO Ha ()OPMHUPOBAHKE W Pa3BUTHE

46



HaBBIKOB M YMCHHI WHOS3BIYHOH KOMMYHUKATUBHOW KOMIETCHIUU. B03MOXHOCTH
WCTIONTF30BaHMS MOOWITFHBIX TEXHOJOTHH OyKBaJIBHO B JIIOOOM MECTE B JI000€ BpeMsi
[TO3BOJISET UCIOJIb30BATh X KAaK Ha 3aHATHH, TaK H B CAMOCTOSTEIBHON paboTe B IPO-
1ecce M3y4YCHHsI MTHOCTPAHHOTO SI3bIKa B HESA3BIKOBOM BY3€.
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MOBILE TECHNOLOGY FOR FOREIGN LANGUAGE TEACHING
IN A NONLINGUISTIC UNIVERSITY

Natalia V. Novoseltceva
Buryat State University
Russia, Ulan-Ude
E-mail: jjj35@yandex.ru

The article considers mobile technology as teaching aid for both student's individual and
class work in a nonlinguistic university. It is known, teaching aids can be efficient provided
that they involve all channels of information perception. It is possible to carry out the task
with help of technology in education which nowadays include mobile technology. Its dis-
tinctive feature is access possibility to necessary information and opportunities to work with
it almost at any place any time. The article gives examples of mobile apps aimed at for-
mation of pronunciation, lexical and grammatical skills and at development of all foreign
speech skills. Mobile technology in education can help form competences covered by Fed-
eral State Education Standards for higher education.

Keywords: mobile technology; foreign language teaching; nonlinguistic university; Federal
State Education Standards for higher education; competency-based approach; mobile apps;
teaching aids; information-communication technologies; nonlinguistic university; speech
skills.
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Typusm sBnsieTcs KpyHHEHIIeH MeXAyHapOJHON OTpacibl0 3KOHOMUKU B MHUpE, KOTOpas
3aTparuBaeT JKM3Hb Kaxaoro. TakuMm oOpa3oMm, MOHMMaHHE TEPMUHOJIOTHH Typu3Ma sBIIs-
€TCsl OJTHMM M3 OCHOBHBIX HaBBIKOB HE TOJBKO Ul CTYAEHTOB, OOydaromIuxcst B 00JacTh
Typu3Ma, HO M BaXHO AJIS KaXKAOTO IyTEIIECTBEHHUKA. TepMUH «aIbEKTUBHBIH TypU3M»
OTHOCHTCS] K MHOT'OUHUCIICHHBIM (popMaM Typu3Ma, KOTOPbIE BO3HHUKIIH 32 3TH I'OAbI, KaKIbIi
CO CBOCH COOCTBEHHOH agbEKTHBHON CTPYKTypOH M MHOTHE, W3 KOTOPBIX HCHONB3YIOTCS
KaKk B TypHCTHYECKOHW OTpaciy, Tak W B HaydHbIX cdepax. Llenp mccnenoBanns Obuia uis
MEHS — TIPETIoIaBaTelIsl aHTIIMHCKOTO S3bIKA, BBISIBUTH HOBBIE IyTH U METOABI IIPENOaBa-
HUSI TIPO()ECCHOHANIBHBIX CIOB W CIOBOCOYETaHMH AJISI MOWX IEPBOKYPCHHKOB IIO KJIACCy
«CrnoptuBHbI Typu3m» B IlIkone mckyccTB M (pusnyeckoro BOCIHTaHUS MOHTOJIBCKOTO
HaIMOHAJIFHOTO YHUBEPCUTETa 00pa30BaHMs, a TAKXKE OOYUUTh UX, KaK IIPOM3HOCUTH HEKO-
TOpbIe HE3HAKOMBbIE CIIOBa B 00NAcTH aJbeKTHBHOro Typu3Ma. Hambonee BaxxHOU Lelbio
OBUIO MOMOYb CTYZEHTaM HAaWTH MOHIOJIbCKHE SKBUBAJICHTHI AHIVIMHCKHUX CJIOB TI0 TEMeE
albeKTUBHOTO TypH3Ma M HAay4YHTh CTY/ACHTOB paclio3HaBaTh MPO(ECCHOHANBHBIN CIOBap-
HBII 3am1ac Ha ypoKe B 2 akaJeMHUYECKHUX Jaca.

Knrouegwie cnosa: albeKTUBHBIN TYypHU3M; BUIBI TYPU3Ma; IIPENOJaBaHNE JICKCUKH.

Materials and method

The main resource was the 90 English noun phrases structured as Adjec-
tive+tourism type, collected by Georgeta Rata, a Romanian linguist and used in his
research paper Adjectival Tourism, in the book “The English for Tourism”, 2012.

We have also collected and added 15 more collocations, which are commonly used
in Mongolian Tourism sector. So, English phrases designated as Adjective+Tourism
were counted 105 in total.

In the alphabetical order, 90 adjective + tourism phrases are used in the ESP
classroom activity: aboriginal tourism ‘all tourism businesses that are owned or oper-
ated by First Nation, Métis, and Inuit people’, accessible tourism ‘the constant en-
deavor to ensure tourist destinations, products and services are accessible to all people,
regardless of their physical limitations, disabilities or age’, active tourism ‘responsible
travel to foreign areas requiring physical and mental participation from the tourist and
following the maxims of sustainability, protection of biodiversity and conservation of
culture’, aerial tourism, agrarian tourism, agricultural tourism ‘visiting a working
farm or any agricultural, horticultural or agribusiness operation for the purpose of en-
joyment, education, or active involvement in the activities of the farm or operation’,
alternating tourism ‘tourism in which the tourist turns left, then right, and so on, alter-
nating each direction until he/she is unable to continue because of an obstruction’, al-
ternative tourism ‘visiting a destination with small amounts of people at one time’,
archaeological tourism ‘a form of cultural tourism, which aims to promote the public
interest in archaeology and the conservation of historical sites’, atomic tourism ‘a rela-
tively new style of tourism in which the tourists travel to significant sites in atomic his-
tory’, authentic tourism, behavioral tourism ‘tourism for the study of tourist behavior
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and decision making’, black tourism ‘tourism involving travel to sites associated with
death and suffering’, Christian tourism ‘the entire industry of Christian travel, tour-
ism, and hospitality’, clean tourism ‘industry committed to making a low impact on
the environment and local culture, while helping to generate income and employment
for local people’, clustered tourism, coastal tourism, conscientious tourism, creative
tourism ‘tourism related to the active participation of travellers in the culture of the
host community through interactive workshops and informal learning experiences’,
culinary tourism ‘the pursuit of unique and memorable eating and drinking experienc-
es’, dark tourism ‘tourism involving travel to sites associated with death and suffer-
ing’, deep tourism, dental tourism ‘seeking dental care outside of their local healthcare
systems’, dispersed tourism, domestic tourism ‘tourism involving residents of the giv-
en country travelling only within this country’, ecological tourism ‘responsible travel
to fragile, pristine, and usually protected areas that strive to be low impact and (often)
small scale (as an alternative to mass tourism)’, educational tourism ‘form of tourism
that may involve travelling to an education institution, a wooded retreat or some other
destination in order to take personal-interest classes, such as cooking classes with a
famous chef or crafts classes’, equestrian tourism , ethnic tourism ‘tourism in which
one experiences culture in the sense of a distinct way of life’, existential tourism, ex-
periential tourism, experimental tourism ‘tourism in which visitors do not visit the
ordinary tourist attractions (or, at least not with the ordinary approach), but allow
whom to guide them’, gastronomic tourism ‘the pursuit of unique and memorable eat-
ing and drinking experiences’, green tourism ‘travel which is environmentally friendly
or benign that in general does not concern itself with cultural or economic elements of
the destination’, halal tourism ‘a new product in the tourism industry which provides
holiday destinations for Muslim families who abide by Sharia rules’, hybrid tourism,
immersive tourism ‘educational, volunteer, adventure and working travel’, inauthentic
tourism, inbound tourism ‘tourism involving nonresidents travelling in the given
country’, inclusive tourism ‘tourism marketed to those with functional limits or disa-
bilities’, incoming tourism ‘travel to different countries’, indigenous tourism ‘all tour-
ism businesses that are owned or operated by First Nation, Métis, and Inuit people’,
intellectual tourism ‘recreational travel undertaken solely or primarily for educational
purposes’, internal tourism ‘tourism of visitors, both resident and nonresident, within
the economic territory of the country of reference’, international tourism ‘tourism in
which people travel globally outside of their region and home country’, intra-bound
tourism ‘tourism that encompasses policy-making and implementation of national
tourism policies’, intra-regional tourism, Islamic tourism ‘stands for respect of local
beliefs and traditions’, literary tourism ‘cultural tourism that deals with places and
events from fictional texts as well as the lives of their authors’, meaningful tourism,
medical tourism ‘travel to sites associated with death and suffering’, metaphysical
tourism ‘travel undertaken by believers to religious sites to perform rituals’, mod-
ern/postmodern tourism, Muslim tourism, national tourism, nautical tourism ‘tour-
ism related with entertainment activities in contact with bodies of water’, nuclear tour-
ism ‘tourism in which the tourists travel to significant sites in atomic history’, out-
bound tourism ‘tourism involving residents traveling in another country’, participa-
tory tourism, passive tourism ‘leisure travel that emphasizes seeing and observing
[theatre going, whale watching] rather than more active pursuits’, perpetual tourism
‘travel as a way of life’, placeless tourism ‘virtual experience’, pornographic tourism,
purposeful tourism ‘tourism that creates better places for people to live in and better
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places to visit’, receptive tourism, recreational tourism, religious tourism ‘tourism
whereby people of faith travel individually or in groups for pilgrimage, missionary, or
leisure (fellowship) purposes’, reproductive tourism ‘travel to another country for fer-
tility treatments’, residential tourism ‘retirement in another country’, responsible tour-
ism ‘tourism that creates better places for people to live in and better places to visit’,
rural tourism ‘tourism in which tourists participate in a rural lifestyle’, scientific tour-
ism ‘tourism undertaken by scientists’, shallow tourism, social tourism ‘tourism offer-
ing opportunities for the local people’, staged tourism, structured tourism, superficial
tourism, sustainable tourism ‘tourism with low impact on the environment and local
culture’, therapeutic tourism, tribal tourism ‘tourism in which tourists explore the
striking features of the tribal life around the world’, vicarious tourism, virtual tourism
‘exploring the world through internet, books, or TV’, and velunteer tourism ‘travel
undertaken solely or in part to engage in humanitarian or other volunteer activities’.

Here is the additional list of adjective+tourism phrases that we have collected from
the different resources. The next collocations are commonly used in Mongolian con-
texts: cultural tourism ‘tourism concerned with a country or region’s culture, specifi-
cally the lifestyle of the people in those geographical areas, the history of those peo-
ples, their art, architecture, religion(s), and other elements that helped shape their way
of life’, escorted tourism ‘a form of tourism in which travelers are escorted in a group
to various destinations’, extreme tourism ‘tourism involving travel to dangerous places
(mountains, jungles, deserts, caves, etc.) or participation in dangerous events’, hard
adventure tourism ° tourism includes activities which include risk and challenge’, his-
torical tourism ‘ tourism that refers to a kind of tourism, where the tour or tour group
focuses on the history; history of some place, people, thing, or events’, incentive tour-
ism ‘global management tool that uses an exceptional travel experience to motivate
and/or recognize participants for increased levels of performance in support of organi-
zational goals’, independent tourism ‘travel in which you organize things yourself,
rather than using a company who will arrange flights, hotels etc’, industrial tourism
‘tourism in which the desired destination includes industrial sites peculiar to a particu-
lar location’, military tourism ‘a form of tourism for those with an interest in current or
historical military sites and facilities, including museums, battlefields, cemeteries and
technology’, multi-cultural tourism is the subset of tourism concerned with a country
or region's multi-culture’, nomadic tourism ¢ tourism related to Mongolian nomads’
lifestyle and way of life’, regional tourism ‘tourism activity which is concentrated to a
certain region’, self-guided tourism ‘the tourist is on their own’, soft adventure tour-
ism ‘tourism associated with tourists who prefer adventures which do not involve the
element of danger’, special interest tourism ‘refers to specific interests of groups and
individuals and tourism is undertaken to satisfy a particular interest or need” urban
tourism ‘travel or vacationing in revitalized inner-city and other urban areas’.

Method

An English teacher wrote the names of 90 phrases on the board by their alphabetical
order as homework for a week for the freshman students, majored sports tourism. The
teacher did not provide the English explanations of the phrases in order to improve the
self-study skills of the students. Then the teacher requested 20 students to find the
Mongolian equivalents for the English terminology within 7 days.

Next lesson teacher checked all students’ notebooks to check up their performances
within 5 minutes. Each student tried to translate the phrases and find the equivalent of
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them. Then teacher asked the meaning of all the words one by one in the class. The
answers were various.

For the first two phrases aboriginal tourism and accessible tourism, none of the
class students could find the equivalent of them and only one student explained the
purpose of this kind of travel. The most of the students easily found the meaning of
these phrases like active tourism, aerial tourism, agrarian tourism, agricultural
tourism, archaeological tourism, Christian tourism, coastal tourism, creative tour-
ism, conscientious tourism, culinary tourism, cultural tourism, domestic tourism,
ecological tourism, educational tourism, experiential tourism, experimental tour-
ism, extreme tourism, green tourism, gastronomic tourism, hybrid tourism, inter-
nal tourism, Islamic tourism, Muslim tourism, national tourism, nautical tourism,
modern tourism, passive tourism, purposeful tourism, receptive tourism, recrea-
tional tourism, religious tourism, responsible tourism, rural tourism, special in-
terest tourism, urban tourism and volunteer tourism. But I have found that all stu-
dents could not find the equivalent of the following adjective+tourism phrases which
were in the alphabetical order: alternative tourism, atomic tourism, behavioral tour-
ism, black tourism, dark tourism, equestrian tourism, halal tourism, hard tour-
ism, immersive tourism, inclusive tourism, indigenous tourism, intra-bound tour-
ism, metaphysical tourism, military tourism, nuclear tourism, reproductive tour-
ism, residential tourism, soft tourism, vicarious tourism and virtual tourism.

At the end of the class teacher asked a questionnaire in order to determine students’
attitude toward learning English and improve her methodology of teaching vocabulary.

Discussion and observation

Teacher asked the students if there was a problem to find the meaning of the words.
The class answered “Yes”. Teacher wanted to know if they looked up the definitions of
those, which they did not find the Mongolian equivalents. They said “No”.

One student said “I understood black and dark tourism like “a star watching
tourism” where tourists may stay in a tent and observe night sky, stars and the moon”.
Another student said that reproductive meant restoring. So reproductive tourism is a
form of tourism that restores ruins of ancient buildings and temples. Such misunder-
standing continues as atomic was related to atom and molecule, which were the small-
est basic units of a chemical element, but the meaning of atomic tourism refers to the
smallest amount of tourists in a single group. Another interesting incorrect answer by
all of the students was “We don’t know the equivalent of the phrase metaphysical
tourism but we surely hope it is related to science.

Survey

Questionnaire includes 10 questions and here is the result of the survey from the
class students of ESL class.

Questions Yes No Sometimes
1. | Did you look all the adjective+tourism 16 0 4
phrases up in the dictionary to translate?
2. | Were all the phrases new or unfamiliar to 15 4 1
you?
3. | Did you translate all the adjectives directly 15 5
into Mongolian?
4. | Have you looked for the definition of the - 20 -
phrases from different sources /Internet,
books.., etc/?
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5. | Is it important to learn these types of vocabu- 19 1
lary in ESL class?

6. | How many percent of these phrases have you | One student answered 20%, and anoth-
known in class? er one replied 100%. The average score

was 70%.

7. | Have you learnt and known definitions of the 20 - -
phrases in class?

8. | What are the newest and un-introduced 3 The answer was various but repeated
types of tourism in Mongolia? answers are as follows: atomic, nucle-

ar, black, dark, Islamic, Muslim, Hal-
al, coastal and pornographic.

9. | Were there any difficulties to translate and There were only 4-5 types of answers
find equivalents of the phrases into Mongoli- | from students such as lack of
an? knowledge about tourism, limits of us-

ing additional materials, and online
resources.

10. | Have you learnt the meaning of adjectives Only 3 students answered that they
when you were doing the translation? memorized half of the phrases when

they were translating at home whereas
17 students learnt about 20 per cent of
105 adj+tourism phrases.

Conclusion

According to the little survey, it is important to learn professional words and
phrases. However, understanding the purpose of the different types of tourism was a
great challenge for the freshman students who were studying in this field and there was
a lack of knowledge of tourism. All of them tried to translate and perceive the meaning
of the adjectival tourism at home but they were limited in time to use different sources
to find the Mongolian equivalents of the phrases. The students realized that the im-
portance of comparing various sources and using additional/different materials: books,
internet, professional magazines for the help of choosing correct meaning and the best
version of Mongolian equivalent was more essential to learn English for Tourism. For
the students, it was barely first attempt to translate profession related vocabulary and
understand the theory of translation. As for me, I have also realized that I should
choose different methodology to teach vocabulary to improve the percentage from 70
to 100.
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TEACHING ADJECTIVAL TOURISM TO THE ESP STUDENTS
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Tourism is the largest single international trade in the world, which makes it virtually im-
possible for anyone’s life to keep affected by it. Thus, understanding tourism terminology is
one of the essential skills not only for the students in the field of tourism but also important
for anyone who does travel around. The term Adjectival tourism refers to numerous forms
of tourism that have emerged over the years, each with its own “AdjectivetTourism” struc-
ture, many of which have been used by both the tourism industry and academics. The pur-
pose of the research was for me — English teacher, to reveal the new ways and methods to
teach professional words and collocations to my freshman students of Sports tourism class at
School of Art and Physical Education, Mongolian National University of Education as well
as to teach them how to pronounce some unfamiliar adjective tourism vocabulary. The most
specific purpose was to help the students to find Mongolian equivalents for English Adjec-
tival Tourisms and recognize the vocabulary in 2 academic hour lesson by themselves.
Keywords: adjectival tourism, types of tourism, teaching vocabulary
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CraTpsl MOCBSAIIEHA PAa3BUTHIO IMPOLIECCa KOMMYHHKATUBHOW KOMIIETEHIIMH Y CTYJIEHTOB.
ABTOp OTMEYAET, YTO B CBSI3M C Pa3BUTHEM HMH(DOPMAIMOHHBIX TEXHOJIOTUH POJb JEIOBOTO
o0mieHus B cepe mpohecCHOHATBHON KOMMYHHUKAIIUU BO3PACTACT B OOINCCTBCHHOM KU3HU
B IEJIOM.

Knrueeste cnoea: mpodeccrnoHaNbHANIRHAS AEATEIBHOCTH; KOMIICTCHIHS, oOpaserm nes-
TEIBHOCTH; pean3alus; 1eJI0BOe OOIICHIE.

Bce Hapacraromias [MHaMMKa MHOTOCTOPOHHMX OTHOolIeHMM B Hauyane XXI Beka
PE3KO MEHSIET M COIMAJbHBIN 3aKa3 OOIIecTBa Ha crenuaincTa. KoMmeTeHTHOCTHBIH
MOAX0J K 00y4eHHI0 HHOCTpaHHOMY si3bIKy (MS1) mpennonaraer ¢opmupoBanne WHO-
SI3BIYHOM KOMMYHHKATHBHONW W MEXKYJIBTYPHOW KOMIIETEHIHH, CIOCOOHOCTH OCY-
LIECTBIATh OOIIEHHE Ha W3y4acMOM S3bIKE B MEXIYHAapOJHOM MpoecCHOHATBHOM
KOHTEKCTE y CTyeHTOB. B mporecce o0yuenus crynentos WS nenoBoro oOmenust 1uist
Pa3BUTHSA KOMMYHUKaTHBHOW KOMIIETEHIIMM 0CO00€ BHUMAHUE yIENSETCS JINYHOCTHO-
OpHEHTHpOBaHHOMY Toaxofy. [lockonbky ycBoeHne oOpas3loB NESATEIBHOCTH U 3HA-
HUS M0 TakoW JucuMITIMHE Kak VS mpoucxoauT Ha OCHOBE MHTEPECOB, COLMATIN3AIUI
MOJTyYEeHHBIX 3HaHUH U TBOpYecKod MoTHBalMH. CTyIOEHTHI JOJKHBI OBIAICTh HABbI-
KaMH, KOTOpble HEOOXOIMMBI Ul YCIICIIHOTO NOCTIKEHHS LieNed B PealbHBIX YCIIO-
Busix. [loaroroka mo M, mo3Bossitoniasi CTyA€HTY B OyAyllleM BbIIEpkKaTh KOHKY-
PEHLMIO Ha PBIHKE TpyJa OyIeT AeMOHCTPUPOBATH YCIELIHOCTh peau3alyy KOMIIe-
TEHTHOCTHOTO IIOAXO/JA.

[loBcemecTHOE BHEApEHNE JIMYHOCTHO-OPHEHTHPOBAHHOTO TMOJX0Ja K 00yUYeHHIO
MOJIpa3yMeBaeT, YTO OCHOBHBIM SIBJISIETCS] CO3/IaHME HEOOXOMMBIX YCIIOBHM JJIS MOJI-
HOLIEHHOTO Pa3BUTHUS cyObekTa yueOHoro mpouecca. YToObl oOyyaemble MOIJIH OCO-
3HaHHO TMpHOOpeTaTh JIMHIBUCTHYECKHWE, KOMMYHUKAaTUBHBIE U  COIMAJIHHO-
KYJIETYpPHBIC KOMIIETCHITUH C 10 MHOS3BIYHOTO OOIEHHS, TpeOyeTcs co3AaTh KOM-
(hopTHBIE ycroBus npu o0yueHun M.

B mponecce oO0ydenust esoBoMy OOIIEHHIO Pa3BUBACTCS KOMMYHHKATUBHAs KOM-
METEeHIUs CTYIeHTa, KOTOpasi, B CBOIO ouepe/ib, He (GOPMHUPYETCS CTUXMIHO TaK Kak
uis He€ HeoOXOIWMBI CIIe[HUAajIbHbIE YCIOBHS OpraHU3allMd oOpa3oBaTENILHOM Jes-
TeNbHOCTH. B cBOIO ouepenp, pa3BUTHE KOMMYHHKATUBHOW KOMIIETCHLMH SIBIISETCS
HEO0XOIUMBIM YCIOBUEM JjIs 3P PEeKTUBHON MPOPECCUOHAILHOM JIESITeILHOCTH.

AxrtyanpHOocTh WS nemoBoro oOmieHWss B OpUEHTAlMM HA  JTMYHOCTHO-
JesITeNIbHOCTHOE pa3BUTHE oOydaromierocs: HeocropuMa. CozaepkaHue TaHHOH MOJro-
TOBKHM 0a3zupyeTcsl Ha MpeACTaBICHMSIX O 337a4axX Mpo(ecCHOHaIbHON ASSITETLHOCTH B
paMkax JaHHO# paboThl. OCHOBHOE CPENICTBO JIENIOBOTO OOIIEHUS] — SI3BIK, 00Ja1at0-
Ml “MHGOPMALMOHHO-KOMMYHUKATUBHBIMU CBOMCTBaMH. MoTHBaIMsg KOMMYHHUKa-
TUBHOW HAINPaBJICHHOCTH — 3TO OJMH W3 HamOosee Ba)KHBIX ACIIEKTOB IOBBIILICHHS
s dexTrBHOCTH 00y4eHust U crynenTos [1].
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OnHo u3 6a30BBIX TpeOOBaHMI TporpaMMbl o M niist HEesS3BIKOBBIX BY30B — pea-
JU3alMs KOMMYHUKaTHBHOW KOMIIETEHIMH B Ipouecce oOydyenus. Llenpio oOyueHus
WA cranoBuTCs OBIIafieHNE SA3BIKOM KaK CPEICTBOM BBIpaskeHMs MbIciiel. CoBpeMeH-
Has KoHUenuus o0yyenus M5 B BbiciieM yueOHOM 3aBeJeHHU MOJpa3yMeBaeT coOIIro-
JeHre TpeboBaHUM 0a30BOTO cTaHAApTa M HalleJeHa Ha Pa3BUTHE KOMMYHUKATHBHOM
KoMmrreTeHnuH [1].

Crenyet BbLACIHUTH, YTO 3P (EKTUBHOCTD MO3HABATEIBHON ACATENbHOCTH JOCTHIa-
€TCs aKTUBHOCTBIO HEKOTOPBIX €€ YYaCTHUKOB, a TAKXKe MPEBpaIleHHEM BCETo yueOHO-
ro KOJUIEKTHBA B AaKTUBHO ACHCTBYIOIIEE JIMIO. 3HAYMMBIMU HPU3HAKAMH BBICOKOM
aKTUBHOCTH 00y4aeMoro cleiyeT CUYMTaThb HHTEIUIEKTYyaJbHO-OPUEHTHPOBOUYHYIO U
COLMANIbHO-3HAYMMYIO PEaKUI0 YJalluxcsi Ha y4yeOHBIH MaTrepuan Ha OCHOBE Pa3BH-
THS TTO3HABATENFHON MOTPEOHOCTH B MPO(ECCHOHANBHON caMOopeaTn3alii. JTOT ypo-
BEHb AaKTUBHOCTH OOECIIEYMBACTCA CO3JAHHEM B Y4eOHOM KOJIJIGKTHBE TBOPYECKOMl
atMocdepsl [1].

Takum 06pa3oM, Ui TOro 4TOOBI JOCTHYL BHICOKOTO TBOPYECKOTO YPOBHS C yué-
TOM KOMMYHHMKATUBHONH KOMIICTEHIIMH, IPENOAaBaTeNb A0JDKEeH obecrednTh 3¢ dexk-
TUBHOCTh OOYHYEHHsI ITOCPEICTBOM CIIELHAIBHO CO3JAHHBIX ONPEACICHHBIX YCIOBHM
JUIS aKTUBM3AllUM MO3HABAaTEeIbHON JESITEIbHOCTH YJallluXcsl, MOJEIHPOBAHUS B MIPO-
recce 00y4eHus pa3INYHbIX NPo(ecCHOHATPHO-OPUEHTHPOBAHHBIX CUTYAIUH, a TAKXKe
HCIIONB30BaTh CUCTEMY HOOILIPEHHS U OLICHKH yCIIEXOB.

CyIIHOCTh KOMMYHUKATHBHOW KOMITETEHIIMU TpH 00y4eHun 1S B HesI3bIKOBOM BY-
3€ 3aKIIfoYaeTcs B CO3JIaHUU CICHUAIbHBIE YCIOBHS B Mpollecce YUeOHbIX 3aHATUH, B
paMKax KOTOPBIX CTYIEHT pelIaeT KOMMYHUKAaTHBHBIE 33Ja4d CaAMOCTOSITEJIBHO, OIHU-
pasich Ha MoNy4YeHHBIE 3HAHHA mocpeacTBoM WS B mporecce Moaenuposanus npodec-
CHOHAJIFHOTO OOILEHHS W/WIU MPH YTCHWH HAayYHOH JUTEpaTyphl B MPOIECCEe MOUCKA
pemrenuii [4]. Ilpu sTom yaensercs O0ipIIoe BHUMaHHE MOJATOTOBKE W OPTaHU3AINN
00y4eHHUs AEJI0BOMY OOLICHHUIO C MOMOILBIO PA3BUTHS KOMMYHHKATHBHOW KOMIIETECH-
uK OyaylIiero CHelyuatrcTa B pa3iuyHbIX cepax mpoecCHOHANIBHON AeSTEIbHOCTH.
VYcnemHocTn KOMMYHHKaTUBHON KOMITETEHIIUH CIIOCOOCTBYET aKTyaJlbHOCTh M HOBH3-
Ha conepxkanus S nenoBoro oOuieHns v mpuMeHEHHE HOBBIX 00Pa30BaTEIbHbIX TEX-
HOJIOTUH HAamNpaBJIEHHBIX Ha CTUMYJIALMIO MOTHBAllMM, aBTOMATH3allMI0 HABBIKOB U
COBEPIIECHCTBOBAHNUE YMEHUIA.

CucreMa KOMMYHHMKAaTUBHOTO OOY4eHHUsI O0OecCIieurBaeT MOCTOSIHHYIO HOBHM3HY 32
c4€T MpopabOTKH TOJBKO TEX MaTepUaloB, KOTOPBIE HECYT CTYJAEHTaM HEYTO HOBOE.
Bormutomenre npuHIMIG HOBU3HBI OOECHEUMBAET MOJJepKaHME MHTepeca K olOyde-
HUIO, MOTUBUPYS pa3BUTHE KOMMYHUKATUBHOW (DYHKIMY MbIIIeHus [ 1].

KomMMyHHMKaTHBHBIN NOJAXO0. B 1€JI0BOM OOLIECHUHU JAaeT HATJSIAHO NPEACTaBUThH CH-
CTeMy KOMMYHHKATUBHOW KOMIIETEHIIUH (CUTYallusl, AICTOYHUK, 00paTHas CBsI3b, KaHAI
cBs3m). [lpu 3ToM nenoBoe oOlIeHHE NPEACTaBIsIeT MHOTOIIIAHOBBIHM, CIIOXKHBIA HPO-
LECC Pa3BUTHA U YCTAHOBJIECHHUS MEXKINYHOCTHBIX KOHTAKTOB B LEJISX BBIIOIHEHHS
COBMECTHOM JIETENHOCTH, KOTOPBII COAEPKUT CIEAYIOIINE MyHKTHI: CO3/IaHNe e/IH-
HOW CTpaTeruy B3aMMOJEHCTBHUS, OOMEH MHOpMAIUel, BOCIIPUATHE, a TaKKe MOHH-
MaHue moaed. JlaHHoe NMOHMMaHue JAeJIOBOro oOLeHus O0a3upyeTcs Ha MPHU3HAHUH
HEPa3pPBIBHOCTH MEIJIMYHOCTHBIX M OOIIECTBEHHBIX OTHOIIEHHH. OTO, B CBOIO OYe-
penb, onpeiessieT CBsI3b KOMMYHUKAIIMHA C CUCTEMOM NMPOecCHOHAILHON JIeSTeNbHO-
CTH C OJHOM CTOPOHBI, U OTPaKEHUE JaHHBIX OTHOLIEHUH B CAMOM OOILEHUHU C JPYTOH.

3HaHUe 3aKOHOMEPHOCTEH M 0COOEHHOCTEW PeabHOro JeOBOTO OOLICHUS! BAXKHO
MpH yIpaBlieHHH 00pa30BaTEeIbHBIM TPOIIECCOM, MPH CO3JIaHUM YCIOBHN Ui 00yde-
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HUS, TEM U CUTYallid, KOTOpbIe OYAYT UCIIOIB30BaHbl B IPAKTUYECKOH JESITETbHOCTH B
Oymymmewm [1].

JlenoBoe o0IIeHre MOXKET MPOXOIUTE B Pa3HBIX PEXUMaX U YCIOBHSX:

— CB000AHOI yCTHON KOMMYHUKAIMN

— JlenoBoro HeopUITMATEHOM Oece b

— Mononora B rpynne

— Od¢unuanbHoil OGecenpl B rpyIine

— Ily6nuynoro nenoBoro oOLIEHUS | T. 1.

Hcrtounnk nr060ro oOmMieHnss — KOMMYHHUKAaTHBHAS TTOTPEOHOCTH, KOTOpasi TOPOXK-
JaeT MOTHB, CBSI3aHHBIM C IeNbIO poJieBoro odmeHus. CyIecTByl0oT OCHOBHBIE IIPO-
OneMbl B OCBOCHMH JUCLUIUTUHBI CTYACHTaMHU: 3TO, MPEXIe BCEro, HEAOCTaTOYHAs
MIOCJICIOBATENIBHOCTE M KOMIICTEHTHOCTD, AC(MHUIUT S3BIKOBBIX CPEICTB, OTCYCTBHUE
JOTUKN TIOCTPOCHHUS IEJTOBOTO BBICKA3bIBAHMS, HEYMEHHE YETKO C(HOPMYIHpPOBAThH
Mpo¢eCCHOHANBHBIM SI3IKOM BBIIIBUTAEMOE MPENIoKEeHUE, HEYMEHUE OTIIENIUTh CIe-
CTBHUC OT NPUYMHBI, HCYMCHUEC HCII0JIb30BATH HpO(beCCI/IOHaJ'II)HyIO TEPMUHOJIOTHUIO U
T. 1.

Brimren3noskeHHOE MO3BOJISIET CIENIATh BBIBOJ O TOM, 4TO 3Ta (hopmMa 0OydeHHUs aK-
TUBU3UPYET CAMOCTOSATENBHYIO PabOTy CTYACHTOB, YTO OCOOCHHO aKTyaJbHO MPH TO-
Jy4eHUH BBICIIETO 00pa30BaHUSA, MIOCKOJIBKY OyIyIIuil CrIeUanucT 00s3aH YMETh Op-
TaHU30BaTh CBOIO ITO3HABATEIIFHYIO IS TEILHOCTb.
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BUSINESS ENGLISH AS A FACTOR FOR DEVELOPING
THE COMMUNICATIVE COMPETENCE OF THE STUDENTS
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Mongolia, Ulaanbaatar

E-mail: khatnaa e@yahoo.com

The article considers the content of competence determining its logical structure and
importance for the formation of students’ competence in the educational process, including
personal, professional, and social aspects; justifies assessment criteria of education quality:
the need-motivational, cognitive, practical-activity, emotional, value-meaningful and
communication. Modern education technologies are useful for learning business English.
Keywords: professional education; student competence; business English; communication;
modern teaching technologies; foreign language teaching; personality development;
communicative competence.
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CTPATEI'NU 3AITOMUHAHUSA JIEKCUKHU, UCITOJIB3YEMBIE
B MOHI'OJIbCKOM HALIMOHAJIBHOM YHUBEPCUTETE OBPA30BAHUS

© Capaunrapaa Lpprnikas

MoHTOIbCKHH HAIMOHATIBHBIA YHHBEPCUTET 00pa30BaHUs
Mownrounus, r. Ynan-barop

E-mail: sarangerelts@yahoo.com

Jlekcuka siBiIsIeTCS OCHOBHBIM KOMITIOHEHTOM B M3Y4€HHH s3bIKa. UTOOBI OBIAJETh €10, CTY-
JICHTHI MIPUMEHSIOT Pa3iM4YHbIE CTPATErWH, KOTOPBIE MOMOTAalOT MM IOHATh, U3Y4HTh, 3a-
TIOMHHTB HOBYIO MH(OPMALMIO ¥ PEIIUTh MpobaeMbl. CymecTByeT MHOKECTBO HCCIIEA0Ba-
HHUH 10 CTpATEeTusIM 3allOMUHAHUS JIEKCUKH, HO MaJO MO THUIIaM CTpaTeruii 3allOMHHaHMs
JIEKCHKH, HCIOJIb3YEeMBIMH CTYIAEHTaMH yHHBepcuTeToB B MoHronauu. Takum oOpasowm,
JAHHOE MCCIIEJIOBAaHNE CTABUT IIEBI0 PACCMOTPETh THIIBI CTPATETHH M BBISICHUTH KakKHe da-
€ WM PEXE HCIIOJIB3YIOTCSI MOHTOJIBCKMMH CTYACHTAaMH IS MU3YYCHUS M 3alOMHHAHHS
nekcuku. B kagectBe Meronma cbopa mH(popMmanmy ObuIa HCHOIb30BaHA aHKETA, KOTOpas
Oputa amantupoBaHa u3 JIm (2004), ocHoBanHas Ha Oxcdopackoit Takconomuu (2003).
B onpoce yuactBoBasniu 78 crynentoB MHYO. HUccnenoBanue mokasano, 4TO MOHIOJICKHE
CTYZEHTBI CUYUTAIOT, YTO CTPATETUH MIOMOTAIOT MM B M3YYEHHH aHTIMHCKOTO S3bIKAa U COOT-
HOCSITCS C UX KYJIBTYPHOM U 00pazoBaTesibHOM 0a30ii.

Knrouegwie cnoga: crpaternu u3ydyeHUs s3bIKa; CTPATeTUH 3alIOMUHAHUSA JIEKCUKH; 3alIOMU-
HaHUE.

Introduction

Acquiring a second language involves different areas such as motivation, learners’
needs, learning environment, learning strategies and language awareness. It is becom-
ing increasingly difficult to ignore second language learning strategies. In any event,
learning strategies are, defined by Chamot and Kupper (1989) as “techniques which
students use to comprehend, store, and remember information and skills” (p. 9).

However, learning strategies have been used for thousands of years as Oxford
(1990) mentioned that mnemonic or memory tools used in ancient times to facilitate
narrators remember their lines. Studies on language learning strategies started in the
mid 1960. Subsequently, the past twenty years have seen increasingly rapid advances
in the field of second language learning strategies (Wenden and Rubin, 1987; O'Malley
and Chamot, 1990 and Oxford, 1990). Nevertheless, Oxford (2003) defined language
learning strategies as “specific actions taken by the learners to make learning easier,
faster, more enjoyable, more self-directed, more effective and more transferable to new
situations”(p.8).

While particular strategies are used by second language learners for the acquisition
of new words in the second language are called ‘vocabulary learning strategies’ (Gu,
1994). Whereas, language learning strategies (LLSs) are sub category of general learn-
ing strategies and vocabulary learning strategies (VLSs) are consider as a part of lan-
guage learning strategies (Nation, 2001).

The research to date has tended to focus on vocabulary learning strategies rather
than language learning strategies. Several studies have produced taxonomies of vocab-
ulary learning strategies (Schmitt and Schmitt 1993; Schmitt, 1997; Nation, 2001; Fan,
2003; and Gu, 2003). First, Schmitt and Schmitt (1993) divided learning vocabulary in
to remembering a word and learning a new word. Secondly, GU (2003) classified sec-
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ond language (L2) vocabulary learning strategies as cognitive, metacognitive, memory
and activation strategies. Thirdly, Schmitt (1997) improved vocabulary learning strate-
gies based on Oxford (1990) into determination (not seeking another person’s exper-
tise) strategies, social (seeking another person’s expertise) and though the remember-
ing category comprises social, memorization, cognitive and metacognitive strategies.
Finally, Fan (2003) who refined Gu (2003)’s classification, categorized vocabulary
learning strategies into a “primary category” which contains dictionary strategies and
guessing strategies as well as, “remembering category” which integrates repetition,
association, grouping, analysis and known words strategies.

Literature review

A vocabulary is a set of familiar words within a person's language. A vocabulary,
usually developed with age, serves as a useful and fundamental tool for communication
and acquiring knowledge. Acquiring an extensive vocabulary is one of the largest chal-
lenges in learning a second language. According to Read (2000, p. 1), vocabulary are
words which form the foundation of language and represent the units of meaning out of
which paragraphs, sentences and entire text are formulated. While vocabulary accord-
ing to Gardener (2013) is considered from a wider perspective since it goes beyond
structuring of a language alone but covers the meaning of words, how the words are
discovered, used, stored, the relationship that exists between phrases and words as well
as their classifications.

Thus, vocabulary learning is an important process that ESL/EFL learners must pass
through in order to acquire adeptness and competence in their chosen language, since
word power has been proven to be capable of facilitating fluency in speaking and ef-
fectiveness in writing.

A number of theorists and researchers have recognized the importance of vocabu-
lary knowledge in process of learning foreign or second language. Various strategies
and approaches, practices and techniques have been introduced (Hatch and Brown,
1995). According to Nation (2001) the vocabulary learning strategies are critically re-
garded as a part of language learning strategy and part of general learning strategies.
Schmitt (2000) while supporting this position asserts that the field of vocabulary learn-
ing strategies has become very important and has been able to attract the attention of
foreign or second language learning experts. Researchers of foreign and second lan-
guage have been trying to make classification for the vocabulary learning strategies
employed by the foreign and second language learners such as (Cohen, 1998; Ellis,
1994; Gu & Johnson, 1996; Nation, 2001; O'Malley & Chamot, 1990; Oxford 1990;
Lee & Oxford, 2008; Rubin, 1981; Stern, 1983; Schmitt, 1997; Tarone, 1981). From
foreign language learning context, memorization is the most commonly used method
by EFL learners to acquire or learn vocabulary, structure and language in general. The
role of memorization strategies to assist learners to commit new words into memory in
the learning process cannot be over-emphasized. Many definitions have been found for
the memorization of the literature and various dictionaries. It was found out in studies
conducted by Richards, Platt and Platt (1992, p 226) that memorizing is the establish-
ment of the information in memory. The term ‘memorizing’ normally refers to the con-
scious procedures. This ensures the fact that the learners do employ the memorization
consciously and often think of the memorization process when they are adopted for
learning. Another definition clarified by Oxford Advanced Learner's Dictionary (2005)
sees "Memorizing is to learn something carefully so that you can remember it exactly."
Memorizing technique is equivalent to a description of mental learning strategy called
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rehearsal (O'Malley and Chamot, 1990). It was pointed out by Wenden and Rubin
(1987) that memorization involves strategies designed to facilitate the storage and re-
trieval of language and this explains the use of some strategies, such as drill and repeti-
tion, which used as same as memorization strategies (Wenden and Rubin, 1987 p: 24).
Arguments are bound in literature as regards which strategies should be listed under
which category headings. For example, repetition is categorized under the memoriza-
tion by Rubin (1981), Grains and Redman (1986) and Purpura (1994) whereas it was
classified as a cognitive strategy by other studies (O’Malleyet. al, 1985; Oxford, 1990;
Schmitt, 1997).

However, Oxford (1990) states that a good strategy must be positive and helpful for
a given learner by meeting the conditions as followed: (a) relating well to the L2 task at
hand, (b) fitting the particular students’ learning style preferences to one or another,
and (c) linking the strategy effectively with other related strategies. Oxford’s study
(2003) assigns strategies into two which are: direct and indirect strategies.

These strategies are further subdivided into six groups such as memory, cognitive
and compensation for direct strategies, and metacognitive, affective and social for indi-
rect strategies. In view of the fact that this study focuses on the memorization strate-
gies, only memory strategies will be reviewed in depth.

Based on Oxford (2003) memory strategies are divided into four sets which are:

1. Creating Mental Linkages (CML): this is categorized into three strategies:

— grouping which consists of classifying, and reclassifying language material into
meaningful sub-units;

— associating/elaborating which mostly associate new language information to exist-
ing ones already stored in the memory;

— placing of new words into a context which focuses on using a word or phrase in a
meaningful sentence, the translation equivalents, conversation or story so as to remem-
ber it.

2. Applying Images and Sounds (AIS): a total of four main strategies are includ-
ed under images and sounds. The use of imagery which associates new language
knowledge to concepts in memory through visual imagery that is meaningful, either by
depicting it in the mind or actual drawing; b) semantic mapping include arrangement of
words into a picture or diagram; c) use of keywords that is done through remembering
a new word by use of auditory or visual links. While doing this, it is important to ini-
tially identify familiar words in one's own language that sounds like the new words.

3. Reviewing Well (RW): this involves reviewing the words learnt carefully at reg-
ular intervals. For instance a learner may choose to review

words so far learnt initially at 10 minutes interval after the time of learning the
words, this can be increased to 20 minutes and hourly later and so on to assess the re-
membrance of the new the new target language words.

4. Employing Actions (EA): There are two strategies in this set: a) using sensation
or physical response. While using physical response a learner acts out the new expres-
sion like going to the door, and b) involves the use of mechanical techniques by means
of creative but still tangible techniques. The taxonomy suggested by Oxford (2003) has
enjoyed wide acceptance. In recognition of the popularity of Oxford’s taxonomy,
Schmitt (1997, p. 205), remarks it as the more established system of classification
which best capture and organize the varied strategies of learning vocabulary. Thus,
Oxford’s vocabulary learning strategies are assumed to be commonly appropriate cate-
gorization for the present study. The reasons for that emanated form, because it assists
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recalling of words through some level of language manipulation (Schmitt 1997). As
such, the study would like to improve the memorization strategies used by the Mongo-
lian students whose foreign language proficiency is generally seen as low (as evi-
denced in their ELPT score in English when they enter the university).

Methodology

The purpose of the current study is to examine vocabulary memorization strategies
used by the Mongolian students and to find out the most, least strategies frequency
used.

The participants in this study are Mongolian freshmen, sophomore and senior stu-
dents at MNUE, who have been studying English as their second language for more
than 10 years. They are around 20 years old and majoring at social studies and Russian
language. They have English classes twice or 3 times a week.

Table 1. Background of the participants in the study

School name | freshmen | sophomores | seniors
MNUE 25 31 22

Table 1 shows the number of participants.

Instrument

A written vocabulary memorization strategies /VMS/ was used to collect data. It
was adapted from Sinhaneti and Kyaw (2012) which is actually based on the studies of
Li (2004) and Oxford (2003). In order to find the use and frequency of these strategies,
the questionnaire included a four-scale measurement with the following measures:
never, sometimes, usually, and always. The questionnaire included two parts. The first
part consists of questions about the participants’ demographic information such as
gender, age, and the period of learning English. Whereas the second part included 25
questions about the vocabulary memorization strategies, 7 questions for CML strate-
gies, 9 questions for AIS strategies, 4 questions for RW strategies and 5 questions for
EA strategies.

Findings

As mentioned before the purpose of the present study was at first to investigate the
individual learning strategies, then find out the rank of 4 main strategies and the most
and the least used strategies.

The first section provides the information on students’ report of individual strategy
use, when they were asked about the usage of strategies in vocabulary memorizing.
There were 25 items which are a collection of 4 main categories of VMS in vocabulary
learning. (CML, AIS, RW, EA).

Table 2. The vocabulary memorization strategies
used by Mongolian students /rank, frequency/

Strategies Categories Number of stu- Rank
dents /always use
this strategy/

1 I make vocabulary lists of new words CML 12 12
that I meet.
2 I remember new words by combination AIS 16 10

sounds and images.
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3 I keep the vocabulary lists of new words CML 38 1
that I make.

4 I use semantic mapping to enlarge vo- AIS 32 3
cabulary.

5 I make a regular and structured reviews RW 28 5
of new words I have memorized.

6 When I try to memorize a word, I repeat CML 30 4
it aloud to myself.

7 When I try to remember a word, I write it RW 22 7
repeatedly.

8 I do oral spelling exercises with my EA 8 13
friends whose English level is at a simi-
lar level of mine.

9 I write both the English new words and CML 36 2
Mongolian repeatedly in order to re-
member them.

10 | I image the word meaning. AIS 12 12

11 I recall the words by pair checking with EA 4 15
someone else.

12 I connect a word to a personal experi- CML 12 12
ence.

13 I memorize examples in some context AIS 18 9
when using the words.

14 I remember a group of new words that AIS 20 8
share similar letters in spelling.(e.g. big,
bag,bug).

15 | I associate the sound of the word with the AIS 6 14
same sound of a similar word in English.

16 | I associate new words with words that AIS 14 11
sound similar in Mongolian.

17 | I break up the word into components CML 12 12
(e.g.roots, prefixes).

18 | I group words into categories (e.g., ani- CML 32 3
mals, utensils, vegetables, etc.).

19 I review newly learned words. RW 28 5

20 | I pay attention to set phrases and colloca- EA 8 13
tions that go with a word.

21 I write the new words on one side of a EA 6 14
card and the definition on the other side.

22 I make vocabulary cards and take them EA 2 16
with me wherever I go.

23 | I focus my attention on completing vo- RW 38 1
cabulary exercises repeatedly before ex-
ams.

24 | I can use words correctly and efficiently AIS 16 10
after memorizing them.

25 | When I meet a new word, I search in my AIS 24 6

memory and see if [ have any synonyms
and antonyms in my memory stock
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Table 2 shows the vocabulary memorization strategies used by 78 Mongolian un-
dergraduate students individually. The strategies ranged from 1 to 15 according to
amounts of students that use it always.

Table 3. The use of vocabulary memorization strategies in four categories

Category Numbers Rank Frequently ranks
AIS /applying images and sounds/ 158 1 High use
CML /creating mental linkage/ 140 2 Medium use
RW /reviewing well/ 114 3 Medium use
EA /employing actions/ 28 4 Low use

Table 3 shows the frequency of main categories of vocabulary memorization strate-
gies. The most preferred strategies among the four strategies were applying images
and sounds at high usage level, followed by creating mental linkage and reviewing
well strategies. Employing actions strategies were the lowest. This result doesn’t go in
line with research findings by Iranian researchers Shooshtari, Hayati Samian, Khaziae
(2013) and Fouad Hussein Al-Qaysi, Ahmad Affendi Shabdin’s (2016).

Table 4. The five most preferred strategies by students

Strategies Categories N Rank
I keep the vocabulary lists of new words that I CML 38 1
make.
I focus my attention on completing vocabulary RW 38 1
exercises repeatedly before exams.
I write both the English new words and Mongo- CML 36 2
lian repeatedly in order to remember them.
I use semantic mapping to enlarge vocabulary. AIS 32 3
I group words into categories (e.g., animals, CML 32 3
utensils, vegetables, etc.).

Table 4 shows the five most preferred strategies used by Mongolian students in this
study. Three of them belong to CML categories and the others are RW and AIS categories.

The following section shows the least frequently used strategies used by Mongolian
undergraduate students aged around 20s.

Table 5. The five least preferred strategies by students

Strategies Categories N Rank
I make vocabulary cards and take them EA 2 16
with me wherever | go.

I recall the words by pair checking EA 4 15
with someone else.

I associate the sound of the word with AlS 6 14
the same sound of a similar word in

English.

I write the new words on one side of a EA 6 14
card and the definition on the other

side.

I pay attention to set phrases and collo- EA 8 13
cations that go with a word.
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Table 5 shows the least frequently used strategies by the students in this study. The
strategies mentioned above indicated that four of five least frequently used strategies
belong to EA /employing action/ strategies. These strategies seem to be rarely used by
Mongolian students such as Arab, Chinese and Burmese students. (Hussein Al-Qaysi,
Ahmad Affendi Shabdin’s (2016) and Li (2004)). It means students of different coun-
tries don’t prefer to use deep processing strategies.

Conclusion

The findings of this study show that Mongolian students use different types of vo-
cabulary memorization strategies which are related to different main four categories of
memory strategies. As the study shows the most preferred strategies among Mongolian
students were creating mental linkage and the least were employing action strategies.
The possible reasons for using CML could be the traditional memorization method that
has been used for many years. Another reason for this result may be that the Mongolian
students are not familiar with some types of memorization strategies and don’t under-
stand how to use them efficiently. According to Schmitt (2000), the Asian participants
opted for simple vocabulary memorizing strategies. Thus, the result of this study might
take into consideration the learning culture and the educational background is also tak-
en into consideration.

Based on the results, some implications can be observed. First of all, an advantage
of this study is that it will increase the public awareness on the importance of vocabu-
lary memorization strategies in second language learning and teaching. As Oxford
(2003) mentioned “Vocabulary is not explicitly taught in most language classes” (p. 9).

The results of the current study can assist language teachers to improve their teach-
ing methods. Second, teachers who are interested in their students’ performance in
learning the English vocabulary can introduce the vocabulary learning strategies and
techniques to their students by designing useful tasks and giving relevant assignments.
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VOCABULARY MEMORIZATION STRATEGIES USED BY ESL STUDENTS
IN MNUE
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Vocabulary is the essential component in language learning. To master vocabulary, students
apply various vocabulary learning strategies that help students to understand, learn, remem-
ber new information and solve problems. Many studies have investigated vocabulary learn-
ing strategies but few researches have been conducted on the types of vocabulary memoriza-
tion strategies used by undergraduate students in Mongolia. Thus, this study aims to exam-
ine the types of vocabulary memorization strategies and investigate the most and the least
frequent strategies employed by the Mongolian students in learning and memorizing vocab-
ulary. The questionnaire that was adapted from Li (2004) which is based on Oxford’s taxon-
omy (2003) was used as a method of a data collection. The participants were 78 undergrad-
uate students studying at Mongolian National University of Education (MNUE). Results of
the study revealed that Mongolian students see vocabulary memorization strategies help
them in learning the English language and consistent with their cultural and educational
background.

Keywords: language learning strategies; vocabulary memorization strategies; memorization.
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B crartee 3aTparuBarOTCd HEKOTOPLIC HpO6J’I€MLI O6yquI/IH MOHT'OJIbCKHUX CTYACHTOB aH-
FHHfICKOMy SA3BIKY. AHTIUACKUN ¥ MOHTOJIbCKHUI S3BIKA SBJISIOTCS Pa3HOCUCTEMHBIMHU A3bI-
kamu. OnucaHbl CHUCTEMHEIC pa3ianuund, Kacaromuecs qacTeu pe€un U CHUHTAKCUYCCKUX
CTPYKTYp AHTJIMUCKOTO0 M MOHTOJILCKOI'O SI3BIKOB, U HeO6XOJJI/IMOCTL ux yqéTa npu mnpemno-
JIaBaHUM aHTJIUMCKOTO SA3bIKa MOHTOJIAM.

Knroueswvie cnosa: Y4E€T CUCTCMHBIX pa3J’[PI‘IPII>i aHTJIMMCKOr0 ¥ MOHTOJIBLCKOTO SI3BIKOB; TH-
MOJIOTHYECKHE OCOOCHHOCTH aHIIIUHCKOTO S3BIKA, I/IHTep(bepeHLlI/Iﬂ; THIIMYHBIC OIIHOKH.

B coBpemeHHBIX yclOBUSX Bce Oofbliee 3HaUEHHE MPUOOPETAIOT BOIPOCH U3yde-
HUsl AHIVIMICKOTO $I3blIKa, TaK KAK AHIVIMHCKUM SIBISETCS MEXAYHApPOJIHBIM SI3BIKOM,
BBICTYIIAET B KAYECTBE BEAYLIETO CPEICTBA MEXKKYJIBTYPHONH U MEXKBbA3BIKOBON KOM-
MYHUKAIMH, CIIy>KUT CPEICTBOM KOHCTPYHUPOBAHHMS INIOOATBHON MIEHTUYHOCTU M SIB-
JIieTCsl caMbIM M3y4aeMbIM HHOCTpaHHBIM si3bikoM (MS1) Bo Bcém mupe. He ynuBu-
TEJNBHO, YTO B TAKHX YCJIOBUSIX aHTJIMHCKHUNA KaK JUCLUILIMHA SIBISETCS 00s3aTeNbHON
JUTS N3yYEHUS KaK B IIKOJIE, B KOJUIEAXKE, TaK U B BY3e€.

Mexny TeM HEOTHOKPAaTHO OTMEYANOCh, YTO CYIIECTBYET IPOTHBOPEUNE MEXKITY
COLIMANIBHBIM 3aKa30M OOIecTBa Ha MOJATOTOBKY BBICOKOKBAJHIMPOBAHHBIX CIICIHa-
JUCTOB CO 3HAHWEM HMHOCTPAaHHBIX SI3BIKOB U (PaKTHUECKHM ypOBHeM BiajaeHus WS
BBIIIYCKHHKAMH By30B. Ha BBICOKOM YpOBHE BIIaJCIOT, K COXKaJICHUIO, EAUHUIIBI BbI-
ITyCKHUKOB HEA3BIKOBBIX By30B. OHOM M3 MPUYHH ABISETCS HU3KUIT 0a30BBIN ypOBEHb
BJIaJICHUsST WHOCTPAHHBIM SI3BIKOM Yy BBITYCKHHUKOB CpEIHHX 00IIe00pa3oBaTebHBIX
LIKOJ. DTO 00YCIOBIEHO PSAIOM NPUYMH: OTCYTCTBUEM JOCTYINAa K HEOOXOAUMBIM pe-
cypcaM M KHUT'aM, HEZJOCTaTKOM NPOQecCHOHANIBHBIX IpenogaBareneii (B 0coOeHHOCTH
B OTJAJICHHBIX MECTax), OTCYTCTBHEM SI3BIKOBOM cpenbl U T. A. Ilo 3Tol mpuuuHe He-
BO3MOXHO BBINIOJIHEHHE BY30BCKOW Iporpammsbl o oOyuyenuto ESP — anrnuiickomy
SI3BIKY JJIS CIIELIMAJIbHBIX LIEJIel Ha IEPBOM Kypce.

OOyueHre WHOCTPAHHBIM SI3IKAM MOHTOJIBCKUX CTYJICHTOB MMEET PsiJi OCOOCHHO-
creil. IIpexne Bcero, cnenyeTr NOAYEPKHYTh, YTO MOHIOJIBCKANA U AHIVIMUCKUHN S3BIKH
OTHOCSTCS K pa3HbIM S3BIKOBBIM TpymnmnaM. OHM, KaKk M3BECTHO, OTHOCSTCS K Pa3HbIM
rpyIaM Kak 10 F€HETUYECKOW, Tak M IO THUIIOJIOTMYECKON Xapakrepuctuke. MoH-
TOJIBCKUH A3BIK ABJSETCSA MPEICTABUTEIEM ANTANCKON CEMBH A3BIKOB, aHTIIMHCKUN ke
SI3BIK BXOJUT B MHIOEBPOIEHCKYIO SI3BIKOBYIO ceMblo. [loaToMy B mpouecce oOyueHus
AHIVIMACKOMY S3BIKY HAJO YYMTHIBATh CHUCTEMHBIEC Pa3JIM4YMsl HU3Y4YaeMBbIX SI3bIKOB, B
YaCTHOCTH THUIIOJIOTMYECKHUE Pa3/INyUsl AHAIUTUYECKOTO aHIIMHCKOIO Pa3BHBILETOCS
13 (IEKTUBHOTO U arrJIIOTHHUPYIOIIET0 MOHTOJILCKOT'O SI3BIKOB.

Turonorus s3pIKOB WM JIMHIBUCTUYECKAsT TUITOJIOTHS 3aHUMAETCSL NU3YYEHUEM OC-
HOBHBIX, CYIIECTBEHHBIX MPU3HAKOB SI3BIKOB, WX TPYIITUPOBKOMN, BHIBEICHUEM OOIINX
3aKOHOMEPHOCTEH, HAOMIOAaeMBbIX B PsiJie S3bIKOB, U YCTaHOBJICHHEM THIIOB SI3BIKOB.
SI3bIK YenoBeUecKUil UMeeT 3 OCHOBHBIX YPOBHS: (POHETHUECKMU COCTaB, JEKCHKA H
rpaMMaTu4eckuii ctpoi. IMeHHO Oyiaroiapsi Hepa3pbIBHOM CBSI3W 3THX TPEX YpOBHEH
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SI3BIK BBITIOJIHSIET CBOIO (DYHKIMIO CPEACTBa OOIIEHUs. SI3bIKOBBIEC €AMHUIIBI, HAXOISCh
B B3aMMHOM NPOTHBOINOCTABICHUU W JIOMONHSS APYT Jpyra oOpa3yroT IENOCTHYIO
CTPYKTYPHYIO CUCTEMY. SIJPOM 3TOTO CHCTEMHO-CTPYKTYPHOTO 00Opa3oBaHUsI SIBISETCS
rpaMMaTH4ecKkuii cTpoil. MpblcnuTensHOe abcTparupoBaHKHe, OTpakaroliee NeHCTBU-
TENBHOCTH U JIOTHKY, HAXOIUT CBOE OUEHb OTYETIMBOE BHIPAYKEHUE B PAMMATHYECKOM
ctpoe. C 3TUM W CBSI3aHBI TPAMMATHUECKHE 3aKOHOMEPHOCTH, OOIIHE IJIsT OOJIBIITHH-
CTBa s3BIKOB. B mporecce 00yueHHs HHOCTPAaHHBIM SI3bIKaM BaKHO YYUTHIBATH PE3yJib-
TaThl TUMOJIOTHYECKOTO UCCIIEIOBAHUS Ha BCEX 3TUX YPOBHSIX.

CHHTaKCHYECKUE CITOCOOHOCTH MOHTOJIBCKOTO SI3BIKA: TOPSAAoK cioB SOV wmiun
OSV — nojytexariee u onpeae’IeHue COOTBETCTBEHHO MPEIIISCTBYIOT CKa3yeMOMY U
OTIPENENIIEMOMY CYIIECTBUTENLHOMY. [IOpSIOK CIIOB B aHTJIMIICKOM SI3BIKE SBISETCS
OCHOBHBIM CPEJICTBOM Pa3JIMYHs WICHOB MPEITIOKEHUS, N3-32 TIOUYTH TIOJHOTO OTCYT-
CTBHS OKOHYAHUH U Majiekel. [ TaBHbIe YIIeHBI MPETIOKEHHUS, TIOJIeKAIIee U CKazye-
MO€, COCTaBIISIIOT OCHOBY 3aKOHUEHHOM MBICIH W HEPa3pbIBHO CBS3aHBI MEXKIY COOOI.
[Noanexamiee Bceraa CTOUT mepe]] ckazyeMbIM. JIOMOTHEHHsI CTOST cpa3y Mocie CKasy-
emoro. Ecnu ckazyeMoe BBIpaXEHO HEMEPEXOJHBIM TJIarojioM, TO €CTh HE MMEET J0-
MOJTHEHUS, TO TIOCJIE HETO CTABUTCS OOCTOATENHLCTBO MECTA.

B coBpeMeHHOM MOHIOJIBCKOM SI3bIKE MMEIOTCSl TaKHe KaTeropuH, Kak 4uciio, ma-
JICK ¥ MPUTSHKATEIILHOCTh Y MMEH CYIIECTBUTENLHBIX, HHTCHCH(DUKAIHSI U OCTa0JICHHE
3HAYCHUS U CTETICHb CPABHEHUS y TIPWIIATATENIbHBIX, BUJI, BPEMsI, HAKIIOHEHHE H JIUIO
y riaroyioB. Kak u3BecTHO, TOJIBKO T€ SBJICHUS, KOTOPHIC UMEIOT pa3indHble nudde-
PECHIUAJIBHBIC TIPU3HAKH, ABJIAIOTCA HCTOYHHUKOM MEXbSI3bIKOBOM I/IHTep(bepeHHI/II/I.
Hanpumep, mnopapmsitomiee OONBIIMHCTBO MOHIONBCKUAX CTYJICHTOB HCIIBITHIBAIOT
TPYJHOCTH B YIOTpeOJICHUU mpoiieiiero copepiieHnoro (Past perfect) u Oymymero
cosepmennoro (Future perfect). Torna kak amutenbHbie BpemeHa (Progressive) He BbI-
3BIBAIOT 3aTPYAHCHUIN Y MOHTOJICKAX OOYYAIOIIUXCS, T.K. B MOHTOJIbCKOM SI3BIKE €CTh
JUTMTEeNbHBIC BpeMeHa. [Ipomieniiee coBeplieHHOE M Oyayliee COBEPIICHHOE, XOTs
TCOPCTUUYCCKU HMCIOTCA B MOHI'OJIbCKOM S3BIKE, (l)aKTI/I‘IeCKI/I OTCYTCTBYIOT B pasro-
BOPHOM peyH.

AnHanmu3 ommO0K MPUBOAMT K BBIBOJAM, YTO MOJABJISIONIAS YaCTh OMIHOOK, JOMyC-
KacMbIX Y4YalllUMUCA-MOHI'OJIaMU MPUXOAUTCA MMCHHO Ha TC I'paMMAaTUUYCCKUC SABJIC-
HUS, KOTOPBIE COCTaBJISIFOT THIIOJIOTUYECKHE OCOOCHHOCTH aHTIIMHCKOTO SI3bIKA, KaK
npaBuiio, IPUBOIAIINE K UHTEPEPEPECHTHBIM PEUECBHIM OIMIMOKAM Pa3IUYHOrO I10-
psanka. CrenoBaTenbHO YIET CHCTEMHBIX Pa3Inyuii, KacaroUIMXcs YacTel pedn M CHH-
TAKCUYECKUX CTPYKTYP JABYX 3/I€Ch PACCMATPUBACMBIX SI3BIKOB, KaK MHIIYT METOUCTBI,
CIOCOOCTBYIOT yNYYIICHHIO KadyecTBa OOyYeHHsI HHOCTPAHHBIM SI3bIKaM, B TOM YHUCIIE
AHTJIMHACKOMY.

JlaHHBIC MPOBENIEHHBIX UCCICIOBAHUN M PE3yIbTaThl MOCICAYIONIMX IKCIIEPUMEH-
TOB, €CTECTBCHHO, TPEIABSIBISAIOT Pl O0BEKTUBHBIX TPEOOBAHHA, ¢ KOTOPHIMU HENb3SI
HEC CUHTATHCA, pa3pa6aTLIBa;1 HAalIMOHAJIBHO-OPUCHTHUPOBAHHYIO MCTOJUKY IIPCIrioaaBa-
HUS aHTJIMHCKOTO SI3bIKa B MHOSA3BIYHOW peueBOi cpelie. B 4acTHOCTH, OHU JTAlOT BO3-
MOKHOCTH:

— YCcTaHOBUTH ONITUMAaJIbHOE COOTHOIIEHUE MMOAJICKAIIETO K U3YUCHHIO A3bIKOBOI'O
MaTepHala U peueBOi MPaKTUKU OOIICHNS;

— OnpenenuTh HAWTYYITHe BAPUAHTHI MPE3ESHTAIIMH TEX WM UHBIX ()aKTOB aHTIIHA-
CKOTO f3BIKa, ITOCJIEOBATEIHHOCTh UX MPOXOXKACHUS, TO3UPOBKY, MPEATIOKUTE -
(heKTUBHYIO CHCTEMY YIPAXHEHUHN ISl X TPEHUPOBKH;
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— Boopyxatp ywammxcss HEOOXOAMMBIMU JIMHTBUCTUYECKUMHU CBEACHUSIMH C TEM
9TOOBI, IPOIIEHHBIE S3BIKOBBIE MaTepHaibl, OyTydd OCO3HAaHHBIMH MU KaK YacTbIO
€IMHOIO A3bIKOBOTO MEXAaHM3Ma, MCIIOJIb30BAJIUCH YYAIIMMUCS AJIST NPOIyLUPOBAHUS
pEeYEeBBIX MTPOU3BEICHUN U CAMOKOHTPOJISI CBOMX PEUEBHIX JEHCTBUIA;

— IlepecTpouts mporpamMMel, y4eOHHKH U y4eOHBIE MaTepHalbl TaK, YTOObI oOyue-
Hue OBbLIO HAIpPaBIECHO HA HENPEMEHHOE BKJIIOUCHHE CTYACHTOB B NPOLECC PELICHUS
MpoOJIEeMHBIX 3a/1a4, CBI3aHHBIX C COBEPLICHCTBOBAHMEM HX SI3IKOBOW TOATOTOBKH.
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TO THE QUESTION OF IMPROVEMENT
OF ENGLISH LANGUAGE SKILLS OF MONGOLIAN STUDENTS
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The article touches upon the problem of teaching English to Mongolian students. Systematic
differences related to parts of speech and syntactic structures of English and Mongolian lan-
guages are described, and the need to take them into account when teaching English to the
Mongolians.

Keywords: systematic differences in English and Mongolian languages; typological features
of the languages; interference; typical mistakes.
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OOy4eHHe YCTHOM peud Ha yPOKaxX HHOCTPAHHBIX SA3BIKOB SIBIISIETCS] BAXKHBIM (DAKTOPOM ISt
00y4eHusl CTYICHTOB-HE(DUIIOIOTOB PYCCKOMY WM aHTITHMCKOMY s3bIKy. Hy»HO i1t 3T0TO
Pa3BHBaTh y CTYJEHTOB MMO3HOBATENLHBIE CTOCOOHOCTH. J[JIs pa3BUTHS YCTHOM peduu y CTy-
JICHTOB TaK)ke OOJIBINYIO POJIb MIPAIOT TEKCThI. Ha MOHMMaHWE TEKCTa OKa3bIBAIOT CYIIE-
CTBEHHOE BIMSHHE MHOTHE (HaKTOpPhI, HAMPHMEP: XapakTep TeKcTa U 00bEM TeKcTa.
B Tekcte NPCANIOUYTUTCIIPHEC KOPOTKUEC MNPCAIOXCHUA: CTYACHTHI JICrdi€ BOCIPHUHHUMAKOT
CTPYKTYPY TIPEIIOKEHHUS, UTO UPE3BEIYANHO BAKHO IS MOHUMAHUS. 51 OOBIYHO HAUMHAIO
paboTy ¢ HEGOIBIIIOTO 1O 0OBEMY TEKCTa U TMOCTENEHHO YBEIHIMBAI0 00BEM TpearaeMo-
TO Ha CIyX TekcTa. Jrobas Halla IesITeTbHOCTh COMEPKUT MOTHB, IIENTb, ICHCTBHE U OTepa-
WM.

Knrouesvie cnosa: oGydeHne yCTHOM pedn; TOLIEPKAT PA3sTOBOP; AOTIOIHUTENBHBIE CPEI-
CTBa; WHOSI3BIUHAS pEUb; AyJAMPOBAHHE; CTUMYJIBI TIO3HABATENFHOTO WHTEPECa; YMEHWS,
HaBBIKHY; MoJlydaeMas I/IH(bOpMaI_[I/IH; B KOMMYHHUKATUBHBIX HEJIAX; CHOCO6HOCTI/I; IMpaKTUKa
00yueHwUs.

OOyueHre YCTHOM peur Ha ypoKaxX MHOCTPAHHOTO S3bIKa SBJISICTCS BaXKHBIM (haKTO-
poM 11l O0y4YeHHs CTYACHTOB — HE(WIONIOTOB JAHHOMY SI3BIKY (PYCCKOMY WIIH aH-
rmickoMy). Sl mymaro, 9To Tpu 0O0yYeHHH YCTHOW pedr Kak aHTJIMACKOrO Tak M pycC-
CKOTO sI3bIKa HEOOXOAMMO Pa3BHUBATh MO3HABATEIBHBIC CIIOCOOHOCTH. SI3BIKOBOM KOM-
TIETEHIINEN SIBIIIETCSI COBOKYITHOCTh KOHKPETHBIX YMEHHUH, HEOOXOIUMBIX HAM JUIS pe-
YEeBBIX KOHTAKTOB U OBJIQJICHHSA SI3BIKOM KaK yueOHO# nucruruimael. JIrobas Hamma mes-
TEJIbHOCTh COJIEPKUT MOTHUB, 11€J1b, ICUCTBUE U ONIEpAIUH.

Ha cBoux YpoKax g yACIAK0 BHUMAHUC 3aHUMATCIIBHOCTHU W3JIOXKCHUSA, SMOLMUO-
HaJIBHOCTH MO€il peun. Mbl, TIpernoiaBaTenu, JOJDKHBI CTapaThCs MPUXOANTH B KIIACC
TOJIBKO C TIOJOXHUTEIHHO HAaIIpaBIIEHHOW 3HEpruei, TOBOPUTH J00pOXKeIaTerabHo,
YMETh MOoAAEpKaTh pasroBOp Ha MHTEPECYIONIME CTYIEHTOB TEMbI, TO €CTh 3HATh HE
TOJIBKO OCHOBBHI TpaMMAaTHKH, (POHETHKH, JIEKCUKH, HO ¥ pa30OUpaThbCs HEMHOTO B CO-
BPEMEHHON MOJIOJICKHON MOJIe, My3bIKE, CIIOPTE, TUTEPATYPe, KOMITBIOTEPHBIX TEXHO-
JIOTUSX U APYTUX UHTEPECaX CTYIEHTOB.

Peur mpenopaBaTensi Ha ypoke HMeeT OOJNBbIIOE 3HAYCHHE, CTHMYIUPYIOIIEE CTY-
JIEHTOB K W3YYEHHUIO WHOCTPAHHOTO S3bIKa, HATIISAHO YOeX/as UX B €ro KOMMYHHKa-
TUBHOW (QYHKIHH. DTO, OECCIIOPHO, MOJOKHUTENBHO CKA3bIBACTCS HA OTHOLICHHH CTY-
JIEHTOB K M3YYEHHIO JAHHOTO IIpelMeTa, OJIHAKO, JIUIIL B TOM CIy4yae, €ClIy Mpenoja-
BaTelb B MOJHOW MEPE W MPABWIHHO HCIIONB3YET BO3MOXHOCTH OOIIEHUS CO CTYyIIEH-
TaMW Ha TIPEIolaBaéMOM WHOCTPAHHOM si3bIke. B oOmmieHun mperonaBarens co CTy-
JCHTaMH BaXHO, YTOOBI IMOCJICAHUE TMOHUMAJIU PE€Yb HEMIOCPCACTBCHHO HAa MHOCTPAH-
HOM sI3bIKE, a IS 3TOTO HEOOXOIUMO YYHUTHIBATH HEKOTOpBIC (akTophl. S yBepeHa,
4TO OOIIEHUE TPENOaBaTelNs CO CTYJCHTAMU Ha HHOCTPAHHOM SI3BIKE JIOJKHO TPOHUC-
XOJIUTh Ha BCEX dTalax ypoka M Ha MPOTSHKEHHH BCEro Kypca oOydenwus. Hampumep,
BBIpaXXCHUA KIIaCCHOI'O 061/1x011a CICAyE€T BBOJAUTH ITIOCTCIICHHO C 065133T6.HI)HBIM
YCIIO)KHEHUEM SI3bIKa OOIICHHS IO MEPEe MPOJIBUKECHUS CTYJICHTOB B U3y4aeMOM SI3BIKE,
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YTO, K COXKaJICHHUIO, HE BCeraa HaOIromaeTcsa B IpakTHke oOydenus. I1pu mcmoib3oBa-
HUU HOBOI'O BBIPAXKCHHUS, HCOOXOAMMOIO JIsi BEACHUS ypOKa, HYXXKHO IIPHBICKATH
BHHUMAaHHE CTYAEHTOB K ero (opMe M 3HaUYCHHUIO, He 005ACH IepeBoaa. B maigpHeimem
e MpenojaBaTelb MOJIb3yeTCs 3TUM BhIPAXKCHUEM OCCIIEpPEeBOIHO, CHaYalla IMOAKPETI-
T TIOKa30M, MUMHKOM, K€CTOM TO, YTO HY)KHO CIeNaTh. 3aTeM MpernoiaBaTellb OT-
KJIFOYaeT W 3TH CPEACTBA OOIICHHS, C TeM, YTOOBI IIOHUMaHHEe 00eCIIeYnBaIOCh JIHIIIb
MOCPEACTBOM 3BYKOBOTO sI3biKa. HeT HE0OXOAMMOCTH NIEPEBOAUTE POCHhOY, pacrops-
JKeHHe, COOOIICHUE U T. . Ha POAHOM SI3bIK, T.€. MOJb30BAaThC B OOIICHHH CO CTYACH-
TaMH MapajjIe/IbHO JBYMsI S3bIKaMU (MHOCTPAHHBIM M POJHBIM), YTO HEPEIKO HAOIII0-
naeTcs Ha Haied mpaktuke. Eciu Mbl, mmpernogaBarenn, OyJIeM CONpPOBOKIATH MOYTH
KaKIyl0 CKa3aHHYI0 HaMH Ha HMHOCTPAHHOM S3bIKe (pasy MepeBOJOM, TO MBI HE
chopMUPYEM Y CTYACHTOB YMEHHE ITOHMMATh MHOS3BIUHYIO PEYb H, CIIEI0BATEIBHO,
OCYILECTBJIATh OOIICHUE Ha 3TOM SI3bIKE. 3Hasl, YTO IPEI01aBaTeIb OOBIYHO MIEPEBOIUT
TO, 4TO FOBOpI/IT Ha I/IHOCTpaHHOM SA3BIKEC, CTyI[eHT HC ACJIaCT HUKAKUX YCHHPIP'I, ‘ITO6I)I
MOHATH PeUb MperoAaBaTelIs, OH Jake He CIIyIIaeT e€, Kak Obl OTKJIIOYaeTCS B MOMEHT
IIPOM3HECEHHUS PACIOPSKEHHUS, IPOCHObI, COOOIIEHHS Ha HHOCTPAHHOM SI3BIKE, BKJIO-
YasiCh JIUIIb TOTAA, KOTJa BCE 3TO COOOMIACTCS Ha MOHIOJILCKOM s3bIKe. [10-BUANMOMY,
TaKOfI HpCHOI[aBaTCHI) HC BepI/IT B BOBMO>KHOCTHU CBOUX CTYI[CHTOB, u 2TO HCBCpI/Ie Iic-
penaeTcs M y4aruMcs, OHM HAYMHAIOT CMOTPETh Ha MHOCTPAHHBIN S3bIK KaK Ha Mpe/-
MET M3YYCHHMsI, HEC MMEIOIINI IPAaKTUHIECKOr0 IPUMEHCHHS.

OO1IeHne CTyIEHTOB HAa MHOCTPAaHHOM S3BIKE Ha YPOKE I10j HEMOCPEICTBEHHBIM
pyKOBOI[CTBOM HpeHOI[aBaTCHSI HpOI/ICXOI[I/IT HpI/I I/I3y‘IeHI/II/I TEMBI, KOraa I1ocji€ O3Ha-
KOMJICHHS ¢ Y4EOHBIM MaTE€pPHAIOM U TPEHHUPOBKE CTYACHTHI IEPEXOMAT K IIPHMEHE-
HUKO yCBOCHHOFO MaTepI/Iaﬂa B aYI[I/IpOBaHI/H/I 158 FOBOpCHI/II/I, KOTOpOC CTI/IMYJ'II/IpyeTCH
3'pI/ITCHI)HI)IMI/I CpCI[CTBaMI/I HarjJsiAHOCTH. STO MOFYT 6I>ITL oxpymaroume CTYZ[CHTOB
npeamMeThl. CTyIEHT AOJDKEH Ha3BaTh IPEAMETHI, KOTOPhIC HAXOIATCS Yy HEFO Ha CTOJIC
WIM KOTOpBIE IMOKa3bIBa€T eMy IpernogaBareib. CTyAeHT COOOIIaeT KIacCcy, 4TO OH
BUAUT (BBICKAa3bIBAHHE HA YPOBHE NpeIoxeHus). J[pyroil CTymeHT XapaKTepHu3yeT
npeamer. TpeTuii roBOPUT O TOM, HAMIPUMED, JUISl YEr0 MCIONB3YEeTCS 3TOT MPEIMeT.
YerBEpThIi BHICKA3bIBAET OTHOLICHHE K HEMY. B OBICTPOM TeMIIE MbI MOKEM OIPOCUTH
CTYILeHTOB, HpOBepI/ITB nux YMCHI/IG CTpOI/ITb, a BO MHOTUX cnyqaﬂx BOCHpOI/ISBOI[I/ITL
XpaHHIlII/IeCH B [IaMsTHU Tpe6yeMLIe BbICKA3bIBAHUS.

J11s pa3BUTHS YCTHOI PEYH y CTYAECHTOB Tak:Ke OOJNBIIYIO POJIb HIPAIOT TeKCTh. Ha
IIOHUMAaHHUEC TCKCTAa OKAa3bIBAKOT cymeCTBeHHoe BJIINSIHUC MHOTHUC q)aKTOpBI, HaHpI/IMepZ
XapakTep TeKcTa M 00bEM TeKcTa. B TeKCTe MpeanouTUTeIbHee KOPOTKUE PEIIONKe-
HUS: CTYACHTHI Jierde BOCIPUHHUMAIOT CTPYKTYPY MPEATIOKEHHUS, YTO 4YPE3BbIYAHHO
BaKHO ISl IIOHUMaHMsL. 1 00BIYHO HAYMHAK paboTy ¢ HEOOJIBIIOro M0 00bEMY TEKCTa
Y MOCTENICHHO YBEJIIMYMBAIO 00BEM MpeiaraeMoro Ha ciayx TekcTa. bosbiioe BIusHUE
Ha MOHUMAaHHUE TEKCTa OKA3bIBAIOT U KOMMYHHUKATHUBHBIE 33J[aHUs, TIPEIIaracMble CTY-
JCHTaM IpU MPOCIYIIMBAHMK TEKCTA, TaK KaK OHM MOI'YT TPeOOBaTh OOJIBIIEIO HJIH
MCHBIICTO HpOHI/IKHOBeHI/IH B TCKCT H, CJICJOBATCIBHO, pa3H01‘/'1 FJ'IY6I/IHBI IIOHUMAaHUS.
B o0yueHuM yCcTHOM peud CielyeT MOJb30BaThCs Pa3IUYHOTO Poja 3aJaHHSIMH, TaK
KaK Ka)XJI0€ U3 HUX MPU3BaHO (OPMHUPOBATH KAKOE-TO YaCTHOE YMEHUE M B COBOKYII-
HOCTH pa3BUBATh U COBEPIICHCTBOBATh YMEHHE IIOHUMATh PEUb HA CIYX M HCIIOJIb30-
BaThb CO)Iep)KaHI/Ie TEKCTA B COGCTBeHHLIX BBICKA3bIBAHUAX, JTHAJTOTHYCCKUX U MOHOJIO-
rudeckux mo gopme. He MeHee CyIieCTBEeHHBIM /ISl IOHUMAaHUS SBIISETCS CIIOCOO T10-
Jla49d TEKCTa: TEMIT PeUH, May3bl MEeXy ad3amaMu, YUCTOTa, YETKOCTh 3aIUCH, KOJIH-
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4yecTBO mpociymuBanuid. Camu a03ampl JOMKHBI YETKO BBIACIATH 3aKOHUYEHHOCTD
MBICITH.

Wrak, mpu oOyueHNH YCTHOW pevH TO3HABaTeNbHAs aKTHBHOCTh OUYEHb BaKHA Ha
Bcex aTanax oOydeHus. K uucimy cTUMyoB MO3HABaTeIbHOTO MHTEPECA MOXKHO OTHE-
CTH: HOBH3HY MH(QOPMALMOHHOTO MaTepHaia — CTUMYJIUPYIOINH (aKkTop BHEUIHEH
Cpelbl, KOTOPBIH BO30YKIaeT COCTOSIHAE YAUBIICHHS, 033a9€HHOCTH, OTOOD SI3BIKOBO-
ro MaTepuaja cledyeT OCYLICCTBIATh C y4YETOM pa3BUTOCTH YUEOHBIX yMEHHH U
HaBBIKOB KJacca, a TaKKe€ YPOBHS €ro MHTEJUIEKTYaJIbHOTO Pa3BUTHS M HHTEPECOB;
JIEMOHCTPAINIO HE3aBEPIIEHHOCTH 3HAHUN.
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TEACHING FOREIGN SPEECH AT FOREIGN LANGUAGE LESSONS
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Teaching foreign speech at the foreign language classes is the most important factor of train-
ing non-linguistic class students at studying English or Russian. I think it is important to de-
velop their recognition skills as you teach English or Russian speech to your students. Every
act includes motivation, mission, objectives and operation. We should teach them reading
while we teach listening to our students because listening is one of the most important fac-
tors when you teach foreign speech. In this way we improve their foreign speech skills.
Keywords: teaching foreign speech; maintaining a conversation; additional tools; foreign
speech; listening; motivation; skills; communicative approach; abilities; teaching practice.
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JlaHHas cTaThsl pacCMaTPUBAET HMOLHOHAIBHO-IICUXOJIOIMYECKOE Pa3BUTHE TUYHOCTH CTY-
JICHTOB By3a, (hopMmupylomeecs Ha 3aHATUAX 110 HHOCTPAaHHOMY S3bIKY. MI3BECTHO, 4TO CTY-
JICHYECKUH BO3pACT SABIIACTCS HanOoJee CEHCUTUBHBIM IEPHOIOM, KOT/Ia aKTHBHO pa3BUBa-
I0TCSI TaKUe NICUXHUYecKre (QYHKIMU KaK MaMsATh, MBIIIJIEHUE, BOCIIpUATHE U dMouH. [TosB-
JSIFOTCSL HOBBIE YYBCTBa, (pOpMHpPYETCs CIIOCOOHOCTH PETYIHPOBAaTh W KOHTPOJIHPOBATH
SMOIIMH, AHAIU3UPOBATh W NPEABUAETh 3MOLMOHAIBHBIC CHUTYallMH, CTapaThcsi M30erath
SMOIMOHAIBHBIX 0aphepoB B 00IIEHUU. MeToIbl aKTHBHOT'O 00y4eHHsI HTHOCTPAHHOMY SI3bI-
Ky MOTYT 3((eKTUBHO BIHATH Ha (JOPMUPOBAHHE SMOLMOHAIBHON KYJIBTYPHI CTYCHTOB.
Knrouegvie cnoea: MHOCTPAHHBIM A3BIK; SYMOLMOHAIBHAS KYyJIbTYypa; dMOIMOHAIBHBIN HH-
TEJUIEKT; IMIIATHS; MOTHBAIIMSI; MBIIIICHHE; IAMSTh; aKTUBHBIC METO/bI 00y4YCHUS; TUCKY C-
cusi; poleBast Urpa.

B nHacrosmiee Bpemst A1 yenenrHoi mpodeccnoHanbHON aganTaiui OyayIux crie-
[UAMCTOB HEOOXOAMMO WCKAaTh HOBBIE CIIOCOOBI MOATOTOBKH CTyAEeHTOB. Dopmupo-
BaHHE SMOIIMOHAJIILHOM KYJBTYPhl CTYJCHTOB B INpOIecCe OOYYEHHUsS IOJIKHO CTaTh
Ba)KHOW COCTaBJIAIONICH aKaJeMHYECKOTO MPO(heCCHOHAITBHOTO 00pa30BaHusl.

Juis Toro uToOBl OyAyIIHi BRITYCKHUK By3a 00JIaall SMOIMOHAIBHON yCTONYNBO-
CThIO K Pa3jIMuHBbIM MPOPECCUOHATBLHBIM BBI30BaM, MPOSIBIISI BBIICPIKKY, MOT' OBICTPO
OPUEHTHPOBATHCS YXKE B MHBIX, H3MCHEHHBIX, YCIIOBUSX JKU3HHM, BBICIINE YUCOHBIC 3a-
BeJICHUS JTOJDKHBI Pa3BHBATh HE TOJBKO BHICOKYIO OOIIYIO KYIbTYPY CTYICHTOB, HO H
WX DMOIMOHAIBHYIO KYJIBTYPY, MOCKOJIBKY 3MOIMOHAIBHAS KyJIbTypa U COIHAIBLHO-
MICUXOJIOTUYECKUN aCHEKT €€ pa3BUTHUS SIBISAIOTCSA BaXKHOM COCTaBIIAIOLIEN T'yMaHH3a-
MU 00pa3oBaHusl.

W3BecTHO, 4TO B CTYZEHYECKOM BO3pacTe HaOOJbIlIee Pa3BUTHE MONYUYAIOT TAaKHUe
TICUXOJIOTHYECKHE KAa4eCTBa JIMYHOCTH KaK BOCHPHSITHE, MaMsITh, BHUIMaHUE, MBIIILIE-
HUe, peub U smouuu [4, c. 112].

Bonpuioe 3HaueHue 7151 SMOUMOHAIBHOTO COCTOSIHUS CTYJAEHTa UMEIOT €ro yCIeXu
B yuébe. [legaroram Ba)KHO BOBpEMS 3aMETHTh UX BIIMSHUE HA CTAHOBJICHHE OYIyIIETro
CIIEITUAIICTA, MOICKA3aTh HY>KHOE HAIIPABJICHHUE B €T0 CTYICHUYECKOM ITOUCKE.

B npouecce pa3Butus 3MOLIMOHAIBHON KYJIBTYPBI CTYACHTA YK€ MPOCIEKUBACTCS
JIMIHOCTH 3aBTPAITHETO CIEIUANKCTA. M 4eM ycToiumBee MOJIOKHUTEIbHEIE COHAIb-
HO-TICUXOJIOTMYECKHUE OCOOCHHOCTH XapakTepa CTYICHTa, TEM BBIMIPBHIIIHEE OYyIeT
nmopTper OyAyiero npodeccuoHaia.

[To muenuto M. HO. CayTeHKOBOM, MEXaHU3M SMOLMOHAIBHOIO PAa3BUTUSA HMEET
MHOTOKOMITOHEHTHYIO CTPYKTYpY, Ha 0a3e KOTOPOro 3aKpeIuIsIeTCs dMOITMOHATbHAS
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KYJIbTYpa CTYACHTOB. Pa3BuTas sMoIMOHATIbHAS KyJIbTypa 00€CleUunBaeT MPUCIOCcO0-
JSIEMOCTh 3MOLIMOHAIIBHOIO MHpa M O0OraiieHrne 3MOLMOHAIBHOIO OIBITa, IIOMOTaeT
yCBaMBaTh COLMAJIbHBIE HOPMBI M IIEHHOCTH, OBJaJeBaTh Oynymei npodeccuei, moa-
JIep>KUBaTh ONArOMPHUATHBIA MCUXOJOTHYECKHH KJIMMAT B TPYMIE U TOJOKUTEIbHBIC
OTHOILIEHUS. [ TaBHOE, YTO pa3BUTHE 3MOLMOHAIBHON KYyIbTYpPhI CTYI€HTOB IIPOUCXO-
IIUT B TIpoItecce OOIIEHUS M COITMaIbHOrO B3auMoAecTBus [3, c. 71].

B snoxy rino6anuzanuu, pa3BUTHSI BBICOKMX TEXHOJOTHH, MOCTYMAeT COLHAIbHBIN
3aKa3 Ha BBICOKOKBAIM(HIMNPOBAHHBIX CHEeUUaTUCcTOB. COOTBETCTBEHHO BBICIIHE
y4eOHBIE 3aBE/IEHUS IIEPECMaTPHUBAIOT ITOAXO0/IBI K O0YISHHIO OyIyIINX CIIEIIHATNCTOB.
OO1miecTBO HyXIaeTcs B CIIELHUAINCTaX CO 3HAHWEM MHOCTPAHHBIX SI3BIKOB, TaK KakK B
COBPEMEHHOM MHpE MPOUCXOANT MHTEHCUBHOE Pa3BUTHE MEXIAYHApOIHBIX MapTHEp-
CKUX OTHOIIECHUH, TPEOYIOTCS CIIELMAIMCThI, BIAACIOLUINE HHOCTPAHHBIM S3BIKOM AJIS
IIPOBEEHHSI IEPEroBOPOB, KOH(EPEHINH C 3apyOeKHbIMU IAPTHEPAMHU.

Crenyer OTMETHTH, UTO 3a BpeMsi OOY4eHHs B By3e, TP HATMYHH OIaronpusTHBIX
YCJIOBUH, y CTYJICHTOB HPOUCXOJUT Pa3BUTHE BCEX YPOBHEMN MCUXUKU. IS yCIEIIHOTO
00y4eHus B By3€ HEOOXOIUM IOBOJIBHO BBICOKMH YPOBEHB OOIIEr0 MHTEIUIEKTYalbHO-
IO pa3BUTHA, B YACTHOCTH BOCHPUATHSA, NPEICTABICHNHN, TaMATH, MBILJICHNS, BHUMa-
HUS, 3pYJUPOBAHHOCTH, UTUPOTHI IO3HABATENbHBIX HHTEpecoB [1, c. 45].

By3oBckas cucrema 0OydeHHMs MHOCTPAaHHBIM SI3BIKAM pacCUUTaHa Ha BBICOKHMN
YPOBEHb CO3HATEIBHOCTH CTYIEHTOB U Ha UX 3aMHTEPECOBAHHOCTL B CBOEH Oymymiei
npodeccuu. He cekper, 4T0 MHOTHE CTYAEHTHI OCO3HAIOT HEOOXOAUMOCTh U3yUYCHHUS
SI3bIKa, HO 3a4acTylo Tpollecc 0O0ydeHHs, OCOOCHHO B HES3BIKOBOM BY3€, HE CHOCO0-
CTBYET Pa3BUTHIO PEUEBBIX YMEHHUI U HABBIKOB. Y CTYIEHTOB HE BO3HUKACT >KEJIAaHHUE
YUUTBCSL S3BIKY, YTO B JajbHEUIIEM MPUBOJUT K HEBO3MOXKHOCTH BOCIONB30BaThCS
SI3BIKOM B cBOEH mpodeccronanbHoll cdepe. 3amada npenojaBarens 3aMHTEPECOBATD
CTYZACHTOB, a 3HAUUT MOBJIUATH HA X 3MOLUOHANBHYIO cepy, TaK KaK UMEHHO 3MO-
LUK UTPAIOT OONBLIYIO POJIb IPH N3YYEHUH HHOCTPAHHOI'O SI3BIKA.

MHOTrMMHU METOUCTAMHK BBIIICJISIOTCS IPHHIUITEI paOOTHI C SI3BIKOBBIM MAaTEPUAIIOM,
KOTOpPbIE TO3BOJISIIOT CTYAEHTaM NPEO0JeBaTh HEM30€KHbIE TPYAHOCTH WU CHENATh
nponecc 00y4eHUs1 MHOCTPAHHOMY SI3bIKY Pa3HOOOpa3HBIM U yBJeKaTelabHbIM. HeoO-
XOZMMO BHOCHUTH pa3Ho0Opa3ue 1 HOBU3HY (OpM paboTHl HaJl Y4eOHBIM MaTepHAIIOM,
pa3pabaTbiBaTh yNpaKHEHUS, HECYIIIUE TIOJIOKUTEIBHBIN IMOIIMOHATIBHBIN 3apsi, YTO-
OBl IPOOYANTH UHTEPEC K H3YICHUIO HHOCTPAHHOTO SI3bIKa [2, . 73]

Hcxons w3 BhIIEIEPEYNCICHHOTO, TOSBISETCS HEOOXOAUMOCTh HCIIOIb30BaTh Me-
TOJIBI aKTHBHOTO COIMATBHO-TICHXOJOTHYECKOT0 00yueHus A (GOpMHUPOBAaHUS IMO-
LUOHAIBHO-TICUXOJIOTUYECKON KYJIBTYPbl CTYJEHTOB Ha 3aHATHAX 110 MHOCTPAaHHOMY
s3BIKY. A. M. CMOJIKMH J1aeT cieqyrollee OnpeesieHHe akKTUBHBIM METOaM 00yUeHHSL:
«aKTHBHBIE METOIbl 00YYEHHUSI — 3TO CIIOCOOBI AKTUBU3AIIMU yueOHO-TI03HABATEIBHON
JEeSTeNLHOCTH CTYJAeHTOBY [5, c. 30]. IlpuMeHeHre akTHBHBIX METOIOB O0yUYEHHUSI CII0-
COOCTBYEeT aKTMBHOM MBICIIUTENILHOM M HPAKTHUECKOW IESTEIBHOCTH CTYIEHTOB, a
TaK)X€ YUYUTHIBAIOTCS 3MOIMOHAIBHBIE COCTOSHUS YJalluXcs B TMPEJUIOKEHHONH KOM-
MYHHMKaTHBHOH cutyaruu. Ponp megarora mpeanoyaraeT pacKpblTie BHYTPEHHUX pe-
3€pBOB Y4aIlIerocsi, MOMOLIb MOJOAOMY 4YeJIOBEKY C(HOPMHPOBATH 3MOLMOHAIBHO-
MICUXOJIOTHYECKYIO YCTOHYMBOCTh K Pa3IUYHBIM NMPO(GECCHOHATBHBIM BBI30BaM, OLle-
HUTH CBOM BO3MOKHOCTH M CITOCOOHOCTH I OCYIIIECTBIICHHS TTOJHOIIEHHOM mpodec-
CHOHAIBbHOM Kapwpepbl. Cpeln METO0B aKTUBHOIO COLUAIBHO-IICHXOJIOTHYECKOTO
o0y4eHus! ClieAyeT OTMETHTh TaKue, Kak IpamMaTH3alys, IeoBas WUrpa, JUCKYCCHs,
nebaTsl, pojieBast urpa u Jp.
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PoneBbie Urpel Ha 3aHATHAX MO0 MHOCTPAHHOMY SI3BIKY TO3BOJISIIOT CTYJCHTaM OKa-
3aTbCA B PEATbHON CHTYallMH PEYeBOT0 OOIMICHMSI, IOATOTABIINBAS YUAIINXCS K TIOBCE-
THEBHOMY OOIICHHWIO B WHOSI3BIYHOW cpene. KOMMYHHWKATHBHBIN TPUHIUI POJIEBOM
UTPBI CIIOCOOCTBYET (POPMUPOBAHHIO SMOLIMOHAIBHOCTH Ha 3aHSTUSX 110 HHOCTPAHHO-
My S3BIKY, TaK KaK YUaCTHUKU MCTBITHIBAIOT OIIYLICHUS PAIOCTH U yIOBOJBCTBHS MPH
pelIeHn KOMMYHHUKATUBHOW 3a/laul, a Wrpa MPOXOJUT B TOJOXKHUTEIHHOW, IpPYyKe-
TMoOHOM, TBOpUeckoil atmocdepe. DopMupyercsi IMOIMOHANIbHAS CTaOUIBHOCTD, TO-
3UTUBHOCTH MBIIIJICHHS, HACTPOH Ha yCIieX, KOHEYHO XK€, IIPU YCIOBHUH, YTO POJIEBHIC
WTPHI TIPOBOAATCSA Ha PETYJSIPHON OCHOBE (HA 3aBEPIIAIOIIEM JTale ONPEAeICHHOTO
MOJYJIA WK pazfena). Takke pa3BUBAIOTCS TaKHe MOKAa3aTeNd SMOIMOHATEHOW KYyIb-
Typbl KaK SMIMAaTus, CIOCOOHOCTh OOWIAThCSl C MOMOIIBI0 AMOILMMA, IMOIMOHATIBHBIN
nHTeIeKT. Hampumep, ¢ moMoIpo JaHHOTO METO/Ia MOKET OBITh HMHUTHPOBAHO IIPO-
M3BOJICTBEHHOE COBEIaHne, cCOOece0BaHNe TP IpHeMe Ha padoTy | T.II.

Bnarogapst TuCKyccHU CTYIIEHTBI MPUOOPETAIOT MHOTHE TOJIC3HBIC YMEHHUS U CBOM-
CTBa: BBIACIATH W M3JIaraTh CBOIO MO3MIIMIO U BOCIPUHUMATH UYKYI0, a Takke (HopMHu-
pyercsl ajileKBaTHas SMOIMOHAIBHO-TICUXOJIOTHYECKas! KyJIbTypa BEJICHUS IHUCKYCCHH,
HeoOxoauMast Ut Oyaymiel mpodeccHoHabHOH cdeprl. Bee 3To BRIpaXkaeTcs B IpH-
OOpeTeHNH yMEHHs peliath MpoOJeMbl B YCIOBUSAX TPYIIOBOW AEATEIbHOCTH. M3-
BECTHBI TaKW€ METOJBI, KaK TPYIIOBasi JUCKYCCHUS WIH «KPYTJIBIA CTO», «MO3TOBOI
TYPM» | JIp.

Hpamartuzanusi, Kak OAMH U3 TBOPUECKUX METOAOB O0YUCHHUS Ha YPOKaX WHOCTPaH-
HOI'O sA3BIKA, CHOCO6CTByeT IMOBBIIICHUIO MOTHUBAallMU CTYACHTOB, TaK KaK «3TO BECEJIO
Y pa3BIEKaTEeNbHO, M CIIOCOOCTBYET HCIOJIB30BAHHUIO S3bIKA B PA3IUYHBIX PEUEBBIX
CUTYyaIUsIX, MPHOIIKESHHBIX K PeajbHBIM KH3HCHHBIM YCIOBUsAM [6, ¢. 16]». Hampu-
Mep, MPEASIOKEHNE, BBICKA3aHHOE CTYIEHTOM, IPOU3HOCUTCS C YUETOM OIpEeIeICHHOM
vHTOHANUU. CTYIEHTHl ¢ OONBIINM HMHTEPECOM BBITIONHSIOT YTEHHE IO POJISIM, BXKH-
BalOTCA B POJIA T€POEB JMAJIOTOB: MOTYT TepeJaTh 3MOIIMOHAIBHOE COCTOSHUE Pa30-
YapoOBaHHOTO YeNOBEKa, HE Mpolleero codeceqoBanue 0 mpuemMe Ha padoTy, WiH
PaagOCTHOE COCTOSTHHE TOTO, KTO YCIIEITHO C/Iajl BBIITYCKHON 3K3aMeH.

Hcnonp3oBanue B y4eOHOM MPOIECCE aKTHBHBIX METO/IOB YKPEIUISET CBSI3b MEXKIY
CTYACHTOM U MpEroaaBaTeiieM, PACKPLIBACT TBOp‘IeCKI/Iﬁ MOTECHI A KaXXJI0ro CTyI€H-
Ta WU MO3BOJIACT PaCKPbITh SMOIIMOHAJIIBHOCTD, CHOCO6CTByeT ITIOBBIIICHUIO MOTHBAaIlUN
K W3YYEHHUIO0 MHOCTPAHHOTO si3bIKa. CTYJeHT, 3HAIOIINKA CBOM CHIIbHBIE U cialdble CTo-
POHBI, IMEET BBHICOKYIO CTETIEHb CAMOCO3HAHMSI, a 3HAYUT, CIIOCOOEH 0CO3HABATH CBOM
OMOIIUH. Ha 3aparusx mo HWHOCTPAHHOMY A3bIKY CTYACHTHI y4aTCd LHCHUTL JIMYHBIC U
COBMECTHBIE YCIIEXU U JIOCTHKEHHS, CITOCOOHBI TOCTABUTH CE0S HA MECTO JPYTOro ue-
JIOBEKA, UCTIBITATh €r0 YYBCTBA, & 3HAUUT, YUYUTHIBAThH B TPOIECCE MPUHITHS PEIICHUN
€ro 3MOINH.

Takum 06pazoM, 3(h(heKTUBHYIO SMOIMOHAIEHYIO KYJIbTYPY CTYJCHTOB Ha 3aHSITH-
SIX TI0O HHOCTPAHHOMY SI3BIKY MOXKHO W CIIEAyeT Pa3BUBaTh C MOMOIIBIO AKTUBHBIX Me-
TOJ0B O0yUYEHUSI.
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SOME ASPECTS OF UNIVERSITY STUDENTS’ EMOTIVE CULTURE TRAINING
IN FOREIGN LANGUAGE CLASSES
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The article deals with the university students’ emotive and psychological development,
which takes place in the foreign language classes. With age, the content of emotions is
changed and their manifestation becomes more complicated. Student age is the most sensi-
tive period when such mental functions as memory, thinking, perception and emotions are
actively developed. Methods of active learning in foreign language classes can effectively
influence the formation of students' emotive culture.

Keywords: foreign language; emotive culture; emotive intelligence; empathy; motivation;
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POJIb HTHOCTPAHHOTI O A3bIKA B ®OPMHUPOBAHUU
HEJOCTHOI'O MUPOBO33PEHUS CTYJEHTOB BY3A

© Hpipen:kanoBa Cacarma /lTamoueBHa
BypsiTckuii rocyjapcTBEHHBIN YHUBEPCUTET
Poccus, r. Ynaun-¥Y

E-mail: tsd60@yandex.ru

B crarse paccmarpuBaercs npobiiema GopMHPOBaHHUS LETOCTHOTO MUPOBO33PEHHS CTYACH-
TOB YHUBEpCHTETa. ABTOP YTBEPXKIAET, YTO JAEATENBHOCTh M0 (HOPMHUPOBAHUIO OOILIEH U
9KOJIOTUYECKON KYJIBTYPHI KaK LEIOCTHOTO MHUPOBO33PEHHS y4allUXcs SIBISETCS OJHOHW U3
COCTaBHBIX COCTaBIJIIIOIINX 00pa30BaTEIbHOTO MPOIIECCa B BHICIIEM YYEOHOM 3aBEJCHUH, a
npeamMeT «HOCTpaHHBIN S3bIK» CIY)KUT HE TOJBKO KaK CPEICTBO OOLICHUS U MMO3HAHMS, HO
U KaK cpeAcTBO GOPMUPOBAHUS LIETOCTHOTO MUPOBO33PEHUS 00YJaeMBbIX.

HuctpmnHa «HOCTpaHHBIN A3BIK», 001a1asi OTPOMHBIM ITOTCHIIMATIOM, MOJKET 00CCTICUHTh
TIOJTHOE ¥ LIEJIOCTHOE TIPE/ICTaBICHHE CTYICHTOB O ce0e U CBOEM MECTE B TOM MHpE BO BCEM
€ro MHOT000OpasHH M CO BCEMH €ro IpoTHBOpeursMu. [1o MHEHHIO aBTOpa, STOMY COICH-
CTBYIOT MHTEPAKTHBHBIC METOJBI 00yYEHHs, IPUMEHSCMBIC Ha 3aHATHAX CO CTyICHTaMH He-
S3BIKOBBIX HAIPaBJICHUI TIOATOTOBKU BypsaTCKOTro rocy1apcTBEHHOTO YHUBEPCHTETA.
OOy4eHue HHOCTPaHHOMY SI3BIKY, HAlIpaBJICHHOE Ha CO3JlaHKe YCJIOBHH 1 HOpMHUPOBaHUS
CyOBEKTHBHOW MO3UIMHK CTY/ACHTa, pa3BUTHE CIIOCOOHOCTH OOIIATHCS, MepeaaBasi IeHHOCTH
U TPaAMIHOHHBIE OCOOEHHOCTH POJHOW KYJNBTYPbl MHOCTPAHHOMY COOECEIHHUKY, CHOCO0-
cTBYyeT (POPMUPOBAHUIO KOMMYHHKAaTHBHOW CpeJibl, KOTOpas BOILIOIIAET B cebe MEXaHHU3M
CTaHOBJICHUS YeJIOBEKa B MYJIbTHKYJIBTYPHOH cpele, 3pQEeKTUBHO BiIUsAET Ha (hOPMHUPOBa-
HHE LIEIOCTHOTO MHPOBO33PEHHS YUaLIHXCSl.

Knrouesvie cnosa: GpopMupoBaHHE MHPOBO33PEHHUs; OOIIAs M SKOJOTHYECKas KyJbTYpa;
CPEeICTBO OOLICHHS M MO3HAHUS; CYOBEKTHUBHAs MO3UIMSA 00y4aeMoro; yMeHHe OOIIaThCs;
pOAHas KyJIbTypa; LEeTOCTHOE MUPOBO33PEHHUE CTYACHTOB.

B ycnoBusax HapacTaHUsI HOBBIX IPOLIECCOB B 3KOHOMHKE, MOAECPHHU3ALIUHU COLIUYMa
U uHTerpanuud Poccuu B MHPOBOE COOOIIECTBO OCOOYIO 3HAYMMOCTH IpUOOpeTaeT
3HAaHHE WHOCTPAHHOro s3bika. [lepea oTeyecTBEHHOM cUCTEMOW 00pa30BaHHS CTOMUT
LeJIb — BOCIUTAHUE JIMYHOCTH, CHOCOOHON OPUEHTHPOBATHCA B MOJUKYJIHTYPHOM MH-
pe u paccMaTpuBaTh ceOsl HE TOJBKO KakK IMPEJCTaBUTENs] POJHOW KYJIbTYPHI, HO U
IpaXJaHUHOM MHUPa, BOCIPUHUMAIOIIMM ce0sl HOCUTENIEM CBOEH M MHOS3BIYHBIX KYJIb-
Typ, a TaKXKe YeJIOBEKOM, OCO3HAIOIINM ce0sl HEOTbEMJIEMON YacTbi0 IPUPOJIBI, 3aUH-
TEPECOBAHHOM B OJIHOBPEMEHHOM TIporpecce oOIiecTBa W MPHUPOJbI. B cBs3u ¢ 3TUM
(hopMHpOBaHUE TETIOCTHOIO MHUPOBO33PEHHS, KOTOPOE HECOBMECTUMO C arpeCCHBHO-
MOTPEOUTEIBCKUM OTHOIICHHEM K HNPUPOJE, PacCMaTpUBaeTCs KaK BaKHEWIIas co-
CTaBJISIIOILAS B CUCTEME BBICILIETO MPO(ECCHOHANBHOIO 00pa30BaHMsl, «TaK KaKk MHPO-
BO33pEHHE YEIOBEKA CKIIAAbIBAETCS HA OCHOBE TOW KapTHHBI MHpa, KOTOpasi BOZHUKAET
Yy HETO B pe3yjbTaTe >XH3HEHHOTO OIbITa, BKJIFOUYas oOpazoBanue» [3, c. 3]. Jlesarens-
HOCTB 110 (POPMUPOBAHMIO OOIIEH M KOJIOTHYECKON KYIbTYphl KaK LEJIOCTHOIO MUPO-
BO33pPEHHUSI 00YyYaeMbIX SIBISETCSI OJHUM U3 COCTaBJSIIOIIUX KOMITOHEHTOB Y4eOHO-
BOCIHUTATEIHHOTO TPOIIECCa BRICHIET0 Y4eOHOTO 3aBECHUS M ONpEeseTcs] KaK Iuia-
HUPYEMBI M OPTaHU3YEMBIH IMPOLECC; SKOJIOTH3alMs T'YMaHUTAPHBIX MPEIMETOB B
BhICIIIEM Y4eOHOM 3aBEJCHUH ABJSIETCS HEOOXOAWMBIM YCIOBHEM Uil (OPMUPOBAHHUS
00IIel M KOJIOTUYECKOW KYJIbTYpPhI, BOCIIMTAHHUS TAKMX KayecTB JIMYHOCTH, KaK Ty-
MaHHOCTb, HPaBCTBEHHOCTh, AYXOBHOCTb, LIEJIOCTHOE CaMOONpPEACICHHE, OTBETCTBEH-
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HOCTB, OJIaropoJCTBO, OT3BIBUMBOCTH, TOTOBHOCTH IOMOYb, CAMOOTBEP)KEHHOCTb, Oec-
KOPBICTHE, TTATPUOTH3M, TPaKIaHCTBEHHOCTH, HAIIMOHAIBHOE TOCTOMHCTRO [2, ¢. 98].

VYuebnas nucuuiuinHa «MHOCTpaHHBIA SI3BIK» 00JIaZaeT OrPOMHBIM IOTEHLIUAIOM
i1 GOpMUPOBaHUS JAHHBIX KA4ECTB JINYHOCTH y CTYJCHTOB BY3a, TaK Kak B COOTBET-
crBun ¢ DenepanbHBIM TOCYyIapCTBEHHBIM 00pa30BaTEIbHBIMCTAHAAPTOM BBICIIETO
0o0pa3oBaHHs HAPSAY C OCHOBHOU LEIBhI0 00yUEHUS HHOS3BIYHOMY OOIIIEHUIO — TIpaK-
THYECKOMY BiajeHuto M5, naHnblid Kypc Ha HES3BIKOBBIX (DaKkylbTeTaX YHHUBEPCHTETa
CTaBUT KakK 00pa3oBaTeNbHbIC, TAK U BOCIUTATENbHBIC IIETIH.

I'apmoHMYHOE eArHEeHNE YeTI0BEeKa U MPUPOIBI BO3SMOXKHO TOJIBKO TOIIa, KOT/a 4e-
J0BEeK OyIeT O0co3HaBaTh Ce0s 4aCThIO MPUPOABI, 3aMHTEPECOBAHHON B OJHOBPEMEH-
HOM IIporpecce OoOIIECTBa M MPHUPOIBI, TO €CTh Peub UAET O YEJOBEKE C LIEIOCTHBIM
MHUPOBO33PEHHUEM, KOT/Ia «UEJIOBEUECKOE CO3HAHUE, €ro AyX U ObITHE, MUP B LIEJIOM —
eIrHOE TIeJI0e, eAMHBI MUPOBOH mporece» [1, c. 23].

JlJis BoCcIIUTaHMs TaKOW JTMYHOCTH B Mpoliecce 00yUeHUs B BBICIIIEM YUeOHOM 3aBe-
JICHUU BEIETCS pa3paboTKa TaK HAa3bIBAEMOU SKOTYMaHUTAPHOH mapagurMbl 00pazoBa-
HUS, 0COOYIO POJIb B KOTOPOH MPHOOpETaeT dKoorndeckas Kynprypa. Takum oOpaszom,
nepes BBICIIEH IIKOJIOW CTOMT 3ajJada MOATOTOBKH HE TOJNBKO BBICOKOKBAIM(DUIUPO-
BAaHHBIX CHICHHUAIUCTOB COOTBETCTBYIOIIETO HpO(bI/IJ'Iﬂ, HO " 3KOJIOTUYECCKHU I'paMOTHBIX
CPpaKJaH CBOEH CTpaHBI.

QdopmupoBanne O00mEH W IKOJOTHYECKOW KyIbTYyphl CpPEACTBAMH H3yde-
HUA UHOCTPAHHOT'O A3bIKa OCHOBBIBACTCA Ha pPa3BUTHUU MOTUBAIIMOHHOI'O, COJACpIKaA-
TEJILHOT'O U NPOLECCYaTIbHOI0 KOMIIOHEHTOB B UX eauHCTBE. IIpenmet «MHOCTpaHHBIN
SI3BIK» MOJKET 00€CHEeUUTh MOJHOE M LEJIOCTHOE MPEACTaBICHHE O MUPE BO BCEM €ro
MHOT000pa3uu, CO BCEMH €ro NpoOJieMaMH, Pa3HOTIACHUSAMH U IMPOTHBOPEUUSIMHU,
MpeaCcTaBiIeHUe O MPOLIJIOM, HACTOSIIEM U OyaylieM MHUpa M MecTa YeJIOBeKa B 3TOM
MHUpE.

Tax, BO BpeMsl IPOBENEHHS 3aHATUI 110 HHOCTPAHHOMY SI3BIKY CO CTYICHTaMH He-
SI3BIKOBBIX HAIIPaBJIEHUM TMOATOTOBKM BypsTCKOro rocyapCTBEHHOTO YHHMBEPCUTETA
HCTIONB3YIOTCS CIELUaTbHBIE METOABI, 00pa30BaTEIbHBIE TEXHOJIOTHH, a TAKXKE YPOKH
C NIPUMEHEHHUEM 3KOJIOTHYECKH OPUHETHPOBAHHBIX TEKCTOB, PACIIUPSIOMINX JEKCHYe-
CKHH 3arac Mo TeMe OXpPaHbl OKPYXKAIOIIeW Cpellbl U BOCHUTHIBAIOUINX Y 00y4aeMbIX
3KOJIOTMYECKU I'PAMOTHOE B3aUMOJIEUCTBUE C BHEIIHEW cpenoi. Hampumep, sxonoru-
YecKHue NpoOJIeMBbl, CBS3aHHBIE C 3alIUTON o3epa balikan, Kak HUKOI[a akTyajbHbIE B
CBETE MOCIEAHUX COOBITHH, pACCMATPUBAIOTCS M OOCYKIAIOTCS HE TOJNBKO ¢ Oy IyIIH-
MU CIICI[HAIUCTAMH B 00JIACTH 3KOJIOTHH, HO M CO BceMu cryeHTamu BI'Y, oOydaro-
LIMXCS IO porpamme OakanaBpuara. Takxke cpean TeM, 00CyKAaeMbIX B X0/€ U3ydye-
HUSI HUHOCTPAHHOTO $I3bIKA, 3By4aT MHOTHME JPyrue HacyllHble MpoOJIeMbl, TaKue Kak
pobeMbl BeIOOpa Tpodeccn, OTHOIIEHHE COBPEMEHHBIX MOJIOJIBIX JIFOJIEH K CEMbE U
Opaxy, K U3y4YEeHHUIO OypATCKOro SI3bIKa M HALIMOHAJIBHON KyJbTYphI, HALIMOHAJIHLHOTO
CaMOCO3HAHHMSI, MEXKYJIbTYPHO! TOJIEPAHTHOCTH U MHOTHE APYTHE.

K MeTomam u mpuemam, coJleHCTBYIOIIUM (OPMUPOBAHUIO I[EIIOCTHOTO MHPOBO3-
3pCHUA B IPOLCCCC U3YUCHHA MHOCTPAHHOI'O SA3bIKA, MOTYT GI)ITI) OTHECCHBI MHTCPAK-
TUBHBIE METO/bI 00y4eHHsI. DTO U KOJUIEKTUBHbBIE ()OPMBI B3aUMOAEHCTBHSA, CPEAU KO-
TOPBIX MOXKHO BBIIEIUTH IPYNIIOBYIO U MAapHYIO paboThl, TA€ MPOXOAUT 00CYKAECHHUE
TOH uiu nHOM mpoOaemsel. Takoe oOCyXIeHHE B JAHHOM CIIydac BHICTYIIACT OJHUM U3
MpUeMOB PabOTHl, B pe3yibTaTe KOTOPOH pelleHHe, MPUHATOE B XOAE OOCYXIEHHS,
MPE3EeHTYeTCA BCEH CTYACHUYECKOH IpyIIe, U TpyMIa BEIOMpAeT ONTHMAaIbHbIA BapUaHT
1 000CHOBBIBACT CBOM BBIOOP.
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CrnenyromM 3 (peKTUBHBIM WHTEPAKTUBHBIM METOJOM OOyUYeHHS B YHOMSHYTOM
BBIIIIC HANPABJICHUU SIBIISIETCSI POJIEBasi UrPa, KOTOpasi TakKe ABJsieTCs] (HOPMOM KOJI-
JIEKTUBHOTO B3anMmoaeicTBus. OfNHAKO B JAHHOM Cllydae Ka)Ibli €€ yJYaCTHUK HECeT
y’K€ MHIAMBHIYAIbHYIO OTBETCTBEHHOCTH 3a MPHUHITOE pelleHue. Taxke yCHemHo M
WCTIONb30BaHUE CKBO3HBIX AEJOBBIX WIP, OXBATHIBAIOUIMX OOJBIIOW CHEKTP Y4eOHOM
JESITENIbHOCTU CTYICHTOB (ONMMMIMAIbl, TEMAaTUYECKUE KOHKYPCHI) M WIP, KOTOpbIE
cOYeTaloT B cebe yueOHbIi u npodecCHOHaTbHBIN AIIEMEHTHI.

U, KoHEeuHO, HENb3sl HE YIOMSIHYTh MPOEKTHYI0O METOAUKY OOyUeHHS MWHOCTPAHHO-
MY SI3BIKY, HCIIOJIb30BaHHE KOTOPOH CBOAUTCS K TOMY, YTO TPYIIA Y4alIUXCs IOIyda-
€T pa3iIMyHble TBOPUECKHE KOMIUIEKCHBIE 3afaHus (IPOEKThI), KOTOPbIE IOJDKHA BbI-
MOJTHUTH CAMOCTOSITEIBHO IMOJI PYKOBOACTBOM Ipenozasatess. CTyIeHTHl y4acTBYIOT
B MOJEIMPOBAHUM M PELICHUU NPOOJEMHBIX CHUTYaIMi, BUKTOPUHAX, COCTaBICHUU
KpPOCCBOPZIOB, HAIMCAHUH COOOLICHNH U IOKJIAI0B, SKCKYPCHUSX MO0 HCTOPUIECKUM Me-
CTaM, TJIe CTY/ACHTBI 3HAKOMSTCSI C UcTopueil BypsaTum, y3HaIOT 0 3HaUYCHHU TOoCyaap-
CTBEHHBIX CUMBOJIOB, pabOTaIOT C MeYaTHBIMU MaTepHalaMH, HCIOJIb3YIoT MHTepHeT,
TIPOBOMST «KPYTJIble CTONby. Hampumep, B koHIe nzyueHus temsl «Travellingy («lly-
TEIISCTBHE») yJalluMcs NpeasiaraeTcs NPUIriacuTh HHOCTPAHHBIX roctei B bypsaTuro
W OpPTaHU30BaTh JJISl HAX MyTEHIeCTBHE. JTOT MPOEKT Ha3biBaeTcst « Welcome to Sunny
Buryatia!» («/lobpo nmoxanoBats B conHeuHyto bypsaruto!»). Konednbm pe3ynbraTom
MPOEKTHON paboThl Taxke MOTYT ObITh BHIACO(UIBMBI O JOCTONPUMEYATEIBHOCTIX
Bypsitin, cHATBIE CTyIeHTaM Ha MOOWIIBHBIE TeNe(OHBI, KpacouHble OYKIIETHI C peLe-
TaMH HAIIMOHAIHHOM KyXHH Ha aHTJIMICKOM SI3bIKE U T. 1. [4, c. 161].

W3yuenne nHOSA3BIYHON KYJIBTYPhI BEAET K PACIIMPEHUIO KAPTHUHBI MUPA CTYICHTOB,
(hOpMHUPOBAaHUIO Y HUX JAUAIOTUYECKOTO OTHOIIEHUS K (PeHOMEHaM MHOTO KYJIbTYPHO-
ro OBITHS, MHOM LIEHHOCTHOM HMepapXuu, AaéT OOJBIINE BO3MOXHOCTH JUIsl (opMHpO-
BaHUs y YYaIMXCS TAKUX OOIIEYETOBEUYECKUX LIEHHOCTEH, KaK YBaXKUTEIBHOE U TOJIE-
PaHTHOE OTHOLIEHME K IPYroi KyJabType U Ooisiee IiiyOoKoe OCO3HaHUE CBOEH KyJbTY-
pbl. JlaHHBIN NOAXOJ B NMPENOJABAaHUM MHOCTPAHHOIO SI3bIKA, BEIYIIUH K CPABHEHUIO
POIHOHN KyJBbTYpHI ¢ KyJIBTYPOH CTpaHBI M3y4yaeMoro s3bIKa W, TEM caMbIM oboraiie-
HUIO U yrIIyOJNEeHUIO 3HaHUI O COOCTBEHHOW HAIMOHAIBHOM KYyNbTYpE, SIBISETCA HE
TOJBKO A(P(PEKTUBHBIM CPEJCTBOM BOCIUTAHUS HAIMOHAIBHOTO CAMOCO3HAHHMS, HO M
(hopMHpOBaHUSI LIEJIOCTHOTO MHUPOBO33PEHUS CTYICHTOB.

[IpumensiemMble 00pa3oBaTeIbHBIE TEXHOJIOTHM M METOABI O0y4YeHHMs, HHTETPAaTHB-
HBIE JKOJOTUYECKHE TMPOrpaMMBbl, HUCIOJIb3yeMble B IPENOJaBaHUH WHOCTPAHHOTO
SI3bIKa B YHUBEPCUTETE, MOOYKIAIOT K aKTHBHOMY WHOSI3BIYHOMY OOIICHUIO, Pa3BHBa-
10T TTI00aNIbHBIN, CUCTEMHBIN B3MJIAJ Ha SKOJIOTMYECKUE NpoOieMsbl, (OPMHUPYIOT 1ie-
JIOCTHOE MUPOBO33pEHHE OyIyIIero CenruanncTa.

Takum 00pa3oM, WHOCTPAHHBIA S3BIK MBI paccMaTpHBaeM HE TOJBKO B KadecTBe
CpeAcTBa KOMMYHHMKAIMU U TIO3HAHMA, HO U B Ka4eCTBE CpelCTBa (POPMHUPOBAHUS 1ie-
JIOCTHOTO MHPOBO33peHMs yuamuxcs. OOydeHne MHOCTPaHHOMY SI3bIKY, HAlpaBJICH-
HOE Ha CO3J]aHWE YCJIOBHUH JUIS CTAaHOBJIICHUS CYOBEKTHON MO3WIMH CTYJCHTA, pa3BH-
Balolllee yMeHHe oOLIaThCsl, IOHOCS JI0 WHOSI3BIYHOIO COOECceHHKA [IEHHOCTH U Tpa-
JULIAOHHBIE 0COOEHHOCTH POIHOW KYJBTYpPBI, CIIOCOOCTBYET (POPMHUPOBAHUIO KOMMY-
HUKaTHBHOM Cpellbl, 3aKII0Yaronield B cebe MeXaHn3M CTaHOBJICHUS JINYHOCTU B YCIIO-
BUSIX MHOXECTBEHHOCTH KYJIBTYP, 3pPEeKTHBHO BIHsieT Ha GopMUpOBaHUE IIETIOCTHOTO
MHUPOBO33PEHHS 00yIaeMBIX.
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THE ROLE OF A FOREIGN LANGUAGE IN UNIVERSITY
STUDENTS’FORMATION OF THE WHOLE WORLD VIEW

Sesegma D. Tcyrenzhapova
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Russia, Ulan-Ude,

E-mail: tsd60@yandex.ru

The article deals with the problem of formation of an integral worldview of the university
students. The author asserts that the activity on the formation of a common and ecological
culture as an integral worldview of students is one of the constituent components of the edu-
cational process in a higher educational institution, and the subject "A Foreign Language"
serves not only as a means of communication and cognition, but also as a means of forming
an integral worldview of students.

The discipline "A Foreign language", possessing great potential, can provide a complete and
holistic view of students about themselves and their place in this world in all its diversity
and with all its contradictions. According to the author, this is facilitated by interactive
teaching methods used in classes with students of non-linguistic directions of Buryat State
University.

The teaching of a foreign language aimed at creating conditions for the formation of a sub-
jective position of a student, developing the ability to communicate, transferring values and
traditional features of a native culture to a foreign interlocutor, contributes to the formation
of a communicative environment that embodies the mechanism of becoming a person in a
multicultural environment, effectively influences the formation of an integral worldview
students.

Keywords: the worldview formation; common and ecological culture; a means of communi-
cation and cognition; student's subjective position; the ability to communicate; native cul-
ture; a holistic world outlook of students.
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®EJEPAJIbHBIN SK3AMEH B COEPE BBICIHETO NPO®ECCUOHAJIBHOI'O
OBPA30BAHUSI KAK BHEHIHSSI HE3ABUCHUMAS OLIEHKA YPOBHS
BJIAJEHUSI THOCTPAHHBIM SI3bIKOM: IPEUMYIIIECTBA

N HEQJOCTATKH

© Yenak OJbra AnekcanapoBHa
BypsiTckuii rocyjapcTBEHHBII YHUBEPCUTET
Poccus, Ynan-Y

E-mail: chepak.o@yandex.ru

Cratbs TOCBsIIIIeHa TPOOJeMe OLEHUBAHUS YPOBHS BJIAJCHUS WHOCTPAHHBIM SI3BIKOM. AB-
TOp MPOAHATU3UPOBAIT HEAOCTATKM M TpeumylinecTBa DeepaabHOr0 dK3aMeHa B cdepe
BBICIIIETO MPOGECCHOHATIBHOTO 00pa30BaHU.

Knrouesvie cnosa: HezaBrcuMas OLEHKA; KAUeCTBO 0OPa30BaHUs; HHTEPHET-9K3aMEH; YPO-
BEHb BIIAJICHHs HHOCTPAHHBIM SI3bIKOM; TECTHPOBAHHE.

CoBpemMeHHOE OOIIECTBO MPEIBSBISET BHICOKME TPEOOBAHUS K MOJIOJBIM CIIELHA-
JUCTaM, MOATOMY MpoOiieMa KadecTBa MOATOTOBKU BBIITYCKHHUKOB BY30B CTaHOBHTCS
HanboJiee akTyalbHOW. B STHX yCIIOBHSX BO3HHKAeT MOTPEOHOCTh B aJCKBATHBIX,
Ha/IeKHBIX MPOLEAYPaX, MO3BOJIIOMINX MAaKCUMAaIbHO OOBEKTUBHO U3MEPUTH YPOBEHb
KadecTBa oOpazoBaHms. B HacTosiliee BpeMsi Bce yalle pedb HIET O HE3aBUCHMOMU
OLIEHKE KayecTBa 0Opa3oBaHMs, KOTOpas MPOBOIHUTCS HE CaMUM 00pa30BATEIbHBIM
YUYpPEKIECHUEM, & CTOPOHHEH OpraHu3alueH.

OnHoit u3 ¢GopM IPOBEPKH YPOBHS BIAIACHHUSA CTYACHTOB sABJIsAeTCS DemepalbHbBII
9K3aMeH B cdepe Boicuiero npodeccronanbHoro oopazosanus (OII10), mpoBoauMBbIii
®denepalbHBIM TOCYJaPCTBEHHBIM yupekaeHneM «HannoHanbHOE aKKpeaUTalluOHHOE
areHTcTBO B cepe oOpazoBaHus». [IpOEKT MO3BONAET OLEHUTH YUE€OHbIC TOCTHKEHHS
CTY/ICHTOB Ha Pa3JUYHBIX dTarlaX 00yYCHHUsS] B COOTBETCTBUH C HOBBIMHU TPEOOBaHUIMH,
3aJI0’KCHHBIMU B (DeiepalibHBIX TOCYIapCTBEHHBIX 00pa30BaTENbHBIX CTaHIApTaX.

OcHoBHas uesl MPOEKTa — CO3JaHHUEe MHTEPAKTUBHOM IUIOIIAAKH ISl IIUPOKOTO
00CYXJIeHHsI HOBBIX IOJXOJOB K Pa3padOTKE OLEHOUYHBIX CPEACTB M METOJOJIOTHU
OLIEHMBaHUs KoMIeTeHInl. DenepajbHbIA HHTEPHET-3K3aMeH B cdepe npodeccu-
OHAJBLHOTO 00pa30BaHUsl II03BOJIUT PEANTU30BaTh JUATHOCTHYECKYIO TEXHOJIOTHIO
BHEIIIHETO OLICHWBAHMSI KOMIETEHIMI Ha BCEM IIyTH OCBOCHUS COAEPIKAHMS IPOrpamMM
oOy4eHus B By3e/ccyse. [loaTamHblii aHan3 JOCTHKEHUI oOydaromuxcst pokycupyer
BHHMAaHHUE Ha Pe3yJIbTaTax KaXJI0Tro OTJEIbHOTO CTYJIeHTa (CTYI€HTOLEHTPHUPOBaHHAs
TEXHOJIOTHA), YTO OCOOCHHO Ba)XKHO IPH PEANTM3aLUM KOMIIETEHTHOCTHOTO ITOAXOAA,
OCHOBaHHOI'O Ha (POPMHUPOBAHUHN U PA3BUTUHU KOMITCTEHIMIA [1].

®enepaabHbIil HHTEPHET-3K3aMeH B cdepe npodeccuoHaTbHOr0 00pa3oBaHus
nposoaurcs B Poccun ¢ 2005 roga. B nepBblii roa B npoeKkTe NPUHSJIN yyacTue 58
By30B u3 31 peruona Poccuiickoit ®@enepauun, B ToM uucie bypsTckuil rocynap-
CTBEHHBIH YHUBEPCHUTET, K3aMEH OlLICHWBA KauecTBO 3HaHWi 1mo 405 oOpaszoBarenb-
HBIM IIporpamMmam, ObuTo mosydeHo 15 774 pesynerara TectupoBanus. B 2016 roay B
MHTEPHET TECTUPOBAHUM ydacTBOBaJlU 238 By30B 1O 4 144 HampaBiIeHUSAM HOATOTOB-
Kd, 1 ObII0 3adukcupoBano 344 552 pesynbrara TecTupoBanus. Kak BUJIHO U3 CTAaTH-
CTHYECKHX JAaHHBIX, KOJIMYECTBO BY30B, YIACTBYIOIINX B MPOEKTE YBEIMUHNBAETCS, YTO
CBHIIETENBCTBYET O CYIIECTBYIOIIEH MOTPEOHOCTH B MpOLelype HE3aBUCUMOI'O OLICHH-
BaHMsI Ka4eCcTBa 00Opa30oBaHUSI.
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Lenb naHHOM CTaThbU PAaCCMOTPETHh MPEUMYILECTBA U HEJOCTATKU JTAHHOTO 3K3aMme-
Ha TPUMEHUTENIFHO K ANCUUIUITMHE «MHOCTpaHHBIA S3BIK», YYUTHIBash MHOTOJIETHUIH
OTIBIT YYaCTHUS B TAHHOM TIPOEKTE.

[lo wHOCTpaHHOMY S$3BIKYy 3K3aMEH COCTOMT M3 HECKOJIBKMX OJOKOB: JIEKCHKa
(yueOnasi, nenoBasi, mpodeccHoHalbHasl, ydeOHas, TepMHHBI, CIOBOOOpa3oBaHUC),
rpaMMaTHKa (TJ1aroi B I€WCTBUTENBHOM H CTPAIATEIbHOM 3aJiore, ()pa3oBbIe TIIaroibl,
MOJIJIbHBIE TJIATOJIbI, HETUYHbIE (OPMBI IJIarojia, CpaBHUTENIbHAS CTENEHb MpHiara-
TEIbHBIX, APTUKIN, MECTOMMEHHS, MHOKECTBEHHOE YHCJIO CYIIECTBUTENBHBIX, MPE-
JIOTH, CO03BI), CTPAHOBEJICHHE, YTeHHE TEKCTa C MOCIEAYIOme MpOBEpKOW MOHMMAa-
HUS, 1EJI0BOE MHCHMO.

I'maBHBIM mpeumyliecTBOM (eaepajbHOTO 3K3aMeHa B cdepe npodeccnoHaNb-
HOT0 00pa30BaHMUs SIBIIIETCS, TO, YTO OH MPOXOIUT B (hOpME MHTEPHET-TECTUPOBAHIIS
B pEeXHUME OH-JIAiiH, YTO TO3BOJISIET MAaKCHMAalIbHO OOBEKTHBHO H3MEPHUTH YPOBEHB
BiageHus M. BaxHo 3aMETUTh, YTO CTYIEHTHI OJHON CIELUANIbHOCTU PA3HBIX BY30B
Mo BCEH CTpaHe, MCIONb3ysd COBPEMEHHBIE KOMITBIOTEPHBIE I HH(MOPMALIMOHHBIE TEX-
HOJIOTHH, OIIEHUBAIOTCS MO OJHUM M T€M JK€ aTTECTAIMOHHBIM TIeJaTOTHYECKUM H3Me-
pUTENBHBIM MaTepualiaM. JTO, HECOMHEHHO, JaeT BO3MOXHOCTh HE TOJBKO OIpeie-
JUTH YpOBeHb BiaaeHus VS B onpeneneHHoOM By3e, HO U CPaBHUTDH Pe3yJIbTaThl TECTH-
pPOBaHHA B Pa3HBIX BYy3ax, PETHOHAX. AHAJHN3 PE3yIbTATOB MOXKET OBITh HCITOIB30BAH
pu pa3paboTke padoueil MporpaMMbl AUCIUTUIMHEI U IS IOCTpoeHus Oonee dpdek-
THBHOTO Y4eOHOTO mporiecca.

BTopbIM MONOXUTEIHHBIM MOMEHTOM SIBJISI€TCSl HaJMUYUE JOCTAaTOYHOTO KOJWYe-
CTBa MaTEepHUAJIOB JIS MOATOTOBKH K 9K3aMeHy. Tak, B paMKax MOATOTOBKH K TECTHPO-
BaHUIO PEKOMEHYyeTCs HCIOIb30BaTh chucTeMy «HTepHEeT-TpeHaxephl B cdepe odpa-
30BaHUA», KOTOpas MpearoaraeT Mmo3TalHOe UCIOIb30BaHUE CIEAYIOUINX PEKUMOB!
«O06yuenne», «CaMOKOHTPOJIBY, TAKXKE MPEAJIarafoTCs 1eMOHCTPAIIMOHHbIE BapUaH-
ThI TECTOB TI0 TUCIUIUINHE. Bce ATO 0Ka3pIBaeT MOJIOKHUTEIHFHOE BIUSHIE Ha TPOIIeC-
Chl CaMOTIOATOTOBKH CTYACHTOB, CIIOCOOCTBYET aKTHBM3AIlMH Mpolecca oOyueHHs U
0oJjiee MPOMYKTUBHON CaMOCTOATEIBHON paboTe, MOBHIIIAET OTBETCTBEHHOCTh 00yYa-
IOIUXCA 32 TOJMYYECHHBIN pe3ysibTaT. DTy W0 MOJTBEPKIACT aHAIH3 OT3BIBOB CTY-
JICHTOB 00 MHTEPHET-TECTUPOBAHUM, pa3MEIICHHBIX B ceTH WHTepHeT. [lo MHeHHIo
CTY/ICHTOB, CPEI Pa3IM4YHBIX (HOPM MOATOTOBKH K MHTEpHET-9K3aMeHYy CaMBIMH I0-
MyJISIPHBIMHU SIBIITIOTCS TPOOHOE TectupoBanue (36%) u camomoaroroska (50%) [2].

Eme oaHuM mpewMyiecTBOM, HECOMHEHHO, SBISIETCS OBICTPOTAa TPOBEJCHUS H
OBICTpPOTA TIOTYYEHHSI Pe3yJIbTaTOB, YTO COKpAIaeT BPEMEHHBIE 3aTPaThl Ha MPOBEPKY
MMMCHMEHHBIX TECTOB HMJIM YCTHBIN orpoc. llomydeHHbIe pe3ynbTaThl JeTKO NepeBeCTH
Ha 5 Oa/uTbHYIO0 ¥ 0aJUTHHO-PEHTHHTOBYIO CUCTEMBI, KOTOPBIE UCIIONB3YIOTCS B HAIIEM
BY3€.

Hapsiny ¢ nmpenmMyIecTBaMu HaMU BEISIBIICH PsAJ] CYIIECTBEHHBIX HelnocTaTkoB. Of1-
HUM M3 HEIOCTATKOB, 10 HAIIeMy MHEHUIO, SIBJISIETCS CTETNeHb CIOXHOCTH HHTEPHET-
sk3aMeHa. Tak, TecT BKJIO4aeT B ceOs CIMIIKOM OOIIMPHBIN MaTepHual, KOTOpPbIi He-
BO3MOXXHO M3YyYUTh B paMKax y4eOHBIX 4acoB, OTBOJUMBIX Ha IUCIHMIUIMHY, HaNpH-
Mep, (Ppa3oBbI€ TIAroiibl, HEITUYHbIE (OPMBI TJIarojia, BUABI JEIOBBIX JOKYMEHTOB,
cTpaHoBeadeckas nHGopmanus u T. 1. Kpome Toro, B MOSICHUTENILHON 3alKCKe, B Me-
TOAMYECKUX PEKOMEHIAIMSIX HE MPOMUCAHO, CKOJIBKO 3a4E€THBIX €AMHMII MIIH YIeOHBIX
4gacoB TpeOyeTcs A U3yUEeHHUs] MaTepraia, yCBOGHUE KOTOPOTO MPOBepseTCsS JaHHBIM
9Kk3aMeHOM. Ha naHHBIN HETOCTAaTOK TaKkKe yKazalau M MPENoAaBaTeln By30B, KOTOPBIE
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BBICKa3aJll CBOC MHEHUE 00 WHTEpPHET-dK3aMeHe Ha odwuimanbHoM caiite ®OI10 B
pasnene «O0paTHasl CBSI3b: HIEH W IIPEIIoKeHNs» [3].

Kax Oputo ckazano BbIle, B CTPYKTYPY HHTEpHET-dK3aMeHa 1Mo aucruruinHe WS
BXOJIAT MPO(eCCHOHATBHO OPHEHTUPOBaHHBIC 3ajaHus. Tak, B pasgene «Jlexcuka»
coJieprKaTcs 3a/IaHusl Ha TEPMHUHOJIOTHIO T10 CIICIIUAIIBHOCTH, 3aJ]aHHe HA YTCHUE TAKKE
BKJIIOYAET B ceOs TEKCT 1Mo cueruanbHocTH. OMHaKo, KOMIIETCHIINS, KOoTopas (Gopmu-
pyercs B mpolecce U3y4eHUs AUCIUIUIHHEI VS corniacHo ctanmapty, He mpenoaaraet
OBIIaJicHHE MPO(EeCCHOHATHLHBIM HHOCTPAHHBIM SI36IKOM. B 3TOM 3aKitouaeTcst HeCOOT-
BETCTBUE MPOTPAMMEI U COJIEPKAaHUS dK3aMeHa.

CrnenyrommM HEZOCTATKOM MOKHO Ha3BaTh OTCYTCTBHE B TECTE 3a/laHUI HA OICHKY
YMEHHUI TOBOPCHHWsS, NMUCbMa M ayaupoBaHus. M3yuenue muctuiumbael M B By3e
mpenmnonaraeT o0ydeHHe BCEM BHAAM DPEUYEBOW AESTEIHHOCTH, MO3TOMY JIOTHYHBIM
OBLIO OBI IPOBEPUTH CTENIEHb C(HOPMHUPOBAHHOCTH YMEHHUH BCEX ITHX BHUJIOB JIEATENb-
HOCTH.

HeKOppeKTHBIMI/I, Ha Hall B3TJIAA, ABJIAIOTCA Ha3BaHUs 33IlaHHI>i Ha IIPOBEPKY II0-
HUMaHUS TPOYUTAHHOTO, KOTOPBIE B TECTE BBHICTYMAIOT KaK KeWc-3amaHus. Kak wu3-
BECTHO, KEHC-CTai — 3TO METOJ[ MPOOJIEMHOTO OOydYeHHs, KOTOPBIA MpEeanoiaracT
pEllIeHNe KaKOW-TO KOHKPETHOM 3ajaud. B TecTe ke MCNoab3yrTCA TPaaulIMOHHBIE
MIPHEMBI TTPOBEPKU MOHUMAHUS MPOYUTAHHOTO TEKCTA. Takas MoJMeHa TOHSATHIA MO-
JKET BBI3BATh y CTYJCHTOB HETIOHUMAHHE W OTPHIIATEIFHO CKa3aThCs Ha JabHEUIeM
polecce 00pa3oBaHMs.

B kauectBe HEAOCTATKOB MOXHO OTMCTUTHb U HCKOTOPBLIC TCXHUYCCKHUEC HEAOUCThLI B
TECTOBBIX MaTepHallaX, HallpuMep, HAJIWYNe BOMPOCOB C HEOMHO3HAYHBIM OTBETOM,
MIPU YCIIOBHH, YTO BBIOPATh MOKHO TOJBKO 1 OTBET, OIMOKM B PEMETUIIMOHHBIX 3a]a-
HUAX U T.II.

Hcxons u3 Bcero BBINIECKA3aHHOIO, MOYXKHO CAENATh BBIBOJ, yTOo DenepanbHbIi 3K-
3aMeH B cepe BBICIIEro mpodecCHOHATBHOT0 00pa3oBaHus o aucuumuinae WS sBis-
C€TCA C-)de)eKTI/IBHI)IM CHOCO6OM HU3MEPCHHUA YPOBHA BJIAACHHUA WHOCTPAHHBIM A3BIKOM.
CocTaBuTensIMi U3MEPUTEIHHBIX MaTepUaIoB MPOJeaH CYIECTBEHHBINH 00beM pabdo-
ThI, HAaITPABJIEHHBIN HA TIOBBIIICHNE 3P (PEKTUBHOCTH JTaHHOTO TeCTUpOBaHMs. Bmecte ¢
TEM, BBIABJIICHHBIC HEAOCTATKHU CBUACTCILCTBYIOT O HeOGXO}II/IMOCTI/I HaJIBHeﬁmeFO CO-
BCPIICHCTBOBAHUA KOHTPOJBbHO-U3MEPUTCIIbHBIX MAaTCpPUalioB, IMOUCKA HOBBIX CIIOCO-
00B M3MEpeHHs KauecTBa 00pa30BaHMsL.
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The article is devoted to the problem of foreign language proficiency level assessment. The
author analyzes the advantages and disadvantages of the Federal Exam in higher profession-
al education.
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Research indicates that teachers possess beliefs, thoughts and knowledge about teaching
which are dynamic, experiential and complex, and in the current post-method era of lan-
guage teaching there exists the question of how this could be used to frame pedagogical
practices. By drawing on empirical data in the form of concept maps, this paper explores the
unique nature of language teachers’ pedagogical beliefs and the sources which they stem
from. The results illustrate three broad categories of teachers’ pedagogical beliefs, and how
this unique intellectual capital, which is underpinned by experience, contextual influences,
teacher-training and language learning, might serve as an alternative methodological frame-
work for language teachers in the 21% century.

Keywords: teacher cognition; teacher beliefs; pedagogic principles; pedagogy; concept maps

Introduction

In the 1980s and 1990s, research into what language teachers think, know and be-
lieve emerged during the gradual departure from the study of the processes (behaviours)
and products (results) of pedagogy (Freeman, 2002). Consequently, this field of study
is now well established in the study of second language teacher education (Freeman,
Ibid.), and current research findings indicate that beliefs are in fact more accurately
described as teacher cognition (c.f. Borg, 2003; 2006) due to firm evidence that belief
and knowledge are inextricably linked. Indeed, Kagan (1992) suggests that belief
should be regarded as choice of knowledge, because belief in a concept cannot occur
without (prior) knowledge of that concept. Current research also indicates that what
teachers know, believe and think is influenced by the four factors summarised in Table
1.

Table 1: The origins of teacher cognition (Borg, 2003, 2006)

Schooling: Preconceptions about teaching derived from learning experiences.
Professional Coursework: Teacher education and professional development.
Contextual Factors: Influences from socio-cultural and institutional factors.
Classroom Practice: The experience teachers obtain from their work placements.

In short, teacher belief can be construed as ‘selected’ thought or knowledge from
teachers’ own experience as language students, from their teacher-education, from their
experiences as a teacher, and from the situations in which they have worked. Running
parallel to the increase in research into teacher cognition in recent decades, there has
also been a movement to conceptualise language teaching by sets of post-method prin-
ciples, notable examples being those by Brown (2002), Ellis & Shintani (2014) and
Kumaravadivelu (2006). These published frameworks present academic cognitions of
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language teaching which can inform second language instruction, the origins of the
scholars’ cognitions stemming from research into SLA and other academic disciplines.

However, despite their evident utility to practitioners and policy-makers, these aca-
demically-generated post-method proposals endorse a mode of cognition transfer from
expert to practitioner in a top-down fashion, while school-based, practitioner-generated
cognition produced bottom-up may in some respects be equally worthy of enquiry as
they too contain ‘intellectual capital’ (Hargreaves, 1998). As Wood (2007) and Savi-
gnon (2007) point out, one possibility in 21% century language pedagogy is for lan-
guage teachers to be not only practitioners, but also theory-builders and disseminators
of professional knowledge. Therefore, this paper seeks to explore the pedagogic beliefs
that individual teachers’ hold as principles, with the aim to promote personalised peda-
gogic frameworks as a viable artefact in the theory and practice of 21 century foreign
language teaching.

Research design

To explore teachers’ pedagogic frameworks, the present study draws on research by
Atjonen et al. (2011) and Breen et al. (2001), which indicates that teachers’ can ex-
press their cognition in the form of pedagogic principles, both as abstract core/macro
beliefs, and context-specific peripheral/micro beliefs. As such, participants in the pre-
sent study were asked to design a concept map' to illustrate their core principles of
TESOL (maximum 12) and the respective origin of each one. Following submission,
the researcher’s interpretations of the concepts were corroborated via a Skype call in
order to minimize the influence of the researcher’s frames of reference (Holliday,
2015). Examples of finalised concept maps are shown in Appendix 1.

As a research tool, concept maps were chosen owing to their practicality, flexibility
and simplicity compared with other methods such as interviewing (Borg, 2006), alt-
hough a drawback is that they follow a direct elicitation format which may have relia-
bility issues due to the tacit nature of teacher belief (Borg, 2015). Nevertheless, as the
rationale for the present study was to explore teachers’ independent theory-building
potential, the difficulty that teachers may encounter when articulating tacit beliefs and
the issues surrounding researcher interpretation were calculated risks (Borg, 2015;
Donaghue, 2003; Holliday, 2015).

Regarding the sample, given that teachers operating in a similar context might share
a set of collective set of principles (Breen et al., 2001), a purposive sampling strategy
was used in order to maximize heterogeneity of response (Daniel, 2012), and a total of
12 participants with a broad range of pedagogic training, length of service, experience
in occupational settings, continent of residence, and first language were recruited.

Analysis

From the 12 concept maps obtained, there was considerable range in the number of
principles per map, three being the lowest and twelve being the highest. Each of the
principles was reported with at least one influence/origin, and the majority of the prin-
ciples were expressed in one to two sentences. Regarding analysis, the inner nodes of
the concept maps containing the teachers’ principles were coded and condensed into
subthemes and subsequently into three broader themes (Holliday, 2015). The use of
established categories to code these principles was considered; however, an iterative

! Concept maps are a form of visual representational tool that represent ideas and the net-
work of relationships between them (Wheeldon & Ahlberg, 2012), and are more commonly
referred to as mind-maps or spider diagrams.
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analysis of the data and relevant literature indicated that no compatible framework was
available. For example, the five respective categories of principle found by Atjonen et
al. (2011) and Breen ef al. (2001) were largely misaligned with themes in the data, and
so too were the categories of teacher knowledge such as ‘personal practical knowledge,
‘communication skills’ and ‘process knowledge’ as set out respectively by Golombek
(2009), Richards (1998) and Roberts (1998).

As for the outer nodes containing the origins of the principles, these were grouped
under modified categories from Borg’s (2003; 2006) sources of cognition, the catego-
ries of contextual factors and teaching experience being combined owing to their
strong interdependence, as illustrated in Table 2.

Table 2: Categorisation themes for sources of teachers’ principles (beliefs)

Experience as (language) Teachers’ own experience as students, both of foreign lan-
students or pupils guages and other subjects.

SLTE and professional Second language teacher education, including self-study,
coursework informal study and formal study.

Teaching experience and Classroom work experience and the influence from situational
contextual factors constraints and socio-cultural factors.

Results and discussion

After several rounds of coding and re-coding, the inner nodes of the concept maps
which contained participants’ principles emerged under the three broad themes of cur-
ricular considerations, methodological guidelines, and perceptions of teacher roles and
responsibilities. Generally speaking, the principles were aligned with these three cate-
gories with few exceptions, and beliefs concerning methodological guidelines and the
roles and responsibilities of the teacher were more common than those of curricular
considerations.

With respect to the sources of the principles, the reported origins generally fitted the
three categories well, although a small number of origins such as ‘common sense’,
‘personal life experience’, and ‘normal psychology’ did not fit, indicating either the
tacit and sometimes inaccessible nature of teachers’ cognitions (Kagan, 1992; Borg,
2006), or validity issues in the research method. The most common origin was influ-
ence from the teachers’ work experience and contextual factors, the combination of
these two of Borg’s (2003; 2006) categories perhaps being the reason for its increased
proportion. A numerical summary of the findings is illustrated in Table 3.

Table 3: Proportions of themes found in the concept maps

Frequency of occurrence* Total

Concept Map A|B |C|D|E|F|G|H|I|J|K|L
« | Curricular considerations 212 (3|21 ]0jOo[ 1 |1 |j1]1]1 15
%:_‘ Methodological guidelines 213 (1|3 |5(4|6|10|5|1]|1|4] 45
'S | Teacher roles & 0|7 |2|5|2|5|4|0]5|3]1]4]| 38
E responsibilities

Other 0 1/0(0]0]O]1]0O]0O]O]O 3
£ | Experience as a learner 0]1]0]2|6|3|1]3]0]3[2]0] 21
2 [ Teaching or context 3le 7786l al12]7]4a]5]8] 77
O | experience
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Teacher-training 1110533689 [1]3]2]1 52

Other 31]0[{0]0]0OJ0O0]O]2|2]0]0]3] 10

* The number of principles and origins differs due to principles and origins falling under more
than one category.

Curricular considerations

Principles which were grouped under this theme related to aspects of language cur-
riculum that affect TESOL instruction and the teaching endeavor from forces that ex-
tend beyond the teachers’ personal agency. The data illustrates that teachers made ex-
plicit some cognitions about areas of policy that exist beyond language teaching insti-
tutions, such as perceptions of the subject matter, institutional policy, and alignment
with institutions’ needs analyses, syllabi and assessment systems. For example, one
participant from South America working at a cultural institute expresses belief about
subject matter ideology derived from a form of continuing professional development in
the form of discussions with colleagues:

Influence: Over the years in seminars and in
conversations with colleagues, I have repeat-
edly heard/had discussions about the fact that
English is spoken by most people around the
world and non-native speakers outnumber
native speakers.

Principle: English is now the most used
means of communication worldwide and
should be taught as a lingua franca.

Meanwhile, a non-native speaker employed in the United Kingdom reveals a belief
about the type of syllabus content and materials which they attribute to their experience
as a teacher and language learner:

Influence: Students often request Principle: Material used in the lessons
material like this; watching British TV should link to UK/US culture: use of authen-
programmes helped me develop my > tic material should be prioritized as it intro-
listening skills and understanding British duces/exposes students to issues relating to
culture when I was a language student. UK/US culture/customs

A further example of this theme of cognition comes from a teacher working in their
home city in East Asia, whose institutional context has shaped a belief relating to cur-
riculum alignment:

Principle: When preparing the teaching
Influence: This is the way we work at my materials, it is important to align the sylla-
school. bus with other colleagues’ classes and the
exam objectives.
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Methodological guidelines

In contrast to teachers’ cognitions about wider issues in the practice of teaching
English to speakers of other languages, teachers’ beliefs about methodology serve to
guide the participants’ in their preparation and delivery of lessons and the way they
manage the learning process. Cognitions which were grouped under this theme gener-
ally serve as guidelines for the teacher’s conduct ‘at the chalkface’ on a day-to-day
basis, either with students or in direct preparation for contact with them.

The principles in this theme surround cognitions about lesson planning, the prioriti-
zation of certain skills/systems, interaction patterns, method selection, error correction
and use of the mother tongue. For instance, a participant educated under western teach-
er-development programs describes a principle about language prioritization which
originates from their teacher-education and experience:

Principle: collocations and chunks are the
> core aspects of the language and should be
prioritized.

Influence: CELTA and DELTA training; ob-
servation of toddlers learning EAL.

Meanwhile, an influence from continuing professional development shapes what a
teacher employed in East Asia believes about error correction:

Principle: Immediate on-the-spot correction
> should be used during controlled practice —
delayed correction after fluency activities.

Influences: Observation feedback from my
Director of Studies in Country X.

And a participant from Central Asia articulates a belief about classroom procedures
and techniques that are a consequence of the trials and errors of teaching experience:

Principle: Appropriate method. Methods
should be chosen carefully: whether to use
> direct method or audio-lingual etc. It is like
choosing the most appropriate transport for
getting to your destination.

Influence: My experience trying out different
methods and seeing when they work best.

Perceptions of teacher roles and responsibilities

In contrast to the teacher action invoked by the cognitions grouped under the meth-
odological principles, the cognitions under this theme centered on more fixed notions
of teachers’ duties and functions. Beliefs which were categorized within this theme
reflect teachers’ perceptions of professional obligations and permanent aspects of their
identities and roles that extend beyond the dynamicity of classroom activities and pro-
cedures. These principles expressed participants’ sense of responsibility towards con-
tinuous professional development, student motivation and encouragement, and prevail-
ing roles the teacher should assume.

The first example comes from a non-native speaking participant in Europe, whose
own language schooling has generated a belief that relates to teacher roles:
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Principle: Both native and non-native
> speakers play important and distinct roles in
TESOL instruction.

Influence: Personal experience as a life-long
learner.

The second example comes from a participant with more than four decades of
teaching experience, whose experience has shaped a principle about teachers’ long-
term obligations to their students:

Influence: Knowledge that sincere students Principle: teachers should make learners
want to be autonomous and from positive S autonomous and empower them with learn-
feedback from students who felt empowered ing techniques; teachers should build learn-
with learning strategies. ers’ self-esteem, confidence and abilities.

The third example comes from a participant with relatively little experience and
teacher-training, who has drawn from their experience as a language student to build a
belief about affective factors in teaching:

Influences: In order to learn a language 1
always reached a point in which I had to ex-
plore my own motivations. Teaching experi- >
ence has also confirmed that learning is essen-
tial for learning to take place.

Principle: Student motivation is always the
starting point.

In sum, this analysis of the teachers’ principles indicates that their cognitions about
the principles of TESOL surround the broad themes of curricular considerations, meth-
odological principles and teacher roles and responsibilities. The data suggests that
teachers are, to a greater or lesser extent, able to express their pedagogical beliefs as
sets of principles, and are able to attribute (a) specific origin(s) to each one.

Evidence also suggests interdependence within the origins; for example, the
abovementioned participant from Central Asia details a principle about method choice
that has an origin located in teaching experience, yet the mention of audio-lingual and
direct methods indicate that this belief is supported by content learned during teacher-
education. Despite this overlap, the connection between the principles and their respec-
tive origins is nevertheless significant, as the connections serve as an empirical basis
on which the teachers’ beliefs rest. In other words, the connections represent the teach-
ers’ beliefs and the thoughts or knowledge from which they have been selected (Pajar-
es, 1992), thereby rationalizing the principles in the teachers’ cognition.

With respect to the nature of the cognitions that the participants articulated, the data
does not clearly indicate whether the principles represent core or peripheral beliefs,
although it is assumed that the majority are core due to the task instructions and the
absence of context. Bearing in mind this lack of reference to a specific teaching context,
another attribute which is less uncertain is whether the principles reflect Borg (2015)
and Donaghue’s (2003) idea of ‘ideal’ rather than ‘actual’ beliefs. In evaluation of this
consideration, it is argued here that the principles expressed in the concept map data
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are likely to represent ‘actual’ beliefs given that the sources of cognition frequently
stem from contextual factors and teaching experience. It is well known that what
teachers’ believe is not a reliable indicator of their pedagogical conduct owing to con-
straints such as those beyond their control (Borg, 2009), yet the fact that the principles
expressed in the data connect to the teachers’ context of practice does suggest a strong
link to their instructional practices.

Conclusion

In summary, this study has explored a portion of the intellectual capital that teach-
ers hold about TESOL, articulated as principles, which can be categorized as curricular
considerations, methodological guidelines, and teacher roles and responsibilities. These
principles, which represent beliefs or cognitions, are experientially and empirically
rationalized by teachers’ experience and education in much the same way as principles
set out by scholars are supported by academic research (c.f. Brown, 2002; Ellis &
Shintani, 2014; Kumaravadivelu, 2006). Besides the influences of the cognitions from
participants’ teacher-education and from their experience as learners, many of the prin-
ciples have also been selected from thought and knowledge that has emerged from con-
textual and classroom experience, illustrating the importance of the intellectual capital
which teachers generate independently.

In the profession of language teaching at present, there exist problems in the adop-
tion of contemporary teaching approaches, such as uncertainty, disagreement and con-
fusion over the nature of ‘communicative language teaching’ (Savignon, 2007), and
compatibility issue between post-method pedagogies and the contextual or situational
constraints under which teachers operate (c.f. Akbari, 2008; Bagheri, 2013; Ellis, 2005;
Kumaravadivelu, 2006). Therefore, even though published cognition about TESOL in
the form of teaching approaches or pedagogic principles can undoubtedly make a valu-
able contribution to language instruction, not least by disseminating findings from sec-
ond language acquisition research, it is evident from this study that teachers are, like
applied linguists, able to formulate coherent, evidence-based principles to guide their
language pedagogy. This exploration of principles supports a view of teachers not just
as consumers of technical knowledge from experts, but also creators and, with appro-
priate caution, disseminators of evidence-based personal knowledge that can be shared
and disseminated to improve the intellectual capital in the language teaching communi-
ty (Hargreaves, 1998; Wood, 2007).

The present study is, however, limited in its scope with regard to professional de-
velopment applications; therefore, future research might explore cognitive changes that
occur when concept maps of teaching principles are used for teacher-education. Fur-
thermore, subsequent research might also investigate the application of concept maps
as meditating artefacts as part of a sociocultural approach to second language teacher
education (c.f. Johnson, 2009). In addition, there is scope for refinement of the meth-
odology used for this study: a key limitation of asking teachers to self-report their prin-
ciples has been that tacit knowledge is likely to have remained undiscovered; hence, a
modified research design which includes indirect techniques might more reliably reveal
principles which teachers cannot easily recognise independently (Borg, 2015).
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Appendix 1: Examples of concept maps obtained

TESOL Principles

N,

/" students learning incentives and motivate them.

“. | Adequate support: teachers needs to be

Collaboration: Teaching should invalve collaboration
and promote good relationships among teachers,
students and their parents. Supportive school policies |
| and education system would foster a better learning

environment for ESL students.
TESOL

Relevance: Teaching should relate to students’

.+ daily lives and bring language to life to build up e e

Alignment: when preparing the teaching =
materials, it is important to align the This is the way we work at my
syllabus with other colleagues’ classes and school

. | got this idea from a website about

I learned this from teaching experience -

the exam objectives.

B : |'eam|::p-p°n wLJ ftl)r’E;: | recognise this to be important
kids.

Reinforcement: ESL students need extra time to
reinforce their understanding of the language
items taught. Time and effort are required to
learn a second language.

experience and needs

Principle 1: Speak
only the language
you're teaching;
students will be able
to understand you,
and use it as well

Influence: teaching experience in a context where there were
no materials available and the need arose to base lessons on
students’ immediate needs. Also online blogs and videos

Principle 2: about Dogme have changed the way | approach teaching
Pay i structure in class. | believe it has somehow opened my mind
. and allowed me to be more attentive to what students require
attention during class interaction, instead of following a rigid class
to your structure based on textbooks. I -
students’ P[II](IphT 3:
. R . Have a clear
needs Principles of Teaching a and well-
Second Language developed
lesson plan

Influence: | learned this
as a language teacher and

student from watching a teacher Although some

| From my experience as a teacher, | now

| learned this from listening to what my
| students have said about their learning

Influence: | learned this from experience as
people,

elementary level students
dealing with the language
they were taught without
thinking about their first
language, since they
knew what the situation
was through pictures and
props.
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including myself, might think that the best
way of teaching a second language is by
taking advantage of students’ errors in
class, and consequently based a lesson on
them, you should always come prepared to
class, providing students with the

necessary learning tools and resources to
progress in the language learning.
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VBEXJIEHMSA YUUTEJIEW B TEOPUU U TTIPAKTUKE TTIPEITIOJABAHUS S3bIKA

Jocetime Hlonn

IVABTC (Mexaynaponaoe Bomortépckoe CooOmiecTBo
Awmepukanckux U bputanckux [IpenonaBateneit Monrommm)
Mownromnus, r. Ynan-barop

E-mail: scholl.james@hotmail.com

HccrenoBaHust MOKA3bIBAIOT, YTO YUUTENSA O0JIANAIOT YOCKICHUSIMH, MBICISIMA W 3HAHUSIMHI
0 MpenoJlaBaHuu, KOTOPhIE SBJISIOTCS JTUHAMUYHBIMHU, OCHOBAaHHBIMH HA OIBITE U CIIOKHBI-
MU, ¥ B HBIHEIIHIOIO 31M0XY MOCT-METOJa MPENoJaBaHus sI3bIKa CYIIECTBYET BOIIPOC O TOM,
KaK 3TO MOIJIO OBl OBITH UCIOJB30BAHO JIs (DOPMUPOBAHHMS TIEJATOTHUCCKUX MPaKTHK. M-
MOJTB3YsI AIMIIUPUUYCCKUE JaHHBIC B (hOpME KOHIICTITYa bHBIX KapT, B HACTOAIICH CTAThe MC-
CleyeTCsl YHUKAIbHBIN XapaKTep MeIarornieckux yOexKICHHUI MpenoaBaTeicii 136bIK0B U
HUCTOYHUKHU, U3 KOTOPHIX OHU UCXOJAT. Pe3ymbTaThl WILTIOCTPUPYIOT TPU IIUPOKUE KATETO-
pHUH TEarorn4ecKuX yOSKICHUH yduTeNel M TO, KaK 3TOT YHUKAaJbHBIA MHTEILICKTYalTh-
HBIA KalWTal, MOAKPEIUIEHHBIA ONBITOM, KOHTEKCTYyalbHBIM BIMSHHEM, IPEIoNaBaTelb-
CKOI1 ITOTOTOBKOHM M M3yYCHHEM S3bIKA, MOXKET CIY)KUTh aJbTePHATUBHONH METOIOJIOTHYE-
CKOM OCHOBOM 15 NIpernojaBaTesiel 3bIK0B B 21 Beke.

Kutouesvie crosa: yduTenbCcKoe TIO3HAHHE; YUUTCIBCKHE YOCKICHHS; IEHATOTHYCCKHUC
TIPUHITUIIEI, IEJaTOTHKA; KOHIETITYaJIbHBIC KapTHl.
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Today it is one of essential issues and time to pay attention for the higher education reform
to improve teaching practices of universities in Mongolia. The purpose of this paper is to
present understanding teachers’ perceptions of changes in their instructional practices as re-
lated to their own action researchand reflective practice. Kurt Lewin (1890-1947), whose
first ideas on what he called ‘action research’ were set out in about 1934, described its char-
acteristics after a series of practical experiences in the early 1940s. “No action without re-
search; no research without action”, Lewin concluded. Action research and reflective teach-
ing are forms of staff development. One of the most important factors leading to teacher im-
provement and ultimately improved student performance is effective staff development.
Keywords: higher education reform; action research and reflective teaching; five— stepped
process; three models.

Education Reform efforts with specific emphasis on reforming the profession of
teaching began in the 2006 with the project Methodology of Action research —
“OUTREACH JEP-24166” MODUL-1-4 which cooperated with MNUE, University of
Exeter and International Education Development Centre of Denmark by supporting
Danida in Mongolia. Also, Higher education reform started to talk about Teachers for
the 21st Century.The publication of these modules began to raise public awareness of
the necessity for changes to the teaching profession. Later in 2015, Mongolian National
University of Education organized International Conference, Education Research In-
novation Development. Teaching for Mongolia’s Future which again focused educa-
tional reform efforts on teacher’s improvement. One assumption reported pertaining to
teaching practices and student performance was, “What teachers know and can do are
the most important influences on what students learn”. As educational reform efforts
continue into the twenty-first century, the shift towards teaching must continue. Sirot-
nik stated, in attempting, therefore, to sustain whatever is left that is positive in this
decade of educational reform, it must not be forgotten where the ultimate power to
change is and always has been in the heads, hands, and hearts of the educators who
work in our schools. True reform must go where the action is [19, p.109]. We must pay
attention for asking questions about how to improve the profession of teaching. What
makes teachers effective at improving instructional practices? What kinds of thinking
and decision-making seminal their practice? If teachers engage the process of raising
questions and answering questions about how to improve the practice of teaching is
very important.

From now thirty years ago Johnson and Johnson stated, “We are in a periodof edu-
cational crisis, with a wide discrepancy between the instructional methods used in-
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schools and those verified by research as most effective” [8, p.109]. So there is a ques-
tion that why there is still such a disconnection between theory and practice when there
is even more pressureon teachers to perform than ever before. One response to the
problem focuses on changing our universities’ learning environment to promote staff
development opportunities such as action research and reflective teaching. “If teacher
research is concerned with the practical wisdom ofprofessional teachers, their voices
and their articulation of the reality of understanding students and schools, then those
voices have to be heard across the academy”[7, p. 17]. Action Research is character-
ized by five spiraling steps: (a) planning, (b) acting, (c) observing, (d) reflecting, (5)re-
planning [10, p. 56]. Teachers should use action research and reflection to better im-
prove their practice in a cycle of continuous improvement. Two concepts that have
captured the imagination of the educationalcommunity in the last 70 years have been
those of ‘reflective practice’ and ‘action research’. “.... the way of teaching demands a
long journey that does not have any easily identifiable destination ... It is a journey
that I believe must include a backward step into the self and it is a journey that is its
own destination’[12, p. 456]. Both Kilbourneand Schonbelieved that reflection on
one’s experience was an important method of improving and building a repertoire of
professional knowledge. According to that reflection is an important aspect of profes-
sional learning continued to emerge in literature about university improvement for
many years. For instance, twenty seven years ago, Grimmett, Erickson, Mackinnon,
and Riecken, [6, p. 20] stated that reflective practices involve the introspection of expe-
riences. Quite recently, Danielson and McGrealstated, “Few activities are more power-
ful for professional learning than reflection on practice” [5, p. 46]. Reflective practices
are inserted within the process of action research. Action research provides teachers to
inquire, to observe, to collect data, and to dialogue during the school day. “It is a form
of self-reflective inquiry that is now being used in school-based curriculum develop-
ment, professional development, school improvement schemes, and so on, and, as such,
it actively involves teachers as participants in their own educational process” [13, p. 1].
Reflective practitioners critically assess their actions in order to change their practices.
The introduction of teacher research and reflective teaching into our educational pro-
grams is one option that should be considered when looking at the larger schema of
education planning. The results of teachers engaging in the processes of action research
and reflective teaching place educators in a more able position to critically influence
the future of teaching and learning. Today’s teachers must pay attention more for their
invaluable role in leading society through the challenges of present and future educa-
tional trend. Joyce and Showers have contributed to our knowledge base on teacherim-
provement through their studies on staff development. Joyce and Showers suggested
five components of staff development: (a) presentation of theory or descriptionof a new
skill, (b) modeling of a new strategy, (c) initial practice in a protected orsimulated set-
ting, (d) prompt, structured and open-ended feedback about the practice, and(e) coach-
ing or follow-up attention while the new skill is being applied. Joyce andShowers stat-
ed that professional development positively impacted student performancewhen it ad-
dressed the academic content, the repertoire of teaching strategies, and theamount of
practice time students are provided in the targeted areas. Educators can be empowered
to understand the implications of their teaching practices on student performance by
creating a professional learning environment that encourages teacher research, collabo-
ration, reflection and calculated experimentation. A cyclical step-by-step process for
guiding teacher research is called action research. Action research engages educators in
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the process of examining and reflecting on how to improve practice, studying the lit-
erature and research related to their inquiries, and the implementing a strategy intended
to improve current practice. McNiff and Simmons both noted the significance of action
research’s impact on teacher empowerment. McNiff stated that applied to the teaching
and learning environment, teacher research is an approach to improving education
through change by empowering teachers to be aware of their own practice, to be criti-
cal of that practice, and to be equipped to change it. Likewise, Simmons wrote that the
action research process affects participants’ perspectives toward continued professional
development and empowerment. Later, McNiff provided more detail to action re-
search’s positive effects on teachers by stating that, “action research is a powerful
method of bridging the gap between the theory and practice of education; for here
teachers are encouraged to develop their own personal theories of education from their
own class practice” [13, p. 18]. “No action without research; no research without ac-
tion”, Lewin concluded. The pioneering action research of Lewin and his associates
showed that through discussion, decision, action, evaluation and revision inparticipa-
tory democratic research, work became meaningful and alienation was reduced. Alt-
hough power relations became more equitable in the workplace this reconstructions
research made little difference to the ownership of capital. Lewin and Dewey had simi-
lar ideas on participatory democratic workplaces and schools but the institutionaliza-
tion of these relationships has only been possible in parts of nations where wealth is
more evenly distributed, such as Norway. This has become known as the ‘quality of
life’ approach.“Teaching is highly complex, and most teachers have scant opportunity
to explore common problems and possible solutions, or share new pedagogical ap-
proaches with their colleagues” [5, p. 24]. The action research process is collaborative
and investigative where practitioners work together to design and follow through with
research on practical problems in their classrooms.

Two concepts that have captured the imagination of the educational community in
the last 60 years have been those of ‘reflective practice’ and ‘action research’. Both, in
their various forms, are considered to be critical dimensions of the professional devel-
opment of teachers. However, whilst both were receiving academic attention during the
1930s and 1940s, it was not until Stenhouse’s notion of the teacher-as-researcher that
the two came most compellingly into relationship and educational action research as a
process, which held at its centre different kinds of reflection, began to be reformulated
in Britain. Action research is a form of staff development that encourages and develops
the skills of educators to become more reflective practitioners, more methodical prob-
lem solvers, and more thoughtful decision makers [20, p. 127]. Sagor believed that an
important purpose for action research was “building the reflective practitioner” [15,
p-7]. He explained that “when reflections on the findings from each day’s work inform
the next day’s instruction, teachers can’t help develop greater mastery of the art and
science of teaching” [15, p. 7].

Moreover, Danielson and McGreal, Kemmis and McTaggert, McNiff, and Schonfo-
cused on the importance of teachers critically reflecting on their practice. Each proved
that teacher introspection and on-going discussion about their own practice were very
important. The process of action research provides a structured, disciplined approach to
reflecting about the teaching and learning process. Danielson and McGreal stated,
“Few activities are more powerful for professional learning than reflection on practice”
[5, p. 24]. Likewise, Schon referred to the thinking practices that occurred while in the
midst of teaching as reflection in action. He described this reflection in action as think-
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ing about what one is doing while one is doing it. Reflection on action evokes thinking
critically about one’s actions after they have occurred. This type of reflection helps us
gain a deeper understanding of what we already know [18]. More recently, Danielson
and McGreal elaborated on the importance of reflection for professional growth and
stated, “The very act of reflection, it appears, is a highly productive vehicle for profes-
sional learning” [5, p. 48].

Models of Action Research:Three primary models of action research define the
steps similarly. These models of action research incorporate a process of five steps.
While the models have a variety of differences, they share the steps of data collection
and analysis, and taking action on an identified focus. As noted in Table 1, the Sagor
Model, Kemmisand McTaggert Model, and Calhoun Model, each of them is a unique
variation of a five-step process [2, p.11].

Table 1. Five Step Action Research Processes

5 Step Process | Sagor Model Kemmis | McTaggert Model Calhoun Model

Step 1 Problem Formulation | Planning Selecting the Area of
Focus

Step 2 Data Collection Acting Collecting Data

Step 3 Data Analysis Observing Organizing Data

Step 4 Reporting of Results Reflecting Analyzing | Interpreting Data

Step 5 Action Planning Re-planning Taking Action

However each of the above models uses different words, in essence, they each in-
clude using data to act or react to a defined problem or area of concern. According to
the above models, action research can be summarized as a spiraling process that facili-
tates planning, acting, collecting, observing, reflecting, analyzing, reacting, and evalu-
ating in a manner that is systematic but flexible in nature. These spiraling cycles of
query identification, observation, organized data collection, reflection, analysis, da-
tadrivenaction, and problem redefinition identify action research.

The Sagor Model. Sagor suggested that the collaborative action research process
has five sequential steps: (a) problem formulation, (b) data collection, (c) data analysis,
(d) reporting of results, and (e) action planning. “If data collection is the heart of the
research process, then data analysis is its soul” [16, p. 11].

The Kemmis and McTaggart Model. Kemmis and McTaggart developed a five-
step process of educational action research. Their five spiraling steps were (a) planning,
(b) acting, (c) observing, (d)reflecting, and (e) re-planning. Kemmis&McTaggart stated
that the uniting of the terms action and research signifies the primary features of action
research. Action research is a systematic research process for teachers to use to take
action on ideas in practice, to broaden knowledge and improve the processes of in-
struction, teaching, and learning [10, p. 52].

The Calhoun Model. Calhoun viewed action research as a vehicle to facilitate
change through shareddecision making within a school setting. Calhoun’s process in-
cludes five sequentialphases: (a) selecting the area of focus, (b) collecting data, (c) or-
ganizing data, (d)analyzing and interpreting data, and (e) taking action. Calhoun stated
that engaging in action research involves progressing through steps of inquiry: choos-
ing a focus area, collecting and analyzing data, studying professional literature, best
practices, and taking action. She also emphasized theimportance of teachers studying
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and researching the professional literature that targetstheir area of focus. This critical
reading provides the teacher researcher with afoundation and framework for further
study [3, p. 25].

Combining All Three Models. Beth Lenny Brown developed that combines and
integrates steps from each of the three models described and in addition adds the pro-
cess of reflection as a deliberate step throughout the process [2, p. 14].

This actionresearch process is defined in Figure 1.

,‘e
A
.é

4. Report
results

Figure 1. Action Research Model

The action research model the integration of five reflection stages was included to
encourage more deliberate reflection. This reflection is intended to help the action re-
searcher make a more informed decision about which direction in the cycle to move,
forward to the next step, back to the previous step, or stay within the same step for fur-
ther collection and analysis. We purpose to try future studies will be needed to investi-
gate the long-term changes in teachers’ knowledge and practice as related to action
research. The teachers can make all changes their teaching practices while engaging in
action research. So the results would be interrelated in that a change in any one of the
following, (a) reflective practices, (b) instructional practices, or (¢) knowledge about
teaching influenced change in all three of those components. So that teachers would
find action research helps them to critically assess their practices. Thus, further study
that can investigate the long-term influences of action research on teaching practices
would be beneficial to higher education reform.

Summary

—  Curriculum designer and Educators must become actively involved in initiating
to support their teachers that guide their methodology of action research.

—  Professional development based in action research encourages teachers to in-
volve themselves as learners and researchers.

—  Teachers can use action research to uncover explanations to questions about
the best way to improve their own teaching and learning practices.

—  Action research encourages teachers to be reflective of their own practice to
enrich the quality of education for themselves and their students. It facilitates teachers’
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use of research-based teaching strategies appropriate to their instructional outcomes
and their students.

—  Teachers can use action research to both improve their own teaching and learn-
ing process and may also make significant contributions to the development of the
teaching practice and profession.

—  The systematic and methodical process of action research promotes the change
ofinstructional methods that higher education reform advocates have for so long
sought.

—  Specific skills concerning data collection, collaboration, and the reflection pro-
cess are needed in pre-service, on-going staff development, and post-service programs.

Finally, tools such as technology, audio-video equipment, and qualitative analyses
are essential for teachers to observe, collect data, connect information, and apply the
generalizations to classroom practice. Further studies concerning the implementation
and on-going impact of action research are needed for the field of education to fully
embrace this process.
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MoOHTrONbCKHH HAaIIMOHANBHBIN YHUBEPCUTET 00pa30BaHUA
r. Ynan-barop, Monronus

E-mail: munkh-undar@msue.edu.mn

OnHoOlt M3 BaKHEHIINX MPOOIEM COBPEMEHHOCTH SIBISETCS MpodieMa pedOopMbl BBICIIETO
00pa3zoBaHust UII COBEPIICHCTBOBAHMSA METONOB oOydeHMs B By3ax B Monromun. llens
JTAHHOM CcTaTbU — MpPEJICTABUTh BOCIIPHATHE IpenojaBareiei 06 N3MEHeHHUIX B UX Iearo-
THYECKOH MPAKTUKE, YTO CBA3AHHO C UX MCCIEA0BATENbCKON JEATEIBHOCTBIO U NPAKTUKOM.
Kypr JleBun (1890-1947), ubn nepBbie UACU O «UCCIIEAOBATEIBCKON NESATEILHOCTHY, OBLIN
n3noxeHsl B 1934 r., ommcan XapaKTEepUCTHKH NEJarorH4eckoi NMPakTHKH IOCIe CepUU
MIPAKTUYECKUX ONBITOB B Hayasie 1940-x rr. JleBun npumen x BeiBoay: «Hukakux neiictBuit
0e3 Mccle0BaHMi, HUKAKUX HCCIEA0BaHui Oe3 neicTBuiiy. MccnenoBarenbekas aesTelhb-
HOCTh U peduieKCHBHOE OOydeHHEe SIBISIOTCS HalpaBJICHUSMH Pa3BHTHS IIperogaBaTenei
By3a. OnHMM W3 Hambosiee BaXHBIX (PAKTOPOB, CIIOCOOCTBYIOIIMX YJIYUIICHHIO KadyecTBa
NIPENoiaBaHys ¥, B KOHEYHOM CUeTe, YIyYlICHHIO YCIEBAEMOCTH CTYAEHTOB, sIBIsETCS d(¢-
(eKTHBHOE pa3BUTHE MPENOAaBaTEICH.

Kniouegvie cnosa: peopma BicIero o0pa3oBaHus; OPraHU3ALMS HCCIIEA0BATEILCKOM aes-
TEJILHOCTU U Pe(IIEKCUBHOTO 00YUEHHMST; IATUCTYTICHYATIH MPOIIECC; TP MOJIEIH.
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In the current higher education system of standards-based education, student self-assessment
depends on in its promise of improved student motivation and engagement, and learning.
And also in higher education settings, assessment tasks get attention of students, but once
students submit their work they typically become disengaged with the assessment. Correctly
implemented, student self-assessment can promote intrinsic motivation, internally controlled
effort, a mastery goal orientation, and more meaningful learning. Its powerful impact on
student performance — in both classroom assessments and large-scale accountability as-
sessments — empowers students to guide their own learning and internalize the criteria for
judging success. In this article we will define student self-assessment in higher education
and its importance in influencing student motivation and learning. We will begin with a de-
tailed definition of self-assessment, then review pertinent theoretical and research literature
that supports the positive effect of student self-assessment in the classroom. Our intention is
to show that, based on both theoretical and applied research and theory, self-assessment
works, and that by applying set of practical steps teachers how can help this kind of assess-
ment and obtain the benefits.

Keywords: sclf-assessment; cognitive and constructivist theories of learning and motivation;
metacognition theory; and self-efficacy theory; self-evaluation; reflection

What is Student Self-Assessment?

Self-assessment could mean that students simply check-off answers on a multiple-
choice test and grade themselves, but it involves much more than that. Self-assessment
is more accurately defined as a process by which students 1) monitor and evaluate the
quality of their thinking and behavior when learning and 2) identify strategies that im-
prove their understanding and skills.

According to Boud (1995), all assessment including self-assessment comprises two
main elements: making decisions about the standards of performance expected and
then making judgments about the quality of the performance in relation to these stand-
ards. When self-assessment is introduced, it should ideally involve students in both of
these aspects.

Andrade and Du (2007) provide a helpful definition of self-assessment that focuses
on the formative learning that it can promote:

Self-assessment is a process of formative assessment during which students reflect
on and evaluate the quality of their work and their learning, judge the degree to which
they reflect explicitly stated goals or criteria, identify strengths and weaknesses in their
work, and revise accordingly (2007, 160).

Why is self-assessment?

Making judgments about the progress of one’s own learning is integral to the learn-
ing process.

& Self-evaluation builds on a natural tendency to check out the progress of one’s
own learning.

101



& Further learning is only possible after the recognition of what needs to be
learned.

& If a student can identify his/her learning progress, this may motivate further
learning.

& Self-evaluation encourages reflection on one’s own learning.

& Self-assessment can promote learner responsibility and independence.

& Self-assessment tasks shift the focus from something imposed by someone else
to a potential partnership.

& Self-assessment emphasizes the formative aspects of assessment.

& Self-assessment encourages a focus on process.

& Self-assessment can accommodate diversity of learners’ readiness, experience
and backgrounds.

& Self-assessment practices align well with the shift in the higher education liter-
ature from focus on teacher performance to an emphasis on student learning.

& Self-assessment begins to shift the culture from a prevalent one in which stu-
dents undertake assessment tasks solely in the spirit of pleasing the lecturer (Boud,
1995). Focus shifts away from satisfying the lecturer and more towards the quality of
the learning. Boud (1995), talking about the origins of his long interest in self-
assessment, invokes a picture of the way in which so many student assessment en-
deaours are misdirected, when he comments there was “a slow dawning that it was not
others I should be satisfying in my learning endeavours, but myself” (p.3).

& Self-assessment with its emphasis on student responsibility and making judg-
ments is “a necessary skill for lifelong learning” (Boud, 1995, p.11). Additionally, the
self-assessment process can help “to prepare students not just to solve the problems we
already know the answer to, but to solve problems we cannot at the moment even con-
ceive” (Brew, 1995, p.57).

& Engaging students in the formulation of criteria for self-assessment tasks helps
them to deepen their understanding of what constitutes quality outcomes in a specified
area.

How to implement self-assessment

& Intensive conversations with need to occur before introducing any self-
assessment practices. It is particularly important to explore the assumptions and princi-
ples that underlie the self-assessment innovation. Introduce the concept and begin
providing practice opportunities very early in a paper if you are going to use it. Coach
students in self-assessment using examples and models.

Boud (1995) argues that the way in which self-assessment is implemented is critical
to its acceptance by students. According to Boud (1995), the implementation process
needs to include:

¢ A clear rationale: what are the purposes of this particular activity?

¢ Explicit procedures — students need to know what is expected of them.

¢ Reassurance of a safe environment in which they can be honest about their
own performance without the fear that they will expose information which can be used
against them.

¢ Confidence that other students will do likewise, and that cheating or collusion
will be detected and discouraged (Boud, 1995, p.182).

& Students should be involved in establishing the criteria for judgment as well as
in evaluating their own work (Boud, 1995). Regardless of the ways in which the crite-
ria are set up, students need to be absolutely clear about the standards of work to which
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they are aspiring, and if possible, have practice in thinking about sample work in rela-

tion to these criteria.

& Self-assessment needs to be designed to be appropriate for particular discipline

contexts.

& Self-assessment can be used in conjunction with peer and teacher assessment.
& Self-evaluation can be integrated into most learning activities by regularly
providing opportunities for students to identify or reflect on their progress in relation to

particular learning outcomes.

& Students can be invited to monitor their progress in the attainment of practical
skills according to agreed on well understood criteria.
& Students need coaching, practice and support in the development of self-

assessment abilities.

& Much of the self-assessment literature argues that self-assessment can enhance
learning most effectively when it does not involve grading. For example, Kirby and
Downs (2007) argue for the benefits of a “formative, low stakes, criterion-referenced

assessment” (p. 490).

Good Practice in Self-assessment

Poor Practice in Self-assessment

The motive for its introduction is related to
enhancing learning

It is related to meeting institutional or other
external requirements

It is introduced with a clear rationale and there
is an opportunity to discuss it with students

It is treated as a given part of course re-
quirements

Student perceptions of the process are consid-
ered prior to the idea being introduced

It is assumed that processes which appear to
work elsewhere can be introduced without
modification

Students are involved in establishing criteria

Students are using criteria determined solely
by others

Students have a direct role in influencing the
process

The process is imposed on them

Guidelines are produced for each stage of the
process

Assessments are made impressionistically

Students learn about a particular subject
through self-assessment which engages them
with it.

Self-assessment is only used for apparently
‘generic’ learning processes such as commu-
nication skills

Students are involved in expressing under-
standing and judgment in qualitative ways

Assessments are made on rating scales where
each point is not explicitly defined

Specific judgments with justifications are in-
volved

Global judgments within recourse to justifi-
catory data are acceptable

Learners are able to use information from the
context and from other parties to inform their
judgments

The activities do not draw on the kinds of
data which are available in authentic settings

It makes an identifiable contribution to formal
decision-making

No use is formally made of the outcomes

It is one of a number of complementary strate-
gies to promote self-directed and interdepend-
ent learning

It is tacked on to an existing subject in isola-
tion from other strategies

Its practices permeate the total course

It is marginalized as part of subjects which
have low status

Staff are willing to share control of assessment
and do so

Staff retain control of all aspects (sometimes
despite appearances otherwise)

Qualitative peer feedback is used as part of the

It is subordinated to quantitative peer as-
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process sessment

It is part of a profiling process in which student | Records about students are produced with no
have an active role input from them

Activities are introduced in step with the stu- It is a one-off event without preparation
dents’ capabilities in learning-how-to-learn

The implications of research on gender differ- | The strategy chosen is assumed to work
ences and differences of presentational style are | equally for all

considered.

The process is likely to lead to development of | The exercise chosen relates only to the spe-
self-assessment skills cific needs of the topic being assessed
Evaluation data are collected to assist in im- Evaluation is not considered or is not used
provement and for determining its contribution

to student learning

Table 17.1 Features of good and poor practice in self-assessment (Boud, 1995, pp.
208. 209)

That is, self-assessment occurs when students judge their own work to improve per-
formance as they identify discrepancies between current and desired performance. This
aspect of self-assessment aligns closely with standards-based education, which pro-
vides clear targets and criteria that can facilitate student self-assessment. The perva-
siveness of standards-based instruction provides an ideal context in which these clear-
cut benchmarks for performance and criteria for evaluating student products, when in-
ternalized by students, provide the knowledge needed for self-assessment. Finally, self-
assessment identifies further learning targets and instructional strategies (correctives)
students can apply to improve achievement.

Thus, self-assessment is conceptualized here as the combination of three compo-
nents related in a cyclical, ongoing process: self-monitoring, self-evaluation, and iden-
tification and implementation of instructional correctives as needed (see Figure 1). Es-
sentially, students identify their learning and performance strategies, provide feedback
to themselves based on well-understood standards and criteria, and determine the next
steps or plans to enhance their performance.

Self- Targets

Judgement Instructiona
Correctives

Knewing .
progress Implementing
toward strategies to

learning e

g formance

Self-Monitoring

Awareness of thinking
or actions

Figure 1. Student Self-Assessment Cycle
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The Self-Assessment Process

Self-monitoring, a skill necessary for effective self-assessment, involves focused at-
tention to some aspect of behavior or thinking (Schunk 2004). Self-monitoring students
pay deliberate attention to what they are doing, often in relation to external standards.
Thus, self-monitoring concerns awareness of thinking and progress as it occurs, and as
such, it identifies part of what students do when they self-assess.

A second component of self-assessment, self-judgment, involves identifying pro-
gress toward targeted performance. Made in relation to established standards and crite-
ria, these judgments give students a meaningful idea of what they know and what they
still need to learn (Bruce 2001). The standards are benchmarks and the criteria are
guidelines for interpreting the level of performance students have demonstrated. The
development and application of criteria in evaluating current performance enable
meaningful evaluations, as long as the criteria are appropriately challenging (Rolheiser
and Ross 2001). According to Rolheiser and Ross, “Students who are taught self-
evaluation skills are more likely to persist on difficult tasks, be more confident about
their ability, and take greater responsibility for their work.

The third essential step is that students choose subsequent learning goals and activi-
ties to improve partially correct answers, to correct misunderstandings, and to extend
learning. Because students at this stage need skills in determining learning targets and
further instruction that will enhance their learning, they should be aware of options for
further goals and instruction. Once the appropriate “instructional correctives,” as they
are referred to, are complete, students resume self-monitoring,.

The growing literature on formative assessment has implications for self-assessment.
Formative assessment can be defined as employing appropriate activities to provide
feedback to enhance student motivation and achievement during instruction — as stu-
dents learn. Providing helpful information as learning occurs contrasts with providing
feed-back solely after instruction. There is substantial evidence that appropriate forma-
tive assessment activities relate positively to student motivation and achievement
(Black and William 1998). In addition, self-assessment is a valuable skill in effective
formative assessment. Both Saddler (1989) and Black and William (1998) contend that
self-assessment is essential to using feedback appropriately. Indeed, according to Black
and William it is “a sine qua non for effective learning” (p.26).

A Theoretical Rationale for Enhancing Self-Assessment

Theories from at least three areas of study provide convincing rationales for nurtur-
ing and enhancing student self-assessment. These areas include 1) cognitive and con-
structivist theories of learning and motivation, 2) metacognition theory, and 3) self-
efficacy theory.

Cognitive and Constructivist Learning and Motivation Theories

Self-assessment is an essential component of cognitive and constructivist theories
of learning and motivation. Shepard (2001) points out that student self-monitoring of
learning and thinking is important in the knowledge construction that lies at the heart
of such theory. That is, students construct meaning, in part, by self-assessing prior to
and during learning. Students organize, evaluate, and internalize when learning, and
self-assessment is part of that process. They must connect new knowledge, understand-
ings, and skills with what they have already stored and used. Self-assessment fosters
students’ ability to make these connections themselves; provides a mechanism to en-
hance learning in a meaningful, rather than rote, manner, and results in greater student
motivation and confidence.
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The goal-theory perspective on motivation represents a cognitive theory about how
students internalize different types of ability goals and the effects of those goals on
self-assessment, persistence, and achievement. The research has focused on two types
of goals: mastery goals and performance goals (Dweck1996).

e A mastery goal is one in which the student focuses on the task at hand and
what needs to be done to improve knowledge, understanding, and skill. With this orien-
tation, students reach mastery through such cognitive processes as thinking, self-
monitoring, and generating solutions. Additionally, students will tend to immerse
themselves in the task and continually check their progress.

e In contrast, performance goals focus on the outcome and whatever can be done
to ensure the outcome; the final score or grade receives more attention than attaining
improved understanding. This orientation promotes negative self-concepts about ability
to perform and reinforces conformity to what will best ensure a positive outcome,
which becomes more important than process or actual improvements in understanding
and skills. Obtaining the required score and being judged “proficient” are more than
learning.

A performance goal makes the monitoring and evaluation of learning external; mas-
tery goals make the process of monitoring and evaluating, to some extent, internal.
Self-assessment is integral to a mastery goal orientation, for it is a skill that enables
students to know how well they are progressing in their knowledge and skills. Con-
versely, a performance orientation relies on the teacher and others to schedule learning
tasks, to determine success or failure, and to evaluate the final product. Improving self-
assessment skills promotes a mastery orientation, with all the positives of the process.

Metacognition

Metacognition, which has been widely investigated and reported in both educational
and psychological literature, involves the capacity to monitor, evaluate, and know what
to do to improve performance. This includes conscious control of specific cognitive
skills such as checking understanding, predicting outcomes, planning activities, manag-
ing time, and switching to different learning activities. It is a set of skills that relate
positively to increased achievement, and such skills can be taught to students (Schunk
2004). The metacognitive literature provides theory and empirical evidence that sup-
ports both self-monitoring and self-evaluation as two of many possible metacognitive
skills.

Self-efficacy

Self-assessment plays a significant role in developing self-perceptions that lead to
greater motivation. It is well established that student engagement depends upon stu-
dents’ self-efficacy beliefs — perceptions of their ability to do well on a specific task,
and the value of doing well (Pintrich and Schunk 2002; Schunk 2004). Self-efficacy
involves students estimating what they can do and the likelihood of successful perfor-
mance. Such self-perception develops gradually as students connect their successes and
failures to factors they believe have caused the result. It is important to emphasize the
influence of situation and context upon self-efficacy. Self-perceptions of competence
are part of self-efficacy and refer to beliefs about general ability or knowledge and
skills to do well (e.g., “I’m good in math” or “I do well in science classes”). Students
with high expectations are more likely to persist; those with how expectations often
avoid tasks or give up (Brophy 2004). Positive self-evaluations encourage students to
commit more resources to continued study and set higher goals in the future (Schunk
1995).
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Students need to self-assess to know when they are learning, how much effort they
must expend for success, when they have been successful, when they are wrong, and
which learning strategies work well for them. Accurate self-evaluation enables students
to see what they have mastered and identify what needs further work. Students who
experience success with moderately difficult and challenging tasks will attribute their
success to ability and effort rather than to external attributions such as luck or help
from other students. Making these internal attributions is, in turn, based on the ability
of students to self-assess and self-evaluate. This knowledge helps students develop
self-efficacy for future performance in similar tasks.

Implications for Practice

For classroom teachers, student self-assessment develops an awareness of which
metacognitive strategies to use and when to use them. Teachers and students learn
these skills when they establish clear learning goals and articulate evaluative criteria
that enable students to assess their own work. Those practices engage students as they
actively participate in the learning process and become more connected and committed
to the learning outcomes. Student self-assessment also mandates that teachers learn to
pass the evaluative responsibilities to their students by scaffolding and modeling goal
setting, evaluation, strategy adjustment, and reflection. (Scaffolding, whose purpose is
to shift responsibility to the students, requires teachers to step back and serve as a
coach and consultant as students learn from their own experiences [Joyce, Weil, and
Galhoun 2005].) Additionally, students who believe that they can successfully com-
plete a task are more motivated and engaged. Teachers should therefore maintain high
expectations of performance as students establish goals and work through their self-
evaluations. That way, student self-assessment in the classroom establishes clear tar-
gets, defines evaluative criteria, provides tools for assessment, and allows time for re-
flection.

Clear Learning Targets and Criteria

Establishing clear learning targets helps students understand what they should learn
and participate in developing evaluation criteria and quality benchmarks (Bruce 2001).
According to the research by Schunk (1989) and Zimmerman (1989), students
achieved more when they set specific goals for themselves. Those studies show that
student performance can be improved simply by having students self-report their learn-
ing. Students must also understand the process goals of reaching the established learn-
ing objectives, since they are more satisfied with their performance when they can
evaluate their work; providing clear steps enables them to reach their goals and results
in higher levels of self-efficacy (Kitsantas, Reiser, and Doster 2004). Teachers can al-
low students to make choices from a predetermined range of activities, which individu-
alizes instruction while allowing students to work at their appropriate levels. Restrict-
ing the range of choices ensures that the activities align with the curriculum and bal-
ances the cognitive challenge with opportunities for success (Pintrich and Schunk
1996). In addition, providing evaluation criteria through rubrics, models, or anonymous
exemplars helps students concretely understand outcomes and expectations. They then
begin to understand and internalize the steps necessary to meet the goals. However, not
all rubrics are equal: to promote learning they should indicate levels of proficiency, not
just scores for grades (Bruce 2001). That information can provide learning benchmarks
along the way. Such awareness of the learning process is the first step in training stu-
dents to gauge their own performance as an informational, rather than a judgmental,
matter.
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Self-evaluation

Once students understand the goals and criteria, they must have opportunities to
evaluate their own performance and make adjustments. Teachers should use this oppor-
tunity to convey the concept that mastery is controllable and that the goal is knowledge
attainment, not just task completion (Pintrich and Schunk 1996). Using domain-
specific goals and subgoals, combined with positive attributional feedback, will in-
crease students’ persistence toward the greater goal (Schunk 1996) as they feel the
sense of accomplishment that comes from applying effective learning strategies.

Finally, students must be able to make adjustments to their work prior to graded
evaluation. At this point students react to feedback and adjust their strategies, typically
through rubrics, rating forms, or visual organizers. These concrete self-evaluation
methods provide objective feedback serves as a form of item analysis that can be fur-
ther used to guide instruction and better meet the students’ needs.

Reflection

Reflection is a critical part of the self-evaluation process. Reflection helps students
think about what they know or have learned while they identify areas of confusion, so
they can create new goals. Evaluating what they learned, what they still need to work
on, and how they can get there can all support deeper understanding rather than super-
ficial knowledge. Student benefit from explaining their work and their own evaluation
of quality through reflective activities such as conferences, written correspondence
with parents or peers, and written self-reflections or checklists.

To help teachers implement student self-assessment in the classroom, Rolheiser
(1996) identifies four stages of teaching student self-assessment (see Figure 2, next
page). At each stage, initiating different levels of teacher and student involvement
gradually gives students less structure and specific direction and more responsibility
and freedom. In stage 1, teachers involve students in determining criteria. Often stu-
dents brainstorm ideas and negotiate with teachers to arrive at final criteria that are
specific, immediately applicable, and moderately difficult. In this early stage it is im-
portant to use students’ language in naming and describing criteria.

In stage 2 the teacher shows students how to apply the criteria to evaluate work
samples. Providing examples of evaluated work helps students understand, specifically,
the meaning of the criteria and how to use them. Students need to practice classifying
products using the established criteria. Cooperative learning groups can effectively fa-
cilitate this process.

In the third stage teachers provide students feedback concerning their application of
the criteria. At this point it is helpful if they show students qualitatively different prod-
ucts to illustrate how criteria are applied. This process requires feedback not about how
well students understand and apply the criteria. Discussion allows students to resolve
questions and uncertainties about the criteria. Feedback should clearly relate to the cri-
teria and, eventually, students should be able to initiate feedback themselves to justify
their ratings and initiate feedback themselves to justify their ratings and initiate a dia-
logue with the teacher about self-evaluation.

The last stage involves identifying subsequent learning goals and strategies that can
attain the goals. Initially, the teacher determines the goals and strategies; eventually
students construct their own goals and strategies with teacher guidance. Thus, teachers
fully integrate self-assessment into their teaching in stages 3 and 4, when they can give
students feedback about self-assessments as well as future instructional goals and
learning strategies.
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Figure 2. Growth Scheme for Teacher Implementation of Stages of Student Self-Assessment.

Adapted from Rolheiser (1996).

Stage 1 Stage 2 Stage 3 Stage 4 ===
Level of Establishing Teaching Stu- | Providing Setting learn-
Implementation | Criteria dents How to | Feedback to ing Goals and
Apply Criteria | Students on Strategies
Application of
Criteria
Beginning Criteria given to | Examples of Teacher Goals and
students for their | applying crite- | provides strategies de-
reaction ria given to feedback termined by
students teacher
Intermediate Students select Teacher de- Feedback pro- | A menu of
criteria from a scribes how vided by both goals and strat-
menu of possi- apply criteria | teacher and egies is pro-
bilities students vided by
teacher
Full Students Teacher mod- | Teacher engag- | Student con-
generate criteria | els how crite- | es students in structs goals
ria apply justifying their | and strategies
feedback

Rolheiser’s “growth scheme” is useful to check how often teachers use student self-
evaluation and to determine any necessary improvements in the process. Modifications
are needed at different grade levels, but even elementary students can understand and
apply criteria to evaluate their own and other’s work. For example, rather than empha-
size direct instruction in helping students understand criteria, teachers can help students
identify criteria by examining examples of good and not-so-good products. At lower
levels teachers can simply provide a list of additional learning activities; higher level
students generate their own ideas about what they need to do.

Student involvement in determining how to self-assess is particularly valuable. It
enhances student motivation by providing a sense of ownership and responsibility. En-
gagement also increases intrinsic motivation to base performance more on competence
and less on rewards for performance.

Summary

We believe that student self-assessment, defined as a dynamic process in which stu-
dents self-monitor, self-evaluate, and identify correctives to learn, is a critical skill that
enhances student motivation and achievement. In the current higher education system
of high-stakes accountability there is considerable pressure to focus only on student
performance and to minimize the extent to which self-assessment is taught, experi-
enced, and encouraged. Self-assessment represents a process that every teacher can
emphasize. As we have indicated, ample research and theory document the importance
of self-assessment. When students set goals that aid their improved understanding, and
then identify criteria, self-evaluate their progress toward learning, reflect on their learn-
ing, and generate strategies for more learning, they will show improved performance
with meaningful motivation. Surely, those steps will accomplish two important goals
— improved student self-efficacy and confidence to learn — as well as high scores on
accountability tests.
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CAMOOLEHKA CTYAEHTA: KJIYOY K OBYUYEHUIO CTYJAEHTOB

Banvorcup bonopmysa

MoOHTroNbCKHH HAaIIMOHANBHBIN YHUBEPCUTET 00pa30BaHUA
Vnan-barop, Monronus

E-mail: b.bolortuya.flc. mnue@gmail.com

B cymecTByromeit B HacTosIiee BpeMs CHCTEME BBbICHIET0 0Opa3oBaHUs, OCHOBAHHOW Ha
CTaHAapTax, CaMOOICHKA YYallMXCsl 3aBUCHUT OT OOCIIaHWs YJIy4YIlIUTh MOTHBAIHIO U BO-
BJICYEHHOCTb Y4allluXcs, a Takke oOydeHue. Kpome Toro, B BHICIIMX y4eOHBIX 3aBEICHUIX
3a[a4d OLIEHKU MPUBJICKAIOT BHUMAHUE y4YaIlluXcs, HO KaK TOJBKO CTYAEHTHI MOAAI0T CBOIO
paboTy, OHH, KaK IIPaBWJIO, CTAHOBATCS HE IPHUBSI3aHHBIMH K OICHKE. [IpaBMIBHO BHITIOJI-
HEHHas CaMOOILIEHKa YJaIIerocsi MOXET CII0COOCTBOBATh BHYTPEHHEH MOTHBAIINH, YCUIIUAM,
KOHTPOJIMPYEMBIM BHYTPEHHUMU CHIIAMH, LEJIICHANPABICHHON €U OBIAJCHHUs HaBbIKAMH
n Gornee conepkaTeIbHOMY 00ydeHHio. Ero MoliHoe BiMsSHHME Ha YCIIEBAEMOCTh yJallHX-
Csl — Kak B OIIEHKax B KJacce, TaK M B OLEHKAX OOJBIIOH IOJOTYETHOCTH — IO3BOJISET
yYallMMCsl CaMUM Y4YUThCA M YCBauWBaTh KPUTEPHUU OLIGHKM ycrexa. B 3Toil cTaTbe MBI
OTIpE/IeIMM CaMOOIIEHKY CTYJIEHTOB B BBICIIIEM OOpa30BaHUU M €€ Ba)KHOCTH JJIS BIMSHUS
Ha MOTHBALMIO M OOy4YEeHHE CTYIEHTOB. MBI HayHEM C MOAPOOHOTO OIpEIeNICHUS CaMo-
OIIHKH, a 3aT€M PACCMOTPUM COOTBETCTBYIOLIYIO TEOPETHUECKYIO U MCCIIE0BATEIBCKYIO
JIUTEPATYpy, KOTOpas MOANCPKUBAET ITOJIOKHUTENBHBIA dP(PEKT caMOOLIEHKH Yydaluxcs B
kiacce. Harre HamepeHne COCTOUT B TOM, 9TOOBI ITOKA3aTh, YTO HA OCHOBE TEOPETHUECKUX U
MIPUKJIAHBIX MCCIIeIOBAaHUI U TEOPUHU CAMOOLIEHKa pab0oTaeT U 4TO, MPUMEHSS PsI MPaKTHU-
YECKHX [IaroB, yYUTEIs MOTYT IOMOYb B 3TOM BHJIE OLICHKU U MOJyYUTh IPEUMYIIECTBA.
Kniouegvie cnosa: camooneHKa; KOTHUTHBHBIE M KOHCTPYKTUBHCTCKHE TEOPHH OOYdEHHS U
MOTHBALIUK; TEOPHUsI METANIO3HAHUS; U TEOpHsl caMod(P(PEKTHBHOCTH; CaMOOIICHKA; OTpaKe-
HHUE.
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AKTYAJIBHBIE ITPOBJIEMbI
COBPEMEHHOM JIMHI' BUCTHKH
N MEXKYJIbTYPHOU KOMMYHUKAIINN

VK 81.23

TUIIOJIOI'MYECKHUE OCOBEHHOCTHU PEAJIM3AIIUU ADDPUKAT
B BYPATCKOM U PYCCKOM A3BIKAX

© Awomeea Mapuna I'me6oBHa
BypsiTckuil rocynapcTBEHHBIN YHUBEPCUTET,
Poccus, r. Yiman-VY i,

E-mail: marinvasil@yandex.ru

B craTtbe mpuBOAATCS DAaHHBIE HKCIICPUMEHTATBHO-(DOHETHYECKOTO aHAIN3a CIO0XKHBIX CO-
IJIACHBIX 3BYKOB Ha Marepualie OypsTCKOTO M PYCCKOTO SI3BIKOB, Pa3IMYalOIINecs MEXIY
c000i Kak B FeHETUYECKOM, TaK M THUIOJIOTMYECKOM OTHOLICHHHU. B HccienyemMsIx si3pIKax
nMmeroTes 1o ase apdpukarer — [ts] u [t/]. Mo OYpATCKOTO SI3bIKa OTOBAapHUBACTCS y3Kast
cdepa ux ynorpediIeHus, KOTOpask OrpaHUYMBACTCS TOJIBKO 3aUMCTBOBAHUSMH U3 PYCCKOTO
U THOETCKOTO SI3bIKOB. BBUIM M3yueHbl MX OCHOBHBIE aKyCTHYECKHE XapaKTEPHUCTHKH —
JUINTENIBHOCTh, MHTEHCHUBHOCTh U CIIEKTPAJbHbIE XapaKTEPUCTUKH, a TaKXKe BBISIBIICHBI
CTPYKTYPHBIE CXO/CTBA U PA3JINUHSL.

Kniouegoie cnosa: TUIONOTHYECKOE SI3BIKO3HAHHE; THIOJOTHUS S3BIKOB; OYpSTCKHI S3BIK;
PYCCKHH SI3BIK; CIIOKHBIE 3BYKH; cOTJIacHbIe; adpuraTsl.

HccnenoBanne m00bIX Pa3HOCUCTEMHBIX S3BIKOB 3aKOHOMEPHO MPUBOIUT K BBISB-
JICHUIO 3HAYUTEIBHBIX paziInuuil MEXJy HUMU. B maHHOM ciydae mpeanpuHUMaeTcs
MIOTIBITKA aHAJTM3a aKyCTUYECKUX XapaKTEPUCTUK CIOXKHBIX COTJIACHBIX 3BYKOB B pycC-
CKOM M OYPATCKOM SI3BIKaX, OTIIMYAIOLINXCS MEXIY cOO0M M T€HETHYECKH, ¥ THIIOJO-
THYECKH.

W3 mpencraBusiomnX WHTEPEC AJS JTAHHOTO HCCIIEOBAHUS CIIOKHBIX COTJIACHBIX
3BYKOB B PyCCKOM sI3bIKe HaOJoaeM aBe addpukatsl [ts] u [t]. B OypsATCKOM SI3BIKE
TaKKe HMEIOTCs 110100HbIe addprkaTh [ts] u [t[], ynoTpebsiomuecs B 3aMMCTBOBAH-
HOM M3 PYCCKOTO M THOETCKOTO SI3bIKOB JIEKCHKE.

OKCcIepUMEHTAIBHBIA MaTepuan AJisl JaHHOTO HCCIICAOBAaHMSA COCTaBHJIM CJIOBA M
CJIOBOCOYETAHMSI, COAEPIKaIue JaHHbIe aQQpUKATHI U CXOJHBIE UM II0 COCTaBy COYe-
TaHUsI 3ByKOB. Konn4yecTBO cTUMYIOB Juist OypSTCKOTO Si3bIKa COCTaBUIIO 76, 1St pyc-
ckoro — 322. Matepuan nmo KaXJIOMYy W3 HM3y4aeMbIX S3bIKOB ObLT HA4YWTaH JIBYMS
JUKTOPaMU — MY>KUYHMHAMH, KOTOPBIE SIBIISIIOTCSI HOCUTESIMU JINTEPATYPHOH HOPMBI
JAHHOTO S3bIKA. 3alKCh MaTepHaia MpoBOMIACh B TaOOPATOPHUH IKCIIEPHUMEHTAIBHOM
¢oneruxu um.J1.B.1leporr CIIOT'Y. 3aTem 3anucanHbiii MaTepuai Obut BBeaeH B ALITT
KOMIIBIOTEPA MpHU nToMoInu mporpaMMel EDS ¢ gactoroit nuckpetusanuu 22050 I'n mo
16-pa3psAHOMY JOMOJIHUTENBbHOMY Koxy. Kaxkmoe ciioBo ObLIO COXpaHEHO B KayecTBE
OTJENBHOTO 3ByKOBOro Qaiina. [TonydeHHbIH onnpoBaHHbI MaTepraln ObLT MOJBEPT-
HYT ocHuuIorpadguyeckoMy M CHeKTpaJibHOMY BuaaM aHajiu3a. CTaTUCTHYECKHEe pac-
4eThl ObuH TpoBeieHb! pu omorn nporpammsl STATISTICA.
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CpaBHeHHE TaHHBIX 110 aKyCTHYECKUM XapaKTepucThkKam addpukar [ts] u [t[] B nc-
CIIEAyEeMBIX SI3bIKaX BBISIBIIIO CIEAYIOIINE OCOOCHHOCTH:

1. B pycckoM u OypATCKOM sI3bIKaX OTHOCHTEIbHAsS [UIMTEIBHOCTD IUTISIIEH add-
pHUKaTHI yCTyMaeT [UIMTEIBHOCTH CBUCTSIIEH (U1 pycckoro si3pika — 1,44 u 1,25 co-
OTBETCTBEHHO, /sl Oyparckoro si3eika — 1,30 u 1,18 cooTBeTcTBEHHO).

2. B paccMmaTpuBaeMbIX S3bIKaX UINTEIBHOCTh CMBIYHOTO KOMITOHEHTa addpukat
MEHBIIIC JUIUTEIBHOCTH IISJICBOT0 KOMITOHEHTA (B OypATCKOM: [tf] — 52 mc u 81 wMmc,
[ts] — 36 mc u 102 mc; B pycckom: [t]] — 51 mc u 104 mc, [ts] — 57 mc u 110 mc;).
B OypsarckoM sI3bIKE UIUTENBHOCTH CMBIYHOTO KOMIOHEHTa CBHCTsIIEH addpukars
(33% m 26% coOTBETCTBEHHO) B MPOIIEHTHOM OTHOIICHWH MEHbINE, 9YeM B IIMITALICH
(38% 1 39%). B pycckom sI3bIKE COOTHOIIEHHE CMBIYHBIX KOMIIOHEHTOB 00enx add-
PHKAT MPHOTH3ATEIBHO OMHAKOBOE (33% — s [t]], 34% — s [ts]).

3. B maHHBIX f3bIKax MPOCIEKHUBACTCS CHIIbHAS 3aBUCUMOCTH JUTUTEIBHOCTU add-
pHUKaT U UX KOMIIOHEHTOB OT MOJIOKEHHUS B CJIOBE: B a0CONIIOTHOM KOHIIE CJIOBA 3TOT
napameTp sIBJISIETCS MaKCHMAaJIbHBIM.

4. B 00oux s3bIKaX 3aBUCUMOCTH JUTHTEIHHOCTH apdpHUKaT OT HAXOXKICHUS HX B
(hOHETHUYECKH BBIZICICHHOM cJIoTe (11 OypsITCKOTO sI3bIKa 3TO MEPBBIN CIIOT, IS PyC-
CKOTO0 — Y/IapHBIH CJIOT) ABJISIETCSl HE3HAYMTENBHOM. B pycckoM u OypsTCKOM si3bIKax
JUTATENBHOCTh MUMsImed apdpukarel (Uit OypsATCKOTO — UIHTEIBHOCTH IIEIEBOTO
KOMIIOHEHTa Iunsmei ahdprukarel) B GOHETHUECKH BBIICTICHHOM CJIOTE OOJbIIIe, YeM
B ()OHETHYECKH HEBBIICICHHOM, IMTEIBHOCTD CBHCTsIIEH addpukarsl (s OypsT-
CKOTO — JUIMTEIHHOCTH IIEIEBOTO KOMIIOHEHTa CBUCTSIIEH apprKaThl) M3MEHSIETCS
B IIPOTUBOIIOJIO’KHOM HAaIIPABJICHUH.

5. B u3yuaembIX sI3bIKax AIUTEIBHOCTh ahdpHuKaT 1 MX KOMIOHEHTOB CYIIECTBCH-
HO BapbHUPYET B 3aBUCUMOCTH OT (JOHETUYECKOTO KOHTEKCTA. J[JIs JTaHHBIX SI3BIKOB ObI-
JI0O OTMEYEHO HalM4uue peanusanuii apPpukaT ¢ 0O4YeHb KOPOTKUM CMBIYHBIM 3JIEMEH-
TOM. B HECKONBKUX cydasx BCTPETHIIMCH peann3anuu ap@pukar ¢ mpeodiagaronmm
CMBIYHBIM 3JIEMEHTOM.

6. [lna pycckoro BO3MOXKHO CpaBHEHHME TIIYXHMX U 3BOHKMX peanusauuid addpuxar.
B pycckom si3pike — 3BOHKHE aJI0(oHBI ah(pHKAT yCTYNaKOT MO JUIMTENFHOCTH TITY-
XHM.

7. B pycckoM u OypsATCKOM SI3bIKaX MHTEHCUBHOCTD HMIMIISIIEH appuKaTsl O0JbIIe
WHTEHCUBHOCTH CBHUCTSIIEH.

8. B 06oux s3pIkax HaOMIOJaeTCad YHUBEpCAIbHAs 3aBUCUMOCTh CHEKTPAJIbHBIX Xa-
PaKTEepUCTUK OT KauecTBa ILIEJEBOW (pa3pl: BEpXHME M HIDKHHE TPaHULBI oOJacTeit
YCHJIEHHSI YacTOT WHIALerd addpukaTel pacroyiaratoTcsi ropas3o HWKE, YeM y CBU-
CTALIEH.

9. B GypsATCKOM sI3bIKE Hapsiy ¢ MOHO(OHeMHBIME addprkatamu /ts/ i /t[/ umerot-
cs moyin(hOHEMHBIE COUYeTaHus /t+s/ u /t+[/, KOTOpBIE BCTPEUAIOTCS KaK Ha CTHIKE MOP-
¢dem, Tak ¥ BHyTpH MOpdembl. OObEKTUBHBIMH NIPU3HAKAMH, OTIHYAOIIUME addHpu-
KaTbl OT JAHHBIX COYETaHWH, SBISIOTCA IJIUTEIBHOCTh M CHEKTPAJIbHBIE XapaKTepu-
CTHKH. B pycckoMm si3bIke 0OHapy>KUBAeTCsl TEHACHIHMS MPOU3HOCHTH CBHUCTSIIYIO ad-
(dpuKaTy KaKk BHYTpH MOP(EMBI, Tak ¥ Ha CTbIke MopdpeM. BayTpu mumnsimeii adpdpu-
KaTbl B PyCCKOM fI3bIKE MOp(eMHasi TPaHUIIa HE IPOXOAHUT.

ITony4yeHHbIE pe3yabTaThl JaOT HOBBIA MaTEpHaJl ISl THIIOJIOTMYECKON HHTEpIpe-
TaIMK TeX 0COOCHHOCTEH, KOTOPBIE OPMHUPYIOT 3BYKOBBIE MOCIIEIOBATEILHOCTH.
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TYPOLOGICAL PECULIARITES OF REALAZATION
OF AFFRICATES IN BURYAT AND RUSSIAN

Marina G. Aiusheeva

Buryat State University
Russia, Ulan-Ude

E-mail: marinvasil@yandex.ru

The article gives the data from an experimental phonetic research of compound consonants
on the material of Buryat and Russian which are different between each other both in genet-
ic and typological relations. Each of the languages under the research has two affricates, i.e.
[ts] and [t[]. In the Buryat language they have a narrow sphere of usage which is restricted
with loan words from Russian and Tibetan. The main acoustic features have been investi-
gated, i.e. duration, intensity and spectral characteristics, and their structural similarities and
differences have been revealed as well.

Keywords: typological linguistics; typology of languages; the Buryat language; the Russian
language; compound sounds; consonants; affricates.
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JIMHTBUCTUYECKASI MOJIEJIb KOHIEINTYAJIbHBIX IPOCTPAHCTB
FEMINITE I MASCULINITE

© baagmaesa Ejena CognoMoBHA
BypsiTckuii rocyiapcTBEHHBIN YHUBEPCUTET
Poccus, r. Ynaun-¥Y

E-mail: umu_badmaeva@mail.ru

© CemenoBa Mapus Bragumuposna
BypsiTckuil rocyjapCTBEHHBIN YHUBEPCUTET
Poccus, r. Ynau-¥Y

E-mail: smv_1978@mail.ru

B cratbe paccMaTpHBaOTCS ITApEMHUH OTPaXKarolIue B3aNMOACHCTBHE M MOJIEIH TIOBEACHUS
YeJIOBEKa B 3aBUCHMOCTH OT I10JIa. ABTOPaMH MPECTABICHBI PE3yIbTaThl JMHIBHCTHYECKO-
IO MOJAENMPOBAHMS KOHLENTYaJIbHBIX NMPOCTPAHCTB C MO3MLIUH T'€HAEPHOTO MOAXOAA U C
YYETOM COLHOKYJIbTYpPHBIX (hakTopoB. Kak IOKa3bIBalOT aBTOPHI, MApPEMHUN BEpOAIH3YIOT
KOHIIGNTHI, BXOJAIIME B KOHIENTyambHble nmpoctpanctBa FEMINITE nu MASCULINITE
(paHIy3cKoil HAalIMOHANBEHON KyJIbTyphl. Kak BUIHO M3 MPHUBEACHHBIX B CTAaThe MPHMEPOB
COBOKYITHOCTH JIMHTBOKYJIBTYPHBIX KOHLENITOB (POPMHUPYIOTCS B COZHAHHUHU YeJIOBEKa, OTpa-
JKaloT €ro NpeICTaBICHUS O MY>KECTBEHHOCTH U KEHCTBEHHOCTH U SABIIIOTCS €IUHHIIAMHU
KOJIJIEKTUBHOTO CO3HaHMsI, UMEIOIINE S3bIKOBOM BBIPAXKEHUE U XapaKTEPHYIO 3THO-U COLMO-
KYJIBTYPHYIO ClIEIIU(UKY.

Kniouegvie cnoea: reHzep; KOHLENT; KOHLENTYalbHOE HNPOCTPAHCTBO; MACKYJIUHHOCTB;
(eMUHIHHOCTD; TTapeMust; (hpazeoIoru3M.

TepMHH «KOHIENTYyaJIbHOE MPOCTPAHCTBO» IMPEACTABIAET HECOMHEHHBII MHTEPEC
JUISL COBPEMEHHOM JIMHTBUCTHKH, TOCKOJIBKY BOIPOC O MPOCTPAHCTBEHHOM MOJIENHPO-
BaHWU JIMHTBUCTHYECKUX CHCTEM OTKPHIBAET BO3MOXKHOCTb YBUAETb OPraHU3AIUIO
SI3bIKA C TIOMOIIBIO MPEJICTABIICHUS O €ro CTpaTU(UKAKY B MHOTOMEPHOM MPHU3HAKO-
BOM IIPOCTPAHCTBE.

KoHnenryanpsHoe IPOCTPAHCTBO MPEACTABISIET CO00M HEKYI0 «aOCTpaKIuIo», He-
9TO U3 chepbl MEHTATIBHOTO, COCTOSILIETO U3 MHOXKECTB, KOTOPbIE B COBOKYITHOCTH SIB-
JIAIOTCSL OTPaXEHHEM PEAIbHOM JEHCTBUTENBHOCTH — PEaJbHOIO MPOCTPAHCTBA. 3a-
Jla4a JIMHTBUCTA, HA HAll B3I, COCTOMT B TOM, YTOOBI IO JAHHBIM OINPENEICHHOTO
SI3pIKA TOMNBITATHCSI CKOHCTPYHPOBATH MOJEIh KOHLENTYaIbHBIX MPOCTPAHCTB, OTpPa-
YKAIOIIMX TeHJEPHBIE Pa3iIN4us, PEAbHO CYIIECTBYIOIINE B TOM WJIN WHOW KyIbType
MEX/1y MPEACTaBUTENSIMU PA3HBIX MOJIOB.

Urak, Takue renaepHble PeHOMEHBI KaK MAaCKYJIMHHOCTh U (JEMHUHUHHOCTH MOYKHO
NIPEJICTABUTh B MOJIENIH KOHIIENTYaIbHBIX IpoctpancTs FEMINITE w MASCULINITE,
MOJT KOTOPHIMU TTOHUMAFOTCSl COBOKYITHOCTH JIMTBOKYJIBTYPHBIX KOHIENTOB, chopMu-
pOBaHHbIE B CO3HAHWHU YEJIOBEKA M OTPAXAIOIIME €ro MPEACTaBICHUS O MYKCKOM H
XKEHCKOM Hauanax. [Ipy 3TOM JTHHIBOKYJIBTYPHBIM KOHLENT MPEICTABISET cOO0H enu-
HUIYy KOJUIEKTUBHOTO CO3HAHUS, UMEIOIIYIO SI3bIKOBOE BBIPAXKEHHE U OTMEUEHHYIO 3T-
HO— M COITMOKYJILTYPHOH crienn(puKo.

Hcxons u3 Toro ¢akra, 4To MaCKyIMHHOCTb U (PEMHUHUHHOCTD HE SIBIISIIOTCS TOJIBKO
JIUIIB CIEACTBUEM ACUCTBUS MPUPOIHBIX (PAKTOPOB, HO B OOJBLICH CTENEHN 00YCIIOB-
JIeHBI KYJIBTYPHOH TpaaWIlel, 9TO MO3BOJSET paccMaTpHBaTh MX KaK KOHIENTYallb-
HbIE MTPOCTPAHCTBA, COCTOAIINE U3 COBOKYITHOCTH KYJIBTYpHBIX KOHIENTOB. CriezoBa-
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TEIbHO, JUISI WX HCCIENOBAHHSA OIPaBAAHHO INPUMEHEHUE IOHATUIHOTO ammapara
JTUHTBOKYJIbTyposoruu. 11o muennto B. 1. Kapacrka, KOTHUTHBHBIE KOHIIENITEI — 3TO
WHAUBUAYaJIbHBIC COAEP)KATEIbHbIE MEHTAJIbHbIE 00Pa30BaHUs, CTPYKTYPUPYIOIIUE U
PECTPYKTYPHUPYIOIINE OKPYKAIOLIYI0 AEHCTBUTENBHOCTD, a KyJIbTypHbIE KOHIIETITHl —
3TO KOJUIEKTUBHBIE COZAEPKaTeIbHbIC MEHTaJIbHBIE 00pa3oBaHusl, (PUKCUPYIOIIUE CBOE-
o0pasue CoOTBEeTCTBYIOIIEH KyJIbTypbl. C MO3MLMI KOTHUTUBHON JMHIBHCTHKH MBI
JBUKEMCS OT YelOoBeKa K KyJIbType, ¢ MO3ULIUN JTUHTBOKYJIBTYPOJIOTUH — OT KYJBTY-
pHI K yenoBeky [1, c. 12-16].

CBs3b KOHIIENITYaIbHOM CUCTEMBI C (PU3MUECKUM U KYJIbTYPHBIM OIBITOM OOBSCHS-
€T TPUHINI aHTpornoMopdu3Ma, MeHCTBYIOMMI B HOMHHATHBHOW CHCTEME S3BIKA.
Tak, HOMUHAIIMK «MY>KECTBEHHOCTb» U (OKEHCTBEHHOCTH» BCTPEUAIOTCSA BO BCEX KOC-
MOTOHUYECKUX MPEACTaBJICHUSIX HAPOIOB, SBISSCH M30MOP(QHBIMH ABYM HIIOCTACIM
YeJIOBEYECKOT0 ObITHS — MY)KUMHAM U JKCHIIMHAM, OObEINHAIONINX B ce0e COBOKYII-
HOCTB MPOTHBOMOJIOKHBIX Haval. B mo0oi Mugoaorndeckoil KapTHHE MUpPa TPUCYT-
CTBYET psJl OMHAPHBIX ONMO3ULIUN: 8epx — HU3, c8em — mvbMda; npagoe — aesoe N T.]11.
Bo muorux ¢umocodckux cuctemMax Takxe UMEET MECTO Psii MOJIIPHBIX KaTETOPHIA:
pHpoJa — KyJIbTypa; aKTHBHOCTh — ITACCUBHOCTB; PallMOHAIBHOCTh — HPPALHO-
HaJIbHOCTB, JJOTHMKA — 3MOLIMHU; AyX — MaTepus; BIacTh — IMOJUYUHEHHE.

JleBwIif 4neH Kak0i W3 OMITO3UINH aTpHOYTHPYETCS MY)KECTBEHHOCTH, a MPaBHIi
— JKEHCTBEHHOCTH. Ba)XHO MOJYEpPKHYTh, YTO KakJas Mapa MPU3HAKOB COCTABIIAET
CaMOCTOSITEIBHYIO OIIMO3UIIMI0, HE UMEIOIIYI0 PUYUHHO-CIIEICTBEHHON CBSI3U C MpH-
HaJJIEKHOCTBIO JIIOJEH K TOMY WM MHOMY moiry. OHaKo KaXJI0My U3 TOJO0B IPHUITH-
CBIBAacTCA Ha0OP COOTBETCTBYIOLIMX KayecTB, MIPAIOIINX BAXXHYIO POJIb B CO3JaHUU
MPOTOTHIIA MY>KCKOTO M YKEHCKOTO B OOIIECTBEHHOM M WHIUBHIyaJbHOM CO3HAHHH.
Tax, B ApeBHEKUTANHCKONH MU(OIOTHU U HaTyphuiIocopun oOHAPYKUBAIOTCS J1Ba TPO-
THUBOIOJOXKHBIX HaYaJla — TEMHOE UHb U CBETIIOE sH, IPAKTUYECKH TIOCTOSHHO BBICTY-
MaroIIe B MapHOM codeTanud [2, c. 75-80].

Ha nam B3risin, ¢paseonorumdeckuii ¥ mapeMUOJIOTHYECKHN (OHJ KaK «3epKajio
KYJIETYPBI» TOTO MJIM MHOTO 3THOCA IIOMOraeT 0oJiee TIOJIHO PAaCKPhITh MEXaHU3MBbI BO-
IUIOUICHHS U TPAHCISILUUKN T€HAEPHBIX CTEPEOTUIIOB KaK YACTHBIX BHUIOB COLMAIIBHBIX
CTEPEOTHUIIOB B IIEJIOM.

OnHuM U3 c1oco00B HccieA0BaHuS PEHOMEHOB ()EMUHHHHOCTH M MaCKYJIMHHOCTH
B A3BIKE SIBJIACTCS JIMHIBUCTHYECKOE MOJAEITUPOBaHNE KOHIENTYAIbHBIX IPOCTPAHCTB C
MO3HUIMHI TeHJEPHOTO MOAX0/a C YYeTOM COIMOKYJIBTYPHBIX (PakTOpOB, a Takxke OIu-
CaHMe TeHAEePHO OOYCJIOBJICHHBIX (Pa3eONOrM3MOB U TMAPEMHi, BhIPOATU3YIOIINX
KOHIIETITHI, COCTAaBJISIOIIME KOHLENTyallbHble TpocTtpaHcTBa PEMUHUHHOCTHU n
MACKYJIMHHOCTH B pa3nu4HbIX HAllMOHAIBHBIX KyJIbTypax.

Ot6op mnpakTUyeckoro marepuaia ((hpa3eoIOrHuecKux U MapeMHUOJIOTUYSCKUX
€/IMHUII) B JAHHOM HCCJIEIOBAHUH OCYLIECTBISIETCS 0 CEMAHTUYECKOMY U CTPYKTYp-
HOMY IIpUHIMIAM. PaccMaTpuBanuchk eIMHULIBI, OTMEUCHHbIE TeHAEPHON crielM(UKOM,
TO €CTh KacalolIMecsl COIMAJbHBIX acleKTOB MPOsBIECHUS (DEMUHHHHOCTH U MacKy-
JIUHHOCTH.

OcHOBHBIM (PaKTOPOM, TIOBJIMSABLIMM Ha BBIOOp NMapeMHUil B Ka4ecTBE MpeaMeTa Uc-
CJIEIOBaHMS, MOCIYXHWIO TO, UTO OHHM OTpPa)karoT B3aUMOJEICTBHE U MOJIENH MOBEJE-
HHUS 9€JI0BEKa B 3aBUCUMOCTH OT ToJia. [10CIIOBUIIBI MPEACTaBISMIOT COO0M BaXKHBIN U
MHTEPECHENIINN NCTOYHUK MHTEPIPETAUH, TaK KaK OHM SIBISIOTCS MPECKPUNIUIMU-
CTEPEOTHIIAMH HAPOJHOTO CAaMOCO3HAHMS, AAIOLUIMMU IIMPOKUI POCTOP ISl BEIOOpA €
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nenbio camouneHTudukayu [4, c. 240]. Takum oOpa3oM, HCCAeIOBAaHUE MTOCIOBHIl U
MTOTOBOPOK HEOOXOIUMO C TIO3UIINH JIMHTBOKYJIBTYPOJIOTHYECKOTO MTOIX01a.

B xome mccnemoBanms BBIABICHO 619 reHmepHO MapKHpPOBaHHBIX (hpazeonorude-
CKUX CIMHHMII ¥ MapeMUH C yKa3zaHueM K (eMUHUHHOU cdepe, a Takke 403 enuHUIIbI,
OTHOCSIIMECS K MYKCKOW TEHIEPHOW pOJH. AHAJIN3 BBIIEICHHOTO SMIIMPHYECKOTO
MaTeprana TO3BOJSET OTHECTH MX K KOHIIETTaM, COCTAaBJISIONIMM KOHIICTITyalbHBIE
npoctpauctea FEMINITE: INCONSTANCE, DEPENDANCE, VICE, BETISE,
COQUETTERIE, HYPOCRISIE, LOQUACITE, CUPIDITE, BEAUTE, BONTE,
CHASTETE, MATERNITE, MECHANCETE, EMOTIVITE u MASCULINITE:
PUISSANCE, INTELLIGENCE, COURAGE, INCONSTANCE, FERMETE,
BEAUTE, PATERNITE.

Hamnune xonuenta LOQUACITE, BXOASIIEro B COCTaB KOHLENTYaIbHOTO MPO-
crpancTBa FEMINITE, cBUICTENBCTBYET O CTEPEOTHITHOM CYKICHHH, COITIACHO KOTO-
POMY THUIHYHO ()EMUHHHHBIM Ka4eCTBOM SIBISICTCS CKJIOHHOCThH MHOTO TOBOPHUTH: Le
silence est le plus beau bijou d’une femme, mais elle porte rarement («Monmuanue —
camoe KpacHuBOe )KeHCKOe YKpaIlIeHHe, HO OHA TaK PEAKO €ro HOCUTY), (Ppazeororu3Mel
¥ mapemun, Bepbammsyromue konnent BETISE, BOMIOaeT reHAepHbIi CTEpPEOTHII 0
HU3KHX, 110 CPABHCHHMIO C MYXXYMHAMH, WHTCIUICKTYaIbHBIX CIIOCOOHOCTSIX >KCHIIVH.
HepnanexocTs, orpaHueHHOCTh JKEHCKHX YMCTBEHHBIX CIIOCOOHOCTEH OTpaskaeTcs B
TaKWX TOCIIOBHIAX, Kak: Pourceaux, femmes et abeilles ne peuvent étre detournés
(«CBuHeH, )KCHIIMH U ITYeJ HEBO3MOXHO Pa3BEPHYTh (OTTOBOPHTH)»), Les filles et le
poules pas trop errer se perdent («JleBylikam U KypHiam He COCTaBISIeT Tpy/a 3a0my-
TTATHCSD)).

Bonbiioe 3HaueHne uMeeT KpacoTa KEHIIMHBI, IPHYEM Ba)KHBIM SIBIISIETCS COYeTa-
HUE KpacoThl BHEIIHEH W KPacoThl BHYTPEHHETO MHpa — J0OPOTHI, HEKHOCTH, 00asi-
HUS, a TaKKe TPYHOTIOOHS M X03iCTBEHHOCTH: Trois choses rafraichissent le cceur et
délivrent du chagrin : I’eau, les fleurs, la beauté féminine («Tpu Beuw pagyroT cepe
1 130aBJISIIOT OT TPYCTH: BOJIA, IBETHI M )KEHCKAs KPacoTay)

Baxneiieli posiblo KEHIMUHBI SBJISETCS POJbh MAaTepH, TaK Kak WMEHHO 371eCh
JKEHIIMHA OOHAPY)KUBAET CBOE MpEAHA3HAYEHNE W BBHICTYIAET OJHUIIETBOPEHUEM IIH00-
BH, I0OPOTHI, 3200THI ¥ HeXXHOCTHU. J{11st PppaHIry3ckoid Mojenu (EeMHHUHHOCTH THITAY-
HOM SIBJISICTCSI XapaKTEPUCTUKA JKCHIIMHBI KaK JINYHOCTH, OYPHO U OTKPBITO MPOSIBIIS-
totelt ceou amornmu Femme rit quand elle peut, et pleure quand elle veut («XKenmuna
CMeeTcCsl, KOTJla MOXKET, ¥ IUIa4eT, KOrla XO4UeT»).

K ¢emMrHUHHBIM KadecTBaM, MO JIaHHBIM (PpaHIly3CcKOTO sI3bIKa, OTHOCHTCS OOPO-
Ta, MATKOCTh — femme crédule; femme de coeur, M, B TO K€ BpeMsi — JDKHBOCTb, 31100-
HBII, B3JIOPHBIN Xxapaktep. JlaHHBIA (akT neMoHCTpHupyeTcs B mpuMepax: La nature a
donné a la femme son pouvoir de mensonge («Cama npupona Hajaeauia >KCHIIUHY
CIOCOOHOCTBIO JITaTh»), La race des femmes est de nature («CyIHOCTb KEHIIUHBI 3a-
KITFOYAeTCS B MIPENIATEIILCTBEY).

K ocoGenHocTsIM (hpaHIly3cKOl Moaenu (PEeMUHUHHOCTH CJIEIYEeT OTHECTH KOKET-
JMBOe TmoBeneHue — La coquetterie, c’est la véritable poésie des femmes («Koket-
CTBO — WCTHHHAS IT033Us JKESHIWMHEB)) U alTYHOCTh — Pour se procurer de [’argent,
rien de plus ingénieux qu 'une femme («Huxro He oOnamaeT cTob aOCONIOTHBIM T€HU-
€M B JIOOBIBAaHHH JICHET, YeM KCHIIIHHAY).

HeB03MOXXHOCTE KOHCTPYHPOBAaHHUSI €JUHOTO 00pa3a MacKyJIMHHOCTH OOYCIIOBIIH-
BaeT HEOOXOIUMOCTh MCCIIEJOBAaHUs MOJIOKEHUS MY>KYHH U OCOOCHHOCTEH MY>KCKOTO
CaMOCO3HAHUS B OTPE/ICIICHHON KOHKPETHON CTpaHe, KyJIbTypHOM KoHTekcTe. [1o3To-
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My, Ha Halll B3MJIAJ, HEOOXOAMMO MOMBITATHECS CKOHCTPYHUPOBATh MOZAETH MAaCKyJIUH-
HOCTH, PEJIEBAaHTHBIC IJIs1 KAXKJIOW OTIAEIbHON COLMOKYIbTYPHONW OOLIHOCTH, B JAHHOM
ciydae ¢paHiry3ckoil. B xone ananmsa O0wu1H BeieneHsl 403 ¢paseonormueckue enu-
HUIIBI U TIAPEMUH, OTHOCSIIHUECS K MY>KCKOM TeHAEPHOU POJIM, KOTOphIe MOKHO OTHE-
CTU K KOHIIENTaM, COCTaBIAIOIINM KOHLENTYaJIbHOE MPOCTPAHCTBO MASCULINITE:
PUISSANCE, INTELLIGENCE, COURAGE, INCONSTANCE, FERMETE,
BEAUTE, PATERNITE.

OnHUM U3 BeIyIMX CBOWCTB MAacKyJIMHHOCTH SBJISIETCS TAKOE KAYECTBO MY>KUHHBL,
Kak cMenocTh. JlaHHBI (akT 0OyCIOBICH TeM, YTO BOCHHAs CTe3s BCerna Obliia MyK-
CKOW IIpeporaTuBOd, a Ione OUTBBI — OCHOBHBIM MECTOM IPOSIBICHHS MY>KECTBA.
CXO0ZACTBO MPOCIIEKUBACTCS M B TEHAEPHOM CTEPEOTHIIE, COTIACHO KOTOPOMY MY>KUHHE
CBOMCTBEHHA TBEPAOCTh XapakTepa u hu3mdeckas cuia: homme de fer.

Crnenyer n006aBUTh, YTO TaKWe UIOCTACH MY>KYMHBI U JKEHIIUHBI, KaK OTELl U MaTb,
TPaJUIIMOHHO CUMBOJHM3HPYIOT COOOH TOOOBE M 3a00Ty, OJJHAKO MaTEPUHCKas JIIO-
00Bb OoJice MHUJIOCEpHASI M BCETIPOIIAIONIAsi, HEXXEIH OTIOBCKasi — Ooliee cypoBas u
caepkanHas. OCHOBHBIM 3aHATHEM OTLA [IPU3HAETCS MaTepuanbHOE oOeclieueHue ce-
mbu: Un pére est un banquier donné par la nature («Oten — 310 OaHKUP, JaHHBIN
npupoaoi»). OOIWENpUHITEIMUA SBISIOTCS TEHICPHBIE CTEPEOTHIIBI, COTJIACHO KOTO-
PBIM MYXYMHE OCTATOYHO HE MMETh SBHBIX BHELIHHX YPOJACTB, YTOOBI €r0 Ha3BajH
KpacaBueM: [/ est assez beau qui a tous ses membres («JloCTaTOYHO UMETH BCE KOHEY-
HOCTH, YTOOBI HAa3bIBATHCS KpacaBLEM»), 3/1€Ch, Ha Halll B3TJIAJ, OTPa)KaeTcsl SIBHO
HPOHUYHOE OTHOIICHHE K 3TAIOHHOMY 00pa3y KpacuBOTO MY)KUYHHBI, a TAKXKE CTepPeo-
TUI 0 0oJiee BHICOKUX MHTEIUIEKTYalIbHbBIX CIIOCOOHOCTSX MY>KUMHBI U €My IPEANUCHI-
BaeTcsl OBITh JIMJCPOM U JOOBITUMKOM B ceMmbe: Consulte ta femme et fais a ta téte
(«ITocoBetyiics ¢ )X€HOM U clemnail mo-CBOeMy»).

TakuMm 06pa3oM, KOHLENTyanbHble npoctpanctBa FEMINITE w MASCULINITE
MPECTABISIIOT COO0M MEHTAJbHbBIE CYIIHOCTH, COCTOSIHIE M3 CaMbIX Pa3JIMYHBIX SIB-
JICHUH NEHCTBUTENBHOCTH, O0OBECIMHEHHBIX OOIICH HaeeH OXapaKkTepu30BaTh KaueCTBa
MPUCYLIHE )KEHIINHE WIH MYXUHHE.
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1. Kapacuk B. U., Capimuxus I'. I'. ba3oBsle XapakTepUCTHUKH JTUHTBOKYJIBTYPHBIX KOH-
1enToB // Auronorus koHuenTos / moxa pen. B. U. Kapacuka, U. A. Crepuuna. Bosarorpan: Ia-
paaurma, 2005. T. 1. — C. 12 — 16.

2. Kupmmuna A. B. MY KECTBEHHOCTD u JKEHCTBEHHOCTD kak KynbTypHBIE
KOHILENTH! // MeToosornieckue npooiieMbl KOTHUTUBHO# JTMHTBUCTHKY: Hay4yHoe u3naHue. —
Boponex: 13x-8o BI'Y, 2001. C. 75-80.

3. Temus B.H. Pycckas ¢pa3seonorus: ceMaHTHYSCKUHA, TIparMaTHUSCKUN U THHTBOKYIIb-
Typosnoruyeckuit acnektel. — M.: [lIkona «S3b1ku pyc. KyasTypeb», 1996. — 288 c.
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LINGUISTIC MODELING OF THE CONCEPTUAL SPACES FEMINITE
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The article deals with paroemiae reflecting the interaction and patterns of human behavior
depending on gender. The authors present the results of linguistic modeling of conceptual
spaces from the perspective of the gender approach and taking into account sociocultural
factors. The authors prove paroemiae verbalize the concepts that are included in the concep-
tual spaces of FEMINITE and MASCULINITE of the French national culture. As can be
seen from the examples given in the article, the set of linguocultural concepts are formed in
the mind of a person, reflect his perception of masculinity and femininity and act as units of
collective consciousness that have a linguistic aspect and distinctive ethno-and sociocultural
context.

Keywords: gender; concept; conceptual field; masculinity, femininity; paroemia; phraseolo-

gy.
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MOAEJIA PEAYIINIMKAIIMN UMEH ITPUJIAT'ATEJIBHBIX
B KUTAUCKOM SI3bIKE

© BazapoBa Anna HukoJsiaeBHa
Bypsitckuil rocyjapCTBEHHBIN YHUBEPCUTET,
Poccus, r. Ynan-VY o,

E-mail: anna.bazarova2014@yandex.ru

B aT0#i cTaThe aBTOp OMHCHIBaCT HEKOTOPHIE OCOOEHHOCTH PEeXyINIMKANK UMEH Mpujara-
TEJNBHBIX B KHTACKOM si3b1Ke. CIIOCOOB!I TyOIMpPOBaHUS OJHOCIIOKHBIX U BYCIOKHBIX TPH-
JaraTeNnbHBIX TpeacTaBieHsl Mogensmu AA, AABB, ABAB, ABB, A H AB. Iloka3saHsl
IpUMepEl 00pa30BaHUs TyOIMPOBAHHBIX MIPHUIIATATEIHHBIX IO THM MOJEIISIM.

Knroueevte cnosa: KATalcKui sI3bIK; CHHTAKCUC; PEAYILTAKALNS, AMS TIPUIIATaTeIbHOE.

SIBNeHUE peAyIUIMKALMK SIBISICTCSl BEChbMa TUIMYHO JJIsi KATAHCKOro si3bika. Ku-
TalicKMe ClelMaIucThl BBEIU B 000pOT TepMUH H.& (myOnupoBaHue) ais 0603Hade-
HUS peayIuuKanui Mopdem. Yarie Bcero npueMy peayIuTMKaluy MOBEPraroTcs Mpu-
JarateNibHble B KUTaickoil peun. Kak oTMedaroT mccienoBarenu, QyHKIUS peayILiu-
KaIli{ TpUIaraTelbHbIX B KUTAHCKOM SI3bIKE 3aKIIOYAeTCS B NMPUIAHWN HHTCHCHBHO-
CTH Ka4eCTBY, YCUJICHHS NPpU3HaKa, 0003HAYaeMOro MmpriaratenbHbIM. [ 1, ¢.69-71].

PaccMoTpuM caMblie OCHOBHBIC MOJICITH PEAYIUTHKAMA UMEH MTPUIaraTeIbHbIX:

1. AA, 2. AABB, 3. ABAB, 4. ABB, 5. AH. AB, rne A — nepBbIii KOMIIOHEHT JIEK-
CHUYECKO# enuHullbl, B — BTOpOit KOMIIOHEHT. [2, c.17; 4, c. 32-33].

1. PenyrmkaTel Mogenu A:

— BBICTYMAIOT B POJIM OMpEJENeHNs M cKazyeMoro: WLl JHis FRIR. JEIE .
fiep 6

— BBICTYTIAIOT B pon obctositenbersa: B . KR AR, RE. 28,

— BBICTYTIAIOT B POJIM KOMILIeMeHTa: 55K, Fk0. IR, Hi. Toit.

— BBICTYNAIOT B POJIM OOCTOATENbCTBA, KoMmmementa: L. /&R 4. R
PRy R .

2. Penynuukatel mogenu AABB:

— He BBICTYTAIOT B POJIH 00CTOATENbCTBA U KoMIUTeMeHTa: [ I, VRIRIZIE
WA I« JUBTIENE . BEWE R . VIV Bl det

— BBICTYNAIOT B POJIM TOJLKO OOCTOATENbCTBA: B DT o« /il il . SEoR %
B K&y, 9864, EERE. MM, it B IELE.

— BeIcTynaor B ponn komruementa: FHAHFIHL . {EIG S BALIHIE . SEAEAR
B RORARER . AEAEVIV). wHEhE . B AMPERE.

— BBICTYNAKOT B POJIM 00CTOATENbCTBA M KoMItemenTa: A A AT, T
VUREAR. TP oSty FERRAR MNEE. 5 B .

3. Penynnukatel Mogenu ABAB:

— HE BBICTYNAIOT B POJIM 0OCTOATENBCTBA U KOMIUIEMEHTA: FH 4R L% 15 145 [+
KK, PIANIA . s, BB, R

— BBICTYMAIOT B posin 06cTosTebeTBa: K K H#H,

— BBICTYNAIOT B poiu Komiuiementa: KK RREA . KL KL BEHk
W MZLMmAL . BRI AT
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— BBICTYIAIOT B POJIM 00CTOATENBCTBA, KOMILUIEMeHTa: 26 FLEE H.. B HE,

4. Penymmikatst Mmogenu ABB:

— He BBICTYNAIOT B POJIM 0OCTOATENHCTBA U KOMIUIeMeHTa: FEiR iR« H . A%
B OmARAR. BRI .

— BBICTYMAIOT B POJIM TONBKO oOcTosTenbeTBa: AL YY), PR, JESEsE,

— BBICTYNIAIOT B POJIM TOJBKO KOMIUIeMeHTa: YGIE I & ¥ . EE . B i

o

— BBICTYTAIOT B POJNH OOCTOATENHCTBA, KOMILIEMEHTa: i ik K« KR R W
o

5. Pexymumikatel mogenu A L AB:

— He BBICTYNAIOT B POJIM 00CTOATENbCTBA U KomiuteMenta: 7l FRAH . o B
DR

— BBICTYNAIOT B POIM TOJNBKO obcTosTenscTa: it L To i« i Lok . HHEE
FEo

— BBICTYMAIOT B POJIM TONbKO Kommuementa: ji BiEiE . + B -5,

— BBICTYTAKOT B POJIM 00CTOATENbCTBA M KoMmiuiementa: fl EMR. VFERFESR. %
BEME, [1,c.69-71].

Kuraiickuit nuarsuct Ban LunyH, npoananu3upoas 2110 uMeH npuiiarateabHbIX
KUTANCKOro S13bIKa, OTMEYAET, YTO 316 U3 HUX SIBISIFOTCS OJHOCIIOKHBIMH IpHIIara-
TeIbHBIMU. 157 U3 KOTOPBIX peayruuuupoBaHbl mo monaenu AA. Ocrasmmecs 1704
JICKCUYECCKHUE CIUHUIIBI — JBYCJIOXHBIC IPHUIIAraTelIbHbIC, COCTOSIINE U3 IBYX KOMIIO-
HeHTOoB AB. Cpenu ABYCIOKHBIX UMEH NpUjarareiabHeix no Mmoaenu AABB ynpauBa-
forcst 350 nekcmueckux emwHuIl, Mo Moaenn ABAB — 38, mumb 22 — 10 Moaean
AH¥ AB. Bau [unyH yka3bIBaeT, 4TO MOABEPTAtOTCS PEAYIUIMKALIMU B MOJABIISIOIIEM
OOJIBIIMHCTBE TPHJIATaTENbHEBIE C KOMYJIATHBHBIM THIIOM CBSI3H, B YACTHOCTH «ITpHJIa-
raTenbpHOE + mpuiaratenbHoey [3, ¢. 151-154].

Takum 00pa3oM, peayIIUKaI|Ms UMEH MPHIaraTelIbHbIX BBIMOJIHIET CIOBOOOPa30-
BaTeNbHYIO (PYHKIIMIO, HTPAET BAXXHYIO POJIb B CO3/IaHUU HOBBIX JIEKCHUECKUX €IUHUI]
1 B 00OTaIlEHUH JICKCUKH COBPEMEHHOI'O KMUTAHCKOTO SI3bIKa, M TEM CaMbIM IIPUBJICKa-
€T BHUMaHUE JIJIs TaJIbHEHUIIIET0 MPUCTAILHOIO U3YyUEHUs 3TOTO BOIIPOCa.
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THE REDUPLICATION MODELS OF ADJECTIVES IN CHINESE LANGUAGE
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In this article the author depicts some features of reduplication of adjectives in Chinese
Language. The methods of doubling monosyllabic and disyllabic adjectives by models AA,
AABB, ABAB, ABB, A B AB are described. The examples of doubled adjectives formation
by these models are given.
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K KATETOPUH IOCECCUBHOCTHU B AHI'JIMMCKOM,
PYCCKOM U BYPSTCKOM S3BIKAX

© BynaanoBa Map¢a HuxosiaeBHa
BypsiTckuil rocyjapCcTBEHHBII YHUBEPCUTET
Poccus, r. Yman-¥Y

E-mail: mar-bashkueva@yandex.ru

B craree paccmaTpuBaeTcs KaTeropus IMOCECCUBHOCTH, B CBS3U C TE€M, YTO OHA SIBISETCS
YHUBEPCAJIbHOW, OHA PUCYTCTBYET B JIIOOOM SI3bIKE. AHAIN3UPYIOTCS CPEICTBA BHIPAXKCHHUS
MIOCECCUBHOCTH Ha IpUMEpE TPeX SA3bIKOB: aHINIMHCKOro, pycckoro u Oypsrckoro. Tamoke
BBIJICJICHBI XapaKTepHbIE JUIs KAKIOTO s3bIKa CIOCOOBI BEIPAKEHUS pacCMaTpHBaeMoil Kkare-
TOPHH.

Kniouegvie cno6a: IOCECCUBHOCTD; CPEACTBA BBIPAKCHUS; IOCECCUBHBIE KOHCTPYKIIUH.

B nocnennee Bpemst CO CTOPOHBI JTMHTBUCTOB HaOJIOAAaeTCs MTOBBIIIICHHBIN HHTEPEC
K S3BbIKOBBIM KaTETOpHUSAM, MOTOMY YTO MMEHHO MPH MOMOIIH SI3bIKa MIPOUCXOIUT KOH-
HENTyaTn3aust ¥ KaTeropru3anys OKpYyKaromiel NeHCTBUTeT,HOCTH. B eHTpe BHIMA-
HUS JIMHTBUCTOB TaKWe€ KaTErOpHH KaK BPEMEHH, JIOKATHBHOCTH, IIPOCTPAHCTBA, TIPHU-
YUHBI U T.I. HapsAay ¢ TaHHBIMU KaTETOpHUsIMH B S3bIKE CYIIECTBYET KaTeropus mocec-
CHUBHOCTH (TIPMHA]IC)KHOCTH, TPHUTKATEIBHOCTH). KaTeropusi mocceccMBHOCTH —
KaTeropus yHUBepCalbHAs, OHAa MPHUCYTCTBYET BO BCEX f3BIKAX, TaK Kak oOJamaHue
MaTepUaIbHBIMU WM TyXOBHBIMHU LIEHHOCTSIMH SIBJSUIOCH M SIBJISIETCS HEOTHEMIIEMOM
4acThIO CYIIECTBOBAHMS YEJIOBEKA.

CrnemyeT OTMETHTD, YTO MHOTHE BOTIPOCHI, KACAIOIINECS KaTErOPHU ITOCECCUBHOCTH
U CPEJCTB €€ BBIPaXEHHsI, HE Pa3 OCBEIAINCh B pad0TaX OTEYECTBEHHBIX M 3apyOeikK-
HeIX yueHsx (E. M. Boisd, O. H. CenusepctoBa, A. B. bonaapko, M. B. MunoBano-
Ba, b. Xaiine, I'. 3aitnep).

b. Xaitne B cBoeii padore [1, 39] npennoxuin KOrHUTUBHO-(DYHKITNOHAIBHBIN aHa-
T3 KaTerOPHH MOCECCUBHOCTH. KaTeropusi mocecCMBHOCTH MOKET OBITh BhIpayKeHa
CIIEYIOIIMMHU COCTABJIALIUMHU: IToceccop (00Jianaresib) U 00BEKT MOCECCUBHOCTH (00-
JaJaeMoe), KOTOPbIe HaXOASTCS B OIMPEIEIIeHHON OIM30CTH 1 0e3 BPEMEHHBIX OTPaHH-
yernid. Y X. 3aitiepa HaX0qMM MPaKTUIECKH MTO00HOE orpenernenue: «JIMarsucTuyde-
CKHMI 1moceccop sIBISIETCS] penpe3eHTaleld OTHOIICHUH MeXy ABYMS CyOCTaHIIUSMH.
Cybcranmus A, Ha3pIBagMas OCECCOPOM, TPOTOTHUITHYECKH OyIICBIEHHAs, KOHKPET-
Hee — SBIISIETCS YeJIOBEKOM, a eCJIH ele Ooyee Cy3uTh olpeeieHne, 00aaiaeT NHIH-
BHIYAJIBHOCTHIO WM OJIM3Ka K TOBOpsIeMy» [2, 4].

Taxum 06pa3oM, MOCECCHBHOCT — 3TO OMNpEAETICHHOE OTHOLICHNE MEXy 00Jaa-
TeJaeM U 00JalaeMbIM, KOTOPOE MOXKHO BBIBECTH U3 JIEKCUYECKOTO 3HAYEHUS TIOCECCO-
pa u ero cyonekra [3, 159].

N3BecTHO, YTO MPOTOTHUIHYECKUMH OTHOIIEHHUSIMH MOCECCHUBHOCTH SBJSIOTCS OT-
HOIIIEHUS] PUHA/JISKHOCTH U OTHOIIIEHUE YaCTH K IieloMy. J[aHHBIE OTHOIIEHUS] MO-
T'YT OBITh BBIP@KEHBI MOP(OIOTUIECKH, IEKCHYECKH U CHHTAKCHYECKH.

Tak, B pycCKOM sI3bIKE €CTh ClielualibHble aQQUKCHI, TaK Ha3bIBACMbIC TPUTSKA-
TEeNbHBIE, B COCTABE TOT'O CJIOBA, KOTOpoe o0o3HavyaeT obnaaatens, « ToH-uH, codau-ui,
AHTOH-0OB, CTYAEHYE-CK-Hii», B COCTAB KOTOPBIX BXOJUT IIOCECCHBHBIH Cy(QUKC.
B OypsTcKOM sI3bIKE TaKKe NMPHUCYTCTBYIOT CIIENHalbHbIC CY(QOUKCHI, Cp.: «XYH-OH
(uenoBeka), kuHo-roi, Bep-biH, Tan-unH, xaprei-H (oporn)». B anrmuiickoM xe A3bI-
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K€ OTCYTCTBYIOT HOJOOHBIC TIPUMEPHI B CHJIY CTPOsI CaMOro si3bIka. PaccMoTpum npy-
THe CIydaW BBIPAXKEHHS MPUTKATCIHHOCTH: OKOHUAHHWE POJUTENHHOTO IMajieka: B
PYCCKOM SI3BIKE «MalllnHa OpaT-a», «CeMbs MOJPYT-H», B OYPATCKOM SI3bIKE: MOPUH-OM
hyyn (xBocT nomanu), TIp-biii COHX0 (OKHO JIoma). B aHrmiickom si3bike Mopdoioru-
YecKuil crocod oauH — mpu momolny anoctpoda u okoHdanus ‘s: the boy’s book,
Pete’s friend.

Takske MOYTH B KAXKIOM SI3bIKE OTMEYAIOTCS 0COOBIC S3BIKOBBIE (DOPMBI KaK IPUTSI-
JKaTeIbHbIC MECTOMMEHUS: OHM 0003HAYaroT 00JajgaTelis, HO, KaK MPaBUJIO, B UX CO-
CTaBe HEBO3MOKHO BBIUIICHHTH TIOKA3aTelh IIOCECCUBHOCTH, CP. PYCCK. MO, TBOH, €ro,
ee, Halll, Balll, X WJIX aHTJ. my, your, his, her, its, our, their; Oyp. MuHH, TaHail, MIHMA,
T3JIPHAM, MaHal, TIPIIHIM.

Crenyer OTMETHTh, YTO TIOMHMO MECTOMMCHHH B OYPSTCKOM SI3BIKE €CTh TaKoe
rpaMMaTHYeCcKOe MOHATUE KaK NpuTsbkaHue. OHO B OYPSATCKOM sI3bIKE ObIBAET JABOSKO-
ro BUAa: JUYHOE TPUTDKaHWE (HIOypTa Xamaajan) U Oe3lMYHOE MPUTSHKaHUE, WIN
BO3BpaTHOE MPUTSDKaHUE (66pTd Xamaajall), KOTOPhlE B OCHOBHOM COOTBETCTBYIOT
PYCCKUM MPUTSHKATEIBHBIM MECTOUMEHUSAM MOM, TBOM, €ro, Balll, UX, CBOM.

JInuHOe TpUTSHKAHWE TOKA3bIBACT MPUHAUICKHOCTh OJHOTO IMpEeIMeTa KaKoMy-
HI/I6yZH> JIMIY U BBIPpAXKACTCA JIMYHBIMU MCCTOMMCHHAMU B q)OpMC OAHOI'0 U3 TPEX JIUIL
€IMHCTBEHHOT'O WJIH MHOXKECTBEHHOTO YHCIIa POAUTENLHOM Tanexe [4].

Hamp. 11. Wm. I1. Mmopu -MHU MOpH -MHai

2 7. MOPUH-IIIHU MOPHH-THal

3. MOpPHH-UHNHb MOpUI-bIHb

CHHTAaKCHYECKH TOCECCUBHOE OTHOIICHHE MOXKET OBITh BBIPAKEHO C IMOMOIIBIO
Pa3JIMYHBIX IIPEIIOKHBIX KOHCTPYKLUI WIX IIPU IIOMOIIM Npeutoxkenus. [Ipennoxnas
KOHCTPYKIUSI BCTpEYaeTcs TOJIBKO B aHTIIMICKOM si3bike: the room of her father.

[IpeankaTUBHYIO MOCECCUBHOCTh MOKHO CUMTATh MPOTOTUIIMYECKOM, TaK KaK B HEH
MIPeNICTaBICHbl U moceccop, M 00bekT obmamanms. Cp. Y MeHs ecTb cobaka. Hamma
HOX93 Ouu. I have a dog. B pycckoM u OypsTCKOM sI3bIKaX MOCECCUBHOCThH BBIPAYKEHA
rJarojoM OBITH (€CTh), @ B aHTIIMHCKOM S3bIKe TIaroiioM to have, 94to 00yCIIOBIEHO
TE€M, YTO OHH OTHOCATCS K pa3HbIM si3bikaM Habeo-s3bikam u Esse — si3bikam.
B Esse — s3bIkax UCHONB3YIOTCS TIAroibl ObITHs, a B Habeo-si3pikax riarosnsl o6iia-
JaHus.

AHaIU3 MOCECCUBHBIX KOHCTPYKIMH B PACCMATPUBAEMBIX A3bIKAX CBUJICIBCTBYET O
TOM, 4TO B aHTJIIMHCKOM U OYPATCKOM SI3bIKaxX HanOoJee pacpoOCTPAaHEHHBIMH SIBIISIOT-
cs1 MOp(OIOrHUYECKUE U JICKCUYECKHE CIIOCOOBI BRIPAKEHUS TOCECCUBHOCTH, B TO Bpe-
Ms KaK B PYCCKOM $I3bIKE CHHTAKCHUECKHUI Crioco0 mpeodiaiaeT B HEKOTOPOU CTEMeH!.
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The article considers the category of possessiveness, due to the fact that it is a universal cat-
egory, it exists in any language. The author analyzes the means of expression of possessive-
ness on the example of three languages: English, Russian and Buryat. Also characteristic
ways of expressing these categories for each language are highlighted.
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W3y4yeHne KOHTEKCTa UMEH COOCTBEHHBIX MOKA3bIBAaET, YTO MMEHa COOCTBEHHBIE 00JIaatoT
HE TOJIBKO TITyOOKOH KyJIbTYpHOH CHEUM(HKO#, HO TaK)KEe HAXOJSITCSl B TECHOM CBS3U C BOC-
NPUSTHEM MHpPa, OTPAXAIOT ero NoHuMaHue. liMeHa COOCTBEHHBIE MPOSICHSIIOT MOHUMAaHUE
MecTa JIeHOTaTa B OOIecTBE M B MHpE, B TOM 4uciie. PopMUpOBaHHE CHCTEMBI COOCTBEH-
HBIX MMEH OOYCJIOBJIIEHO TaKMMH JETEPMHHATHBHBIMH (paKTOpaMy Kak 3THMOJIOTHS, MOAA
Ha UMEHA, 3ByKOBasi COYEeTaeMOCTb, IPETEH3HUs Ha UCKIIOYUTENbHOCTD, COLIUANIBHBIN CTaTyC
U Tp.

Kniouegvie cnoea: nveHa cOOCTBEHHbIC; MOHTOJILCKHE S3BIKH; KOHTEKCT; 3TUMOJIOTHS; 3HA-
YEHHUE.

The study of using of Mongolian personal noun is closely connected with the study
of the context of a proper name. What is the meaning of term ‘context’? In linguistics,
the term “context” means an environment of the language unit: conditions and peculi-
arities of its use in the language. A context has physical and communicative dimen-
sions such as time, space, names, signs and symbols. So, our further goal is to observe
the conditions and peculiarities of Mongolian personal nouns through their using in
time, space and different situations.

It is well known that personal nouns clearly reflect the different cultural tendencies;
they are an indicator of the progress and regress of linguistic and cultural normalization.
We investigate context of Mongolian proper noun through the etymology, the reasons
of origin and the use of a proper noun including dimensions like time, space, signs and
symbols. The process of denotation helps to show, in particular, an understanding of
the human position and the role of human in society, the place of the object in the
world and between and among the other objects.

Now, let’s demonstrate some examples of context of Mongolian proper nouns.

The process of denotation is not only a process of giving a name to an object, but
also it is a process of the transformation of dreams into reality. Earlier, the name was
perceived as a tool of managing and achieving of the cherished goals. The significant
changes in the life of denotatum led to the changes in his name reflected in giving new
name or title, which was functioned as a name.

We remember the example of giving name-title of Chinggis Khaan to Temuuchin
when he was inaugurated; the example of giving nickname of Teb-tenri (‘middle of the
sky’, ‘right sky’, ‘right celestial’) to shaman Kokoci (~ Kdke¢ii) who plaid an im-
portant role in the destiny of Chinggis Khaan, the example of changing name of Batu
menke into Dayan Khaan (‘king of all people’), so he could rule over all people [1].
These examples tell us about presence of ideological component in personal noun.

Besides, the denotation is an attempt of denotatum to prove his own uniqueness.
The using of traditional anthroponomical model of two components in Mongolia until
1997 has generated the frequent repetition of the same names. The frequent repetition
of the same names led to the problems with individualization and identification of per-
son. Just few years ago in Ulaanbaatar there were counted tens of thousands of resi-
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dents with the personal names like Altantsetseg, Naranbaatar, Uranchimeg, Boldbaatar
and so on [2].

The new reform in giving Mongolian name process like recovering of surname
(mong. oBor, or genonym) on paternal line took an important role to provide cleanness
of kin, to regulate marriage and to deepen knowledge about their own rootes. Mongoli-
an anthroponimical model was changed into official anthroponimical model with three
components of surname (oBor), father’s name and personal name. An important timely
change of giving name’s structure at the same time has gave the repetition of some
surnames differed from another surnames with their special semantic component. For
example, Mongolian surname Borjigin is very popular among the Mongols. Formaly,
this surname means exceptionalism of denotatum among the others and officially it
means his belonging to the gold kin of Chinggis Khaan.

Let’s see how context of toponyms appears. One of the components of Mongolian
geographical name as a rule is lexeme or geographical term uul (‘mountain’), and other
components are epithets like bogdo (‘saint’, ‘sacred’), munkh (‘eternal’, ‘everlasting’),
buyant (‘virtuous’), khaan (‘king”), noyon (‘prince’), khairkhan (‘dear’, ‘darling’), etc.

The names of mountains, rivers and lakes Bayanzurkh, Khairkhan, Buren Khair-
khan, Mandalt Khairkhan, Bogd uul, Ikh Khairkhan, Khatan Tuul, Tusheet gun, Dalai
nuur show that euphemisation takes place as a result of substitution of proper names
with titles that awarded to the object as a sign of their respect. Euphemisation takes
place also with combination of proper names and lexemes meant respect and honor. In
particular, the Orkhon River has title Tusheet gun, and the Khulen Buir Lake named as
Dalai nuur.

Now only in historical documents we can find Mongolian geographical names func-
tioned in the Manchu period. For examples, Dalai khaany aimgiin Bayadyn Erkh Chin
van Jonon beiliin khoshuud, Zasagt khaany aimgiin Manbazar vangiin khoshuu; or Set-
sen khaany aimag, Tusheet khaany aimag, etc. The territories with these names dif-
fered from the others because of their belonging to some special owners with the titles
khan and van.

Does fashion has influence on formation of personal names system? No doubt, it is
one of the determining factors involving in the process of nomitation. Accordingly, the
name has a direct relation on status of denotatum. Just remember actively borrowed
names among the Kalmyks, the Buryats and the Mongols in the middle of the XXth
centure. What is the situation with popular names now? Now the popularity of personal
names has a connection with strong interest in national culture, cultural revival and, at
least, even with development of democracy in Mongolian people. Now the names like
kalm. Annp, baarp, Meprh, Lleun, byiiara, bara, bur. Annap, baup, bysaro, MyHKo,
Baupa, Casina, Anrtana, mong. TamyymnaH, barOasp, Bonop(maa), 'anGomnn, Janrap,
Muuan, Tamup, ©31yH, Xynas, Ysanra and other anthroponymes continue to be in the
status of popular. No wonder, how many objects and things we meet in Mongolia hav-
ing the name of Chinggis Khaan. We can find the international airport, streets, univer-
sity, restaurants, hotels, vodka named Chinggis Khaan. The name of great conqueror
has become a worldwide famous brand.

The investigation of proper nouns’s context also finds a connection with tradition of
taboo in pronunciation of Mongolian proper nouns. According to the Kalmyk tradition
of using female language xanm, xagmihH it was forbidden for a wife to pronounce not
only the names of alive or dead senior relatives of husband but to prohibit even the
nicknames of dogs, whose owners were relatives by maternal line of husband [3]. The
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semantic and also phonetic euphemisms in Kalmyk and Mongolian languages are used
to pronounce the words relating to husband and the relatives of husband. There are the
words like kalm. xagm sux «father-in-low», xagm sk «mother-in-low», 6aaxa «the el-
der brother», haha «aunt», aaxa «the elder sister», aBh «unclew, xeex «the elder kins-
womany. As for the marriage partners it is forbidden to pronounce the names of each
others, instead of the names there were used the different words for husband like mong.
TIpUiiH 333H, MaHall XgH, OBrOH, XggXIMiiH 31T, XqrumH, kalm. MaHa KyH, repHH 33H,
and for wife like mong. ransiH XgH, TIpUIiH XgH, TOTOOHBI XgH, XqriumH’; kalm. repun
KYYKH KYH, X99¢ 09p/r, MaHa TeprH.

In Kalmyk we find the examples of using of the taboo language xamm, xammitha in
some words. Thus, lexeme xap was replaced with 6apan; nahan — ruiIoH; 4oH —
YYJIBAT — TEET'WH HOXa — KEepHH HOXa; CYK — OalT — YaBuyp; MamXK —> IIeB. It was
also forbidden for wife to call her husband with his own name, so the personal names
like Camx was changed into Smxk, Mamx into 1lleBa, lopx into Kopx, bagm into Sam
[3]. In addition, besides taboo on verbal action, there was prohibition on many actions
of non-verbal behavior.

Proper names not only have deep cultural specificity, but also are in connection
with perception of the world and in some way reflect its cognition. Personal nouns help
to clarify the understanding of man's place in society. The position of referent in socie-
ty, his age, types of public formations, the size and type of society, the passport rules
and life situations have a big influence on the forms of anthroponyms. Formation of
personal nouns’ system is conditioned by the determining factors like etymology, fash-
ion, phonetic compatibility between surname (mong. ovog) and name (mong. ner),
prestige, claims to exclusivity, social status, etc.

In conclusion, it should be said that context is very important part of investigation
of proper nouns. It shows how the different cultural tendencies in society reflect on
context of proper nouns and their using in language.
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CraTps NOCBSIILIEHA PE3YJIbTaTaM HCCIIEIOBAHUS ITYHKTYallMOHHOM HHTEP(QEPEHIINH B Tepe-
BOJIaX TEKCTOBOT'O HAIIOJHEHHS AHIIIOS3BIYHBIX BEO-CAWTOB Ha PYCCKHH SI3BIK HOCHTEIISIMH
NepeBOAALIETO S3bIKa, oOy4aronmMucs Ha [V kypce OakanaBpuara 1o crenuansHocTh «Ile-
peBoA U mepeBoioBeaeHNEey. [IprBeaeHbl npuMepsl HanboJIee paclpoCTPaHEHHBIX TYHKTY-
AIIMOHHBIX ONIMOOK, NOMYIIEHHBIX UCTIBITYEMBIMH CTYACHTaMHU.

Kniouegvie cnoga: niepeBon; obpatHas MHTEp(HEPEHINS; MyHKTYallHOHHBIE ONIMOKH; ITyHK-
TyalioHHAs! HHTEep(epeHIHs.

[Myakryammus 8 CMU, B Marepuanax Ha OQUIMATBHBIX BeO-caliTax, B OTIUYHE OT
XYI0)KECTBEHHOTO TEKCTa C aBTOPCKHUM IMOIXOA0M K YIOTPEOJICHHIO 3HAKOB MpernHa-
HUS, B OCHOBE CBOEHl (TEOpPETUYECKH) MOJUMNHACTCS YCTAHOBUBIIKMMCS B S3bIKE TPaBU-
naM. Mcxonas u3 3Toro, Ml IPUIACPKUBAEMCSI MHEHUS, UTO IIPH NIEPEBOAE, K IPUMEPY,
TEKCTOBOTO HATIOJIHEHHS BEO-CAWTOB MEPEBOIUHK JODKEH 3HATH €CIIH HE BCE TOHKOCTH
pacCcTaHOBKH 3HAKOB IIpenvHanus Kak Ha IIf1, Tak u Ha W, To o MeHbIIEel Mepe oc-
HOBHBIE CIIy4aud UX YHOTpeOJeHHA B O0OMX S3bIKAX, C TEM YTOOBI YMETh MPABHIIBHO
naeHTHGUIUpoBaTh ux QyHKuuio Ha M n anexkBaTHO oTpaxats ee B nepeBone. Yacto
WMEHHO HEe3HaHHE HOPMBI IPUBOJUT K HHTEpPEPEHIINH, KaK K MPSIMOM, TaK 1 K 00paT-
HOM, Korja nHTep(HEePUPYIOIIUM OKA3bIBACTCS MHOCTPAHHBIN S3bIK, BO3JCHCTBYIONIUI
B CO3HAHUHM NEPEBOJYMKA Ha CUCTEMY €0 POJHOTO S3bIKA.

Tax, paHee MbI pacCMOTpeNu HauboJiee YacTO BCTpeUaroluecs B HalIeH MPaKTHKE
MMyHKTYaIl[MOHHBIE OMIMOKH, BO3HUKAIOIINE B pe3yjIbTaTe, KaK MbI IojlaraeM, 00paTHOM
MYHKTYyallMOHHOM HMHTep(QEepeHNH, KOrAa MEePeBOAYMKH, SBISIOLIMECS HOCUTEISIMU
PYCCKOTO sI3bIKa, EPEHOCST aHTJMICKHUE MyHKTyaluoHHble 3Haku B IIT Ha pycckom
s3pIKe. B pesynbraTe Hammx HaOMIOJIEHUIl MBI YCTAHOBHJIM CIEAyIOIIHe HauOoiee
pacnpocTpaHeHHbIE cly4an HHTephepeHIHH:

e TIEpPEeHOC 3amsdTol, oTAenstomeil aHrmuiickue introductory adverbial phrases
(«BBOHBIE OOCTOATENLCTBEHHBIE 00OPOTHI»);

®  [IEPEHOC TOYKHU C 3alsTON Mepell 4acThI0 MPEAJIONKEHUS, MOSCHSIOMEN WU
PacKpBIBAIOLIEH MPeIbIIyIIyIO €T0 YacTh (T. €. BMECTO PYCCKOS3BIYHOTO IBOETOUHS);

e  yrnorpeblieHHe THPE BMECTO ABOETOUHMS MTPH YTOUHEHHH, Pa3bsICHEHUH TIEPBOH
YacTH MPEJI0KEHUS TOCPEICTBOM BTOPOI 4acTH;

e  odopmienne nepeuneit Ha [151 B coorBeTcTBHM C MX O)OPMIIEHHEM B TEKCTE
Ha U4,

e  ymnoTpeOJieHHue TUPE MOocie 0000IIarIIero cJIoBa (BMECTO IBOCTOUMS);

e  [EpPEeHOC KOHEYHOro 3HaKa MpernuHaHus ¢pas3sl (TOUYKK WIIH 3aISTON) B KaBbIY-
KA TIpu 0pOpMIIGHUM TMPSIMOM pedu, YTO MPOTHBOPEUUT IPABHUIAM PYCCKOTO SI3BIKA
[HeonyOnukoBaHHBIE TaHHBIE].
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KpowMme BbIeniepeyrcaeHHBIX TCHACHLUH, MEPEeBOAYMKH OTACIAIOT 3aMiThIMU He-
OJHOPOAHBIE OIpPEAETICHUs, OIHOPOAHBIE CKa3yeMble, NPUAATOYHbIE MPEIJIOKECHUS B
psiny ONHOPOJHBIX YJICHOB.

UrtoObl MPOBEPUTH, HACKOJIBKO CHIBHO MOXKET MPOSBUTHCS 0OpaTHas MHTEphepeH-
nus B pabore OyAyIIMX MEpeBOAYMKOB, OOydaromIMXcs Ha YETBEPTOM Kypce Oaka-
JaBpuaTa, UCXOIs U3 CBOMX HAOJIIOJEHHUN MBI COCTaBWIIM AHIVIOSI3BIYHBIN TEKCT, yuH-
THIBAIOIMH MOTEHIMAJIbHBIE MPOSBICHUS MyHKTYallMOHHONW WHTEPPEpPEHINU U HEKO-
TOpBIE APYTUE TPYIAHBIE CIIy4yad aHIJIMHCKOW, & UMEHHO aMEPUKAHCKON aHTJIMMCKON
IIyHKTYyaluH.

[ToMnmo MHOecTBa ciaydaeB MpPOsIBICHUS MHTEP(EPEHIMH JIEKCHUECKOTO U JIEeK-
CHKO-TPaMMaTHYECKOTO XapaKTepa B CpelHEM NpH IepeBoje TekcTta oobeMoM 460
CJIOB CTyNEHTHl MomycTwiau 9,33 ommuOku B MyHKTYaIlWH, MPEANONIOKHUTEIHHO 00Y-
CJIOBJICHHBIX MHTEp(EpEeHINEH, T.6. aBTOMAaTHUYECKUM [IEPEHOCOM AHIIMHCKOTO 3HAaKa
MPEMUHAHUS B PYCCKOSI3BIUHBIN TEKCT. Yale Bcero MCIbITyeMble TOMyCKall OINOKH
pu 060co0IeHNH 00CTOSTENLCTB, IPH ONPEACICHUH CBS3U MEKAY YaCTIMHU CI0KHOTO
MPEUIOKEHHS, TP OQOPMIICHUH IMEPEeUHs M MpHU O()OPMIIEHHH CIIOKHOCOUYMHEHHBIX
MPEIIOKECHUH, 00 beIMHEHHBIX HHTOHALKEH WM OOIIMM BTOPOCTEIIEHHBIM YJICHOM.

Tak, mpakTHYECKH BCE HCIBITYEMBIE JOMYCTWIM OIMOKY B 000COOJNCHHUH Tpe-
JIOKHOTO COYETAHUS «HAYMHAS C»:

Starting from April 2017, for every 20,000 bonus points you spend on our services,
our Loyalty Program will add an additional 1,000 points.

Hauunas ¢ anpens 2017, 3a xaxapie 20,000 60HYyCHBIX OaJIOB, MOTPAYCHHBIX Ha
[0JIb30BaHUE HAIIMMHK yCIyramu, OOHyCHasl mporpamma A00aBUT BaM AOIONHUTEIb-
ueie 1,000 6amios.

CryneHTsl 000COOISIOT MPEIOKHOE COYEeTaHHe Beiel 3a 000COOJICHHBIM BBOJI-
HBIM 00CTOSITENbCTBEHHBIM O0OPOTOM B aHIJIMHCKOM S3bIKE.

Yacto ucmeiTyeMble 000COOISIFOT U 00CTOSATENBCTBA, BRIPAKEHHBIE CYIIECTBUTEINb-
HBIM C [IPEJJIOTOM, YTO TOKE MPOTUBOPEUHUT MPABUIIAM PYCCKOTO SI3bIKA:

For reservation, go to our website, call your travel professional, or call our hotel di-
rectly.

Jlna 6ponuposanust Homepa, TIOCETUTE Hall CAWT, TIO3BOHHUTE CBOEMY TyparcHTy,
WJIA TIO3BOHHTE B HAIII OTEJNb.

YacToTHB! OIIMOKHU NMPH YIOTPeOJIeHNN 3HAaKa MPENUHAHUS B CIydasx YTOUHEHHS,
pa3bsiCHEHHS TIEPBOM YacTH MOCPEICTBOM BTOPO: HCIIBITYEMbIE CTABUIH TUPE BMECTO
JIBOCTOYHS UCXO/ISl M3 3HAKA, CTOSAIIETO B aHTJIOSA3BIYHOM TEKCTE!

If you are up to get to know the city, you won’t need any transportation—all you
need to see is perfectly reachable on foot.

Ecam BB XOTHTE TO3HAKOMUTKLCS C TOPOJOM, BaM HE IOHAIOOHUTCS KaKOM-THOO
TPAHCHOPT — JOCTATOYHO JIMIIb HOT, YTOOBI yBUIETDH BCE, YTO BaM HYKHO.

Bropast yacTh yka3aHHOTO NPEUIOKEHHS IOSICHSAET CMBICH IEPBOM YacTH: «you
wont’t need any transportation (/7ouemy?) «all you need to see is perfectly reachable
on foot», a MOTOMY B pyCCKOSI3BIYHOM TIEPEBOJIE, COTJIACHO MPaBUIIaM, CIIEAYET pa3jie-
JIUTh 3TU YacTU NpelsiokeHus nBoerouneM [1, c. 295-296]. Ilpu 3TOM HEKOTOpbIE
CTYZACHTBI HE OTIEJSIM TUpPEe NpoOenamMu, KaK 3TO MPHUHATO B PYCCKOM SI3bIKE, BTOPS
HCXOJIHOMY TEKCTY, IJIe B COOTBETCTBUH C HOPMOI aMEepPHKaHCKOTO aHTIIUHCKOro s3bI-
Ka TUPE HE OTAENAETCS OT OKPYXKAIOIIMX €ro CJoB [2].

B aHrnos3puHbIX (aMEpUKaHCKHUX) TEKCTax B Hallell paboTe BcTpeyaeTcs ynorpeo-
JICHUE TOUYKHM C 3aIIATOH Iepes; BTOPOU 4acThbIO IPEIUIOKEHUS, PACKPBIBAIOIIENH CMBICI
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nepBoil yactu. B Takux NpeanoXeHWsX aHTIMKCKas MyHKTYallMOHHAs HOpMa PEKo-
MeHAyeT (HO He TpebyeT) MoCcTaHOBKY aBoeTouns [2]. B TekcTe mms mepeBoaa Ml cIie-
[MATBHO YMOTPEOWIN B TOYKY C 3aISTONH B MOAOOHOTO pOJa MPEANIOKEHHH, YTOOBI
MOCMOTPETh, Kak Ha 3TOT 3HAK OTPEearupyloT OyIyliue MepeBOm4YMKH. B pesynbrare
MOYTH BCE UCTIBITyeMble niepeHecn 3Hak npenuHanus u3 UT B [T, HecMoTps Ha TO
YTO pyccKasi HOpMa B TaKHX CIydasx MpeJrnoiaraeT 00sM3aTeIbHOM MOCTaHOBKY JBOE-
Touus [1, c. 296].

Wntepdepennns Habmonanacs u mpu oQOpMICHUH NPEIIOKEHUN ¢ OTHOPOAHBIMU
YIIeHaMH ¢ 000OMIaromuM cI0BOM (M 0e3 Hero), IMpu 000COOICHHH HEOTHOPOIHBIX
oTipeieIcHIH, 0OPMIICHNH TIEpeUHEeN 1 Ta)Ke TIPSIMOU PEUH.

MBI IPUBENN JIHIITL HEKOTOPHIC MPUMEPHI, WLTIOCTPUPYIOLIUE MPOSIBIICHUE 00paT-
HOW mHTEepdepeHunu B nepesoae. Hapsmy ¢ maTEpdepeHImeil Apyrux ypoBHEH MyHK-
TyanMoHHast HHTEp(epeHIHs TaK)Ke TPECTABISETCS YaCTOTHBIM SIBICHHEM, KOTOPOE B
3HAYUTEIILHOMN MEpPEC BJIUACT HA HOPMUPOBAHHOCTH TEKCTa MNEPCBOJA, a B HECKOTOPLIX
Ci1ydadaX MOXKCET NPHUBCCTU K UCKAKCHHNIO CMBICJIAa B TOM MW MHOM CTEIICHH.

[TockonmpKy TEKCTOBOE HANOJIHEHHE BEO-CATOB WH(GOPMAIMOHHO-IUPEKTUBHOTO
XapakTepa IMpearoiaraeéT HOPMHUPOBAHHOCTh W COOTBETCTBHE TpaBwiaM, cHopMupo-
BaBIIMMCSl B COOTBETCTBYIOIICH S3BIKOBOW CHCTEME, MBI T0JlaraeM, 4To MpH padote ¢
TEKCTOM TIEPEBOTUHKY CIEIYET YIENATh 0c000e BHIMaHNE KOMIIOHEHTAM C BBICOKUM
“HTEP()EPUPYIOMNUM ITOTSHIINATIOM H CTapaThCs MPEAOTBPANIaTh HE TOIBKO TIEPEHOC B
[T uyxapIx TepeBOASsMIEMY SI3bIKY KOHCTPYKIWH, CIOBOCOYETaHUH, HO M M30eraTh
ynoTpeOIeH!s] 3HAKOB MPENUHAHUS, TPOTUBOPEYAILIETO YCTaHOBIEHHBIM B [151 npaBu-
J1aM, 9TOOBI YMETh MPOM3BECTH TEKCT HAJIEKAIIETO KA4eCTBa, TOJHOCTHIO OTBEUYAIO-
mmii Hopme [151, ocobeHHo ecim peyus UAET O epeBoie Ha POAHOI SI3bIK.
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Llenb JaHHOM cTaThu — ONpCACIIUTL 3HAYCHUC NNparMaTukKu U CEMAaHTUKU. JIronsM He Bce-
raa yaaéTca BbIPA3UTH CJIOBAMHU TO, YTO OHU MOJAPA3yMEBAIOT HAa CaMOM JCJIC, 3TO CO34acT
TPYAHOCTH. I/I3yquI/Ie Ppa3HULbl MEKIY CEMaHTUKOM U HpaFMaTHKOﬁ MOXCT IIOMOYb HC
TOJIBKO TEM, KTO 06yqaeTc;1 aHFHHﬁCKOMy A3BIKY, HO TAK¥XC MO3BOJIUT n30exKaTh HCI0II0-
HUMaHUA U pa3H0rnac1/H71 B [IpOIECCC KOMMYHHUKAIINU B LICJIOM.

Knroueswie cnosa: nparMaTyka; JUHIBUCTUYCCKUC 3HAHU; CCMAHTHUKA; 3HAYCHHUC.

Pragmatics is relatively a new branch in linguistics but its use and current practice
is credited to the influence of the American philosopher C.W Morris (1901-1979) and
C.S Pierce (1839-1914). They made a valuable contribution to the study of modern
pragmatics in linguistics. Pragmatics originally had its roots in Morris's idea of a divi-
sion of signs concerned with "the relations of signs to their interpreters" or users. He
first used the term “pragmatics” in his monograph “Foundations of the Theory of
Signs” in 1938. These divisions were based on a Charles Peirce's triadic semeiotic, an
unacknowledged misreading of Peirce's critique of dyadic views of signs and of foun-
dationalism.[7, p.1] According to Morris, pragmatics studies the relations of signs to
interpreters, while semantics studies the relations of signs to the objects to which the
signs are applicable. As a new elaborating the sense of pragmatism in his concern of
conversational meanings, Grice enlightened modern treatment of meaning by distin-
guishing two kinds of meaning, natural and non-natural. Grice suggested that pragmat-
ics should center on the more practical dimension of meaning, namely the conversa-
tional meaning which was later formulated in a variety of ways [2, p.5]. Throughout its
development, pragmatics has been developed as a linguistic subfield by keeping to its
tract of being practical in treating the everyday concerned meaning. In the 1980s the
study and the interest in the field has grown. Now there are many definitions of prag-
matics. For example according to Crystal, pragmatic studies the factors that govern our
choice of language in social interaction and the effects of our choice on others. G. Yule
defined pragmatics “the study of contextual meaning” [6, p.3] According to the J.
Thomas, pragmatics is meaning in interaction [5, p.1]. But the most common defini-
tions of pragmatics were: meaning in use, meaning in context. Some researchers and
linguists argue that these definitions are too general and they focused on speaker’s
meaning. Because pragmatics is concerned with the study of meaning as communicat-
ed by a speaker (or writer) and interpreted by a listener (or a reader) [6, p.3]. Thus, the
definition in pragmatics is the study of speaker meaning. According to J. Thomas there
are three levels of meaning.

1. Abstract meaning

2. Contextual meaning (utterance meaning)

3. Force of an utterance
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G. Gazdar defined that an utterance meaning is the first component of speaker
meaning. In language analysis contrast pragmatics with syntax and semantics therefore,
we are going to talk about semantics meaning.

Semantics and pragmatics are the two main areas of linguistic study that look at the
knowledge we use both to extract meaning when we hear or read, and to convey mean-
ing when we speak or write.[3, p.1]. People can mean something different from what
their words say or even the opposite. Pragmatics and semantics meaning of your sen-
tence is important when communicating with other people. Semantics considers the
meaning of the sentence without the context. Semantics is just the meaning that the
grammar and vocabulary impart, it does not account for any implied meaning [3, p.4].
Speakers mean more than their words say. It is vital to take an attention not for a single
word and sentence but on speaker’s meaning. The advantage of studying language in
pragmatics is that can one can talk about people’s intended meanings, their purposes or
goals and their kinds of actions that. The following examples demonstrate the differ-
ence between semantics and pragmatics meaning: Let’s consider how someone can
mean more than they “strictly speaking' say by considering the same thing said in three
different contexts.

Example 1. A little girl comes in front door.

Mother: Wipe your feet, please

She removes her muddy shoes and carefully wipes her feet on the doormat. So the
children’s knowledge of vocabulary and grammar is not the problem but the problem is
that what the words meant.

Example 2: Let’s provide a semantic meaning (SP) and a pragmatic meaning (PP)
for It’s cold in here in two different contexts (a) and (b)

a) Sam and Jane are at the restaurant. Sam asks Jane whether she would like to eat
lunch at this restaurant or another restaurant. Jane replies: It’s cold in here.

b) Sam and Jean are in the drawing room. Sam says: It’s cold in here.

So here are our sample analyses. A) It’s cold in here

SP: The temperature at the restaurant is frigid

PP: Let’s eat at another restaurant

B) A) It’s cold in here

SP: The temperature at the restaurant is frigid

PP: Jean, shut the window

Example 2: Sam and Jean are in the greenhouse. Sam wonders why his tomatoes
haven’t grown

Jean: It is too cold in here.

SP: The temperature in this place is frigid

PP: The tomatoes aren’t growing because the greenhouse is too cold

As you can see the same sentences used at different places at different times have
different meanings in context. According to the J. Thomas “pragmatics is meaning in
interaction”. Meaning is not something which is inherent in words alone, nor is it pro-
duced by the speaker alone, nor by the hearer alone. [5, p.22]

Meaning is the most obvious feature of language and the most obscure aspect to
study. It is obvious because it is what we use language to communicate with each other
and to convey 'what we mean' effectively.

Language meaning can be analyzed at several levels. Semantics concentrates the
purely linguistic meaning but pragmatics concentrates the meaning that cannot be ex-
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plained and predicted linguistic knowledge. It is important to know how words and
how they combine than knowing the meaning of individual words.
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ONMO3ULUSI YCEYEHHBIX U CBOBOJHBIX I'NIACHBIX
B AHIVIMACKOMN BOKAJIMYECKO CUCTEME
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BypsiTckuil rocyjapCcTBEHHBII YHUBEPCUTET
Poccus, r. Ynaun-¥Y

E-mail: radnaeva.ljubov@gmail.com

CraTps MOCBAIIEHA aHAIU3Y YCEUYEHHBIX M CBOOOIHBIX INIACHBIX B BOKAJIMYECKOH CHCTEME
COBPEMEHHOI'0 aHIIMHCKOro s3bika. CHCTeMa TJACHBIX aHTIHUIICKOTO sI3bIKa UMEET CIIOX-
HYIO CTPYKTYpY, cocTosmyto n3 nsaauartu ¢ounem (12 monodronros u 8 audronros). Bee
riacHele (OHEMBI NMPOTHBOIMOCTABIICHBI APYr Apyry mno auddepeHnnantsHpM pu3HaKaMm:
JIOJITOTa-KPaTKOCTh, PSJ, MOJIBEM, OI'yOIEHHOCTh-HEOTyOJICHHOCTh, CTA0OMIBHOCTh apTHKY-
nswn. Oco0yro OMMO3UIINIO B CHCTEME TPEICTABIIOT TaK HA3bIBAEMBIC YCCUCHHBIC W CBO-
0omHBIC TIIACHBIC (MHaYe — HANPsDKCHHBIC W HEHANIPSDKEHHBIE ), pacCMaTpUBAcMbIC B HACTO-
SN CTaThe B COOTHOILLIEHUH C TOJITUMH U KpaTKUMU IllacHbIMH [8-13].

B cratee paccMaTpuBarOTCS OUCTPHOYTHUBHBIE XapaKTEPUCTHKH YCECUYCHHBIX M CBOOOIIHBIX
TJIACHBIX, XapaKTepHU3YeTCsl YCTOHUYNBOCTE/HEYCTOHINBOCTD HA MPOTSHKCHUU Pa3BUTHS BO-
KaJmdeckor cucrteMbl. OmucaHue AIIEMEHTOB aHTIMHCKONW BOKATMYECKOW CHUCTEMBI TPej-
CTaBJICHO 3HAKAMH MEKIYHAPOIHOTO (poHeTHYEeCKOro andauta [14] OTIUYHOTO OT Tpaau-
LUOHHO TIPUHATON TPAHCKPHUIIIMM aHTIMHCKUX TJIaCHBIX U COTJIACHBIX. PaccMaTpuBaroTcs
0COOECHHOCTH NPOU3HOLICHUS YCEYEHHBIX M CBOOOAHBIX TJacHBIX. [IpMBOISATCA mpHUMEpHI
MPaKTHYECKUX YIPaKHEHUH 110 TPEHUPOBKEYCEUCHHBIX U CBOOOJHBIX IIACHBIX.

Knrouegwie cnosa: aHrmmiickoe NpOU3HOLICHNE; BOKAJTHMYECKasi CUCTEMA; IJIacHBIE; YyCeUeH-
HBIC ¥ CBOOOJHBIC TJIACHBIC; HONTHE W KPAaTKUE TIACHBIE; MEKTYHAPOIHBIA (POHETHICCKUI
anaBuT.

BBenenne

JIro0oii S3BIK MpeACTaBiIsieT COOOH CTPOr0 OPraHW30BaHHYIO CUCTEMY B3aMMOCBSI-
3aHHBIX ¥ B3aMMO3aBHCHUMBIX €IMHUI], HAXOASAIIUXCS B HETIPEPHIBHOM JIBIKEHHH. W3-
BECTHO, YTO M3MEHEHHUs B OJTHOM KOHIIE CHCTEMBI MOTYT MPUBECTH K U3MEHEHUSM B
JIpYroM KOHIIE MaHHOHM cuctemsl [1, 2, 3]. BMecTe ¢ TeM BapuaTHBHOCTH 3JIEMEHTOB
CUCTCMBbI 3aBUCUT U OT COGCTBGHHBIX KAaUC€CTBCHHBIX XapaKTepI/ICTI/IK TJIaCHBIX U CO-
riacHbIX. M3yueHne (OHONIOTHYECKOW OMMO3HIINY TJIACHBIX «YCEUYEHHBIH — CBOOOJI-
HBII» B BOKAJIMUYECKOHN CHCTEME COBPEMEHHOTO aHTJIMICKOIO sI3bIKa U XapakTep ee (o-
HETHUYECKOH peaju3allii B PeYM MPEACTABIAET MHTEPEC KaK C TEOPETHUECKON TOUYKH
3peHus, TaK M C MPAKTUYECKOW, B YACTHOCTH C BONPOCAMH Pa3BUTHS HABBIKOB Tpa-
BHJILHOTO TIPOW3HOIIEHHUS MCCIIENYeMbIX TJIACHBIX B PA3IMYHBIX (DOHETUIECKHX YCIIO-
BUAX.

Bokannueckasi cCMHCTeMa aHTJIMIICKOTO0 I3bIKA

Bokanudeckas cucrema aHMIIMIICKOTO si3bIka BKIFO4aeT 20 GoHeM, MPOTHBOIIOCTAB-
JICHHBIX IIO IIATHU paSJ’II/I‘H/ITCHBHBIM HpI/ISHaKaMl 110 pSI):[y, HO):[T)eMy, Ha6I/IaHI/I3aHI/H/I,
JIOJITOTE-KPATKOCTH, O CTA0MJILHOCTU apTHKyJsiuu. Kak pacrpeleneHbl TiiacHbIS
AHTJITMHCKOTO SI3BIKa?

Pacmipenenenre riaacHbIX MO MPU3HAKY «PSJl TJIACHOTO»: TJIACHBIC MEPEIHET0 psja
— i/, IV, /el, /®/, cmemannoro — /3/, /a/, 3agnero — /u/, /v/, /a/, /o/, /a/, /a/; Pacripe-
JIEJICHUE TIACHBIX IO MPHU3HAKY OJhEM TJIACHOTOY»: TJIACHBIE BEPXHETO MOJbeMa —
i/, I/, /, v/, cpeanero — /e/, /3/, /a/, 13/, /A/, HvkHer0o — /&/, /v/, /a/; Pactipenenenue
[JIACHBIX TI0 MPHU3HAKY «1a0HaIn30BaHHOCTh-HEIA0MATH30BAHHOCTBY: TJIaCHBIC J1a0u-

135


mailto:Radnaeva.ljubov@gmail.com

aIM30BaHHBIC (OryONeHHbIe) — /u/, /U/, /3/, /v/, Henabuanu3oBaHHbIE (HEOTYOJICHHEIC)
— N/, I/, lel, /®/, I3/, /a/, /d/, /A/; Pactipenenenne TiIacHBIX MO MPHU3HAKY «IOJITOTa-
KpaTKOCThY»: TJIacHBIC moyrue (HampsbkeHHsle) — /i/, /3/, /u/, /o/, /a/, TmacHbIe KpaTKue
(wenamnpspxkeHusie) — /1/, /e/, /&/, /a/, /v/, /v/, /a/; PactipeneneHue riacHbIX MO MpU3HA-
Ky «CTaOWJIBHOCThH apTHKYJISIIM»: MOHOTOHTM — /i/, /1/, [e/, /&/, I3/, [al, I/, [u/, 19/,
/o/, /d/, /al; madTonrn — /ev/, 19/, /ea/, /av/, /val, o1/, /at/, /av/ [8, 10, 12, 13].

Oco0yto rpyniy npeactaBistoT qudronru. GoHosoruuecku TUQGTOHT MPeaACTaBIs-
eT coboli MoHO(OHEMHOE 0Opa3oBaHue. B (hOHETHYECKOM OTHOIICHUHU 3TO CIOXKHBIN
TJIACHBIA, COCTOSINMN M3 JABYX HEPaBHO3HAYHBIX IO JJIUTEIBHOCTH M Ka4eCTBY d3Jie-
MEHTOB, MPOU3HOCUMBIX KakK eJuHOoe Ienoe. [lepBoiil aeMeHT AU(TOHTa HA3bIBAETCS
saapo. BTopoil anemeHT HasbiBaeTcs riaiif (ckonbxkeHue). [IepBblil 371eMeHT apTHKY-
JUPYETCS] YETKO U MPOJOJDKHUTEIHLHO MO0 CPABHEHUIO CO BTOPHIM 3JIEMEHTOM. BTOpoii
JJIEMEHT — cJa0blii U HEYETKUi, NP MPOU3HECCHUU KOTOPOTO MECTO apTUKYISIIN
BTOPOT'O 3JIEMEHTA MOJTHOCTHIO HE TOCTUTACTCSI.

B anrnmiickoM si3bIKke BoceMb TUGTOHTOB /el/, /19/, /eal, /auv/, /val, /o1/, [al/, /av/.
[Iponsnecenue Tpex MuGTOHTOB /e1/, /ar/, /o1/ CBA3aHO C MEPEXOAOM (CKOIbKEHHEM)
sapa qUdTOHTa MO HAMPABJICHUIO K 3aKPBITOMY IIIACHOMY BBICOKOTO mojbeMa [1]. Eme
Tpu TUQTOHTa /19/, /€9/, /U3/ MEepexonaT OT MEPBOrO AJIEMEHTA IO HANpaBIEHUIO K
HeHTpaabHOMY TTacHoMY [9]. OcTanpHbIe 1Ba MU TOHTA /9U/, /aU/ IEPEXOAT OT siapa
MO HANPABJICHUIO K JTA0MATM30BAaHHOMY TJIACHOMY BBICOKOTO TObEMa, 33JHEr0 Mpo-
JIBUHYTOTO BHepen psiaa [u] [4, 6, 12, 14].

Tpanckpunuusi ¥ Me;KIyHApPOaHblil (poHeTHUeckuii andaBur

B Hacrosimeli pabote 3ByKOBBIC €IMHUIIBI ITPEICTABICHBI 3HAKAMHU MEKIYHAPOIHO-
ro goHerudeckoro andasura [15], HaunbOosee MOJHO OTPAXKAIOIINE KAaYeCTBEHHBIE pa3-
JIUYUS JIEMEHTOB BOKAJTMUECKOW CUCTEMBI si3bIka. HampumMep, TpaauiimoHHOe 0003Ha-
YeHHe JOITruX IJIacHbIX/1:/, /3:/, /u:/, /2:/, /a:/ 3amensieTca 3uakamu /1/, /3/, /u/, [/, /a/,
MPH 3TOM KpaTKHE IJIacHbIC UMEIOT COOCTBEHHBIC OTIMYMTEIbHBIC 3HAKH /1/, /e/, /&/,
/al, v/, /o/, /a/. TlogoOHBII TOaX0A K 0003HAYEHHWIO TIIACHBIX TMOJYEPKUBACT Kade-
CTBEHHBIC PA3INYHs MEXTy JOJITUMH M KPAaTKUMH TJIACHBIMU HE TOJIBKO IO MPU3HAKY
«IONTOTAa-KPaTKOCTH», HO M0 TPU3HAKAM «psAI» U «oabem» riaacHoro (Puc. 1).

Front Central Back
Close 1 y S } H—W-eU
Close-mid
Open-mid
Open

Puc. 1. MexnyHapoaHslii oHEeTHYECKH aaBUT

Yceuennnle u cBo0oaHBbIE TIacHbIe (checked — free, lax-tense)
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B BOKanuueckoii cucTeMe aHTIUICKOrO S3bIKAa UCTOPUUECKU PA3IHYAIOTCS YCCUeH-
HBIe—KpaTKue TIacHble, MOHOQTOHTH /1/, /e/, /&/, /a/, v/, /v/, /a/ 1 cBOOOIHBIE — HCTO-
pUYECKH AOJITHE TIacHble, MOHO(TOHTH /i/, /3/, v/, /3/, /a/ m mudTonTH: /e1/, /1a/, /ed/,

/av/, /val, /a1/, /al/, /av/ (Puc. 2).

Front Central Back

Close mu;

@1 eV
Close-mid
[ [N
2, 3!
c
Open-mid

@ lax vowels - oD

M tense vowels Open Ha:

Puc. 2. Aurnmiickue MoHO(TOHTH (tense — lax)

Onmo3unuio TIacHbIX «yCEUYEHHBIN-CBOOOTHBINY XapaKTepHU3yeT CIEAYIOIIee: CBO-
6OILHI)IG TJIAaCHBIC BCCrJa MIMTCJIIBHBIC YCCUCHHBIX INIACHBIX W MPOU3HOCATCA HECMHOI'O
BBIIIE, YeM COOTBETCTBYIOLIHE MM YCEUCHHBIE TTIaCHBIE (OTKPBITHIE —3aKphIThIE). [Ipn
MMPOU3HCCCHUN CBO6OZIHI)IX TJIaCHBIX TECJIO A3BIKA U BECH HpOHSHOCI/ITCJ’IBHBIﬁ armapar
HanpspkeHbl. OTcrona cBOOOTHBIE TTIACHBIE XapaKTEPU3YIOTCsl KaK HampsbKeHHBIE, yce-
YeHHBIE — KaK HEeHaNpsHKeHHbIe ThacHble [7]. AucTpuOynus ycedeHHBIX U CBOOOTHBIX

TJIACHBIX Tpe/ICTaBIeHa B Tabm. 1.

Taodnuua 1
Jlucmpubyyus yceuenuwix (lax) u c6ob600ubix (free) enachuix
Vowels Closedsyllables Open syllables - .y
Tensevowels
/i/ peat pea leash 0
/el bait pay 0 0
/a/ palm Bar 0 0
/3/ burn purr 0 0
/au/ boat dough gauche 0
/u/ boot sue douche 0
Jai/ Bite buy 0 0
Jau/ pout cow 0 0
/o1/ voice toy 0 0
/18] reared peer 0 0
Jua/ lured cure 0 0
/ea/ care pear 0 0
Laxvowels

/1/ pit 0 dish ring

/e/ pet 0 mesh length

e/ pat 0 lash rang
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/o/ pot 0 wash long
/a/ putt 0 hush rung
/v/ put 0 push O
/3/ O 0 O O

Onmno3uuus «yce4eHHBIH-CBOOOAHBIN» HMEET IUCTPUOYTHBHbBIE OIPAHUYCHHUS.
Yceuennble (KpaTkue, HEHAIPSDKEHHBIE) BCTPEUAOTCS TOJBKO B 3aKPBITHIX CIIOTAX: pif,
pet, pat, put, putt, pot. ICKITFoueHre — TJIaCHBIN /0/(TpaIuIIMOHHO HA3BIBACTCS SChwa).
OuHBcTpevaeTcst B OTKPBHITHIX M 3aKPBIThIXCIorax [5, 8, 10].

I'macHble Ha3bIBAIOTCA yCEUEHHBIMH, Onarofaps WX TECHOMYNPHMBIKAHHIO K CJie-
OYIOIIEMYy 32 HUMH COTJIaCHOMY 3BYKY. VIHTEHCHBHOCTH TJIaCHOTO COXpaHsETCs Ha
MIPOTSKEHUH BCETO 3BydaHUs 0e3 ocnmabneHus. UToObI caenaTh KpaTKuil TTIacHbBIN yce-
YEHHBIM, HEOOX0IUMO KaK MOKHO CKOpee MEePEeX0IUTh K apTUKYIISIIH MOCIEYIOIIEer0
COTJIACHOTO.

JTUTEeNbHOCTh YCEUEHHOI0 IJIACHOTO 3ByKa 3aBHCUT OT TOTO, SIBIAETCS JIM IOCe-
IYIOIIMK COTJIACHBINA 3BYK 3BOHKHM HJIM TJIyXUM (€CIIH OH HaXOAWUTCS Ha KOHIIE CJIOBA).
B nosunuu nepenx 3BOHKUMU COTJIACHBIMU HA KOHIIE CJIOBA KPATKUM yJapHbIN INIACHBIN
JUIMTENIbHEE, YEM B MTO3ULUH Nepe] IyXuMH. [Ipu npon3HeceHnu yCeueHHbIX TITacHbIX
MBILIIBI U OPraHbl IPOU3HOCUTEIBHOTO anmapara pacciaalIeHsl.

CB0oOoIHBIE TTIACHBIE (AOJTHE TJIACHBIC M TU(PTOHTH) BCTPEUYAIOTCSl OTKPBITHIX U 3a-
KPBITBIX CIIOTax: pea, peat; purr, purred, car, card, saw, sawed; shoe, move, pay,
paid; go, goat, lie, line; cow,, cowl; boy, coin; beer, weid; pair, dared; moor, moored.

I'macHble Ha3BIBAIOTCS CBOOOAHBIMHU, TaK KaK OHU MMEIOT OTHOCHTEIBHO ciiaboe
MPUMBIKAHUE K TMOCJTEAYIOIIeMYy 32 HHM COTJIACHOMY, €CITM TakoBoi mMmeercs. OHHU
CIIOCOOHBI 00Pa30BbIBaTh OTKPHITHIN CJIOI U MOTYT OBITh pea30BaHbl B KOHLE MOP-
(heMbI 1 citoBa 03 MOCIEeAYIOIETO COTIACHOTO.

JAmuTenbHOCTh CBOOOJHBIX TJIACHBIX TakXKe 3aBUCHT OT IO3WIMU B CIIOBE.
Haubonpiieii nuTenbHOCTBIO XapaKTEPHU3YIOTCS TJIACHBIE B OTKPBITOM ciore. [lepen
3BOHKHMH COTJIACHBIMH JJIUTEIBHOCTH CBOOOJHBIX IIACHBIX COKpanaeTcs. B mosuunn
nepe] TITyXUMH COTJIACHBIMHU JUTUTEIHHOCTD TNIACHBIX MUHUMAaNbHas. [Ipu peanuzanmn
CBOOOJTHBIX TJIACHBIX MBIIIIIEI, aKTHBHBIE M MACCUBHBIE OPTaHbl MPOM3HOCHTEIBHOTO
anmnapara HalpsHKCHBI.

Cpenu cBOOOIHBIX INTACHBIX 0COO0YI0 HECTAOMIIBHOCTh Peann3aluil NpOosBISIOT JH-
({TOHTH, IpUYEM HE TOJBKO B PETMOHAIBHBIX TUANIEKTaX, HO U BHYTPHU JIUTEPATYPHOI
HopMblI. [Ipu 3TOM Hanbosee yA3BUMYIO MO3ULMIO B [TOJICUCTEME aHTTTUHCKUX TU(TOH-
rOB 3aHUMAIOT LEHTPUPYIOUINE TUPTOHTH, U1 KOTOPbIX 0COOEHHO CHIIbHA TEHACHLHS
K MOHO(dTOHrH3auu [5, 6].

TpaauIIMOHHO CYMTAETCSI, YTO BCE JIOJITHE TNIACHBIE — HAmNpshKEHHBIE, BCe KpaTKue
— HeHanpspKkeHHble. AHTIMHCKHE (GoHETHCTHI [10—13] TpaguIMOHHO TPEICTABIISIOT
OTITMO3HIINIO «HANPSHKEHHBIE — HEHAIPsDKEHHBIe» B TepMHUHAX fense—lax. Bonmosuim-
sax /il — N/, v/ — /u/, [a/ — /o/, /3/ — /a/ nonrue riaacHbIe SBISIFOTCS 3aKPBITHIMH,
KpaTKHe TJacHble — OTKPBITHIMHU. [Ipon3HeceHHe 3aKpBITBIX IJIACHBIX COIPSIKEHO C
HanpsDKEHUEM TeJla SI3bIKa U BCETO PEYEBOT0 MPOU3HOCUTENIFHOTO anmapara, Tora Kak
MIPU TIPOU3ZHECEHUHU OTKPBITHIX TIACHBIX SI3BIK pacciiabieH. TakuM oOpa3oMm, KauecTBO
[JIACHOTO OMpEAENseT TAaKoe CBOMCTBO KakK HaNpsDKEHHOCTh — HEHANpSHKEHHOCTD
[JIACHOTO.
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Ynpaosicnenue 1. Ilpoumume cnoea, obpawas enumanue Ha NOUYUOHHYIO 00I20MY

21acHo2o /e/.

beg
bed
egg

ben
bell
end

best
bet
net

beg ben best
bed bel bet
eg end net

Vnpaoscnenue 2. Ipoumume cnosa u obpamume SHUMAHUE HA NPABUTLHOE NPOU3-
Hecenue enacuvix/ i: / n/1/. Hatioume 6 crnosape 3uHaueHusi He3HAKOMbIX CJLO8.

//
chip
did
it

ill
fill
did

/i:/
cheap
deed
eat
eel
feel
deed

/1
sit
ship
live
mill
sin
still

- /i 1/ - i/

- eat fit - feet

- sheep filled - field
- leave hit - heat
- meal hill - heel
- scene rich - reach
- steel bit - beat

Ynpaoswcnenue 3. [lpoumume cnosa, obpawas eHumanue Ha npasuibHoe NpousHece-
Hue 2nacusix /v/v/u:/. Haiioume 6 cnosape 3HaueHus He3HAKOMBIX ClO8.

/o/
cook
full
foot
book

fu/
cool
fool
food
booth

/o]
pull
look
good
bush

- fus/ /o] - fus/
- pool would - wound
- loom should - shoot
- goose hook - whose
- booze stood - spoon

Ynpaosicnenue 4. [poumume cnosa, oopawas enumanue Ha NO3UYUOHHYIO 00120MY
enacnoeo/s:/.Haiioume 6 crosape 3HaueHus He3HaKOMbIX CJl08.

core-
daw-
law-
paw-
four-
bore-
your—

cause-
dawn-
lawn-

pause-
form-

board-
yours-

caught
talk
nought
port
fought
court
York

ko:- ko:s- ko:t
do:- doin- tork
lo:- Io:in- no:t
po:- po:z- po:t
fo:- form- fort

bo:- bo:d- ko:t
joi- joiz- jork

Vnpascnenue 5.IIpoumume cnoea u npediodcenus, o6pawjas SHUMAHUEe HA Kaye-
CMBEHHbIE XaAPAKMePUCMUKU 2aachvix /1/ —/1/,

OO Ul WN -

eat
beat
keys
cheek
deed
feet
green
heat
heel
jeep
creep
leap
meal
neat

it
bit
kiss
chick
did
fit
grin
hit
hill
Jill
crypt
lip
mill
knit

I eatit

The beat is a bit strong

Give me a kiss for the keys

The chick’s cheek is soft

Hedid the deed

These shoes fit my feet

The martian’s grin was green
Last summer thhhe heat hit hard
Put your heel on the hill

Jill's jeep is here

Let’s creep near the crypt

He bumped his lip when he leaped
He had a meal at mill

He can knit neatly
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15 peep pill Don’t peel that pill

16 reed rid Get reed of the rid

17 steal still He still steals

18 team Tim Tim is on the team

19 these this These are better than this one

20 thief thing The thief took my thing

21 weep whip Who weeps from the whips?
3akioueHue

TakuM 00pa3oM, OMITO3UIUS «yCEUCHHBIH-CBOOOIHBIN SIBIISICTCS KIHOYEBOW B CHU-
CTEME TJaCHBIX aHIJIMMCKOTO s3blKa. Malo4yuClieHHas TpyNla YCEUYEHHBIX TJIACHBIX
OTIIMYACTCS CTAOMILHOCTBIO MPOM3HECEHUs, KPaTKOCThIO, €l HEe XapaKTepHa HaIps-
KEHHOCTB. Y CEUeHHBIE TJIACHBIE PEAM3YIOTCS TOJMBKO 3aKPHITHIX ciorax. HampoTus,
MHOTOUYHMCIICHHOM TpyIie CBOOOTHBIX TJACHBIX (OJrUe TJacHbIe U NU(TOHTH) CBOM-
CTBEHHO HECTaOMJIPHOE TIPOU3HECEHNE Ha TPOTSHKEHUH BCETO 3BYUYaHMSI, CTPEMIICHHE K
MOHO(DTOHTH3AIMN W JTUPTOHTOMAHOCTH, a TaKKe HanpsHkeHHOCTh. CBOOOIHBIE Tiac-
HBIE BCTPEYAIOTCS KaK B OTKPBITHIX, TaK U B 3aKPBITHIX CJIOTax. JIMTETLHOCTh YCEUCH-
HBIX ¥ CBOOOJHBIX TJIACHBIX M3MEHSIETCS B 3aBUCHMOCTH OT ITO3HUIIMH B CIOBE.
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OPPOSITION OF CHECKED
AND FREE VOWELS IN THE ENGLISH VOCAL SYSTEM

Lyubov D. Radnaeva
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Russia, Ulan-Ude

E-mail: radnaeva.ljubov@gmail.com

The article is devoted to the problem of phonological and phonetic opposition of checked
and free vowels in the vocal system of modern English. The system of vowels in English has
a complex structure consisting of twenty phonemes (12 monophthongs and 8 diphthongs).
All vowel phonemes are contrasted to each other in terms of differential features: long-short,
horizontal and vertical movement of the tongue, stability of articulation. Particular opposi-
tion in the system is represented by the so-called checked and free vowels (otherwise —
tense and relaxed), considered in this article in relation to long and short vowels. The dis-
tributive characteristics of checked and free vowels are considered in the article, the stability
/ instability during the development of the vocalic system is described, as well as the acous-
tic properties of the vowels in various phonetic conditions. Description of the elements of
the English vocal system is represented by signs of the International Phonetic Alphabet dif-
ferent from the traditionally accepted transcription of English vowels and consonants. The
peculiarities of the pronunciation of checked and free vowels are considered. Methodical
recommendations on the pronunciation of vowels on the example of phonetic exercises are
given.

Keywords: English pronunciation; the vocal system; vowels; checked and free vowels; long
and short vowels; International Phonetic Alphabet.
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The paper overviews the two main ways of abbreviation — acronymy and initializing. The
author determines the differences between these linguistic phenomena and gives the com-
parative analysis of acronyms and initialisms aimed at exploring their pronunciation rules. It
is concluded that the pronunciation of graphic shortenings depends on the combination of
letters and sounds accordingly. The main criteria in the vocalization process of abbreviations
is the euphonia of the latter. So the question is open for further studying.

Keywords: abbreviation; acronym,; initialism; pronunciation

In the communication process words and word-groups can be shortened. In Modern
English many new abbreviations, acronyms, initials, blends are formed due to the in-
creasing life tempo and therefore it becomes necessary to give more information in the
shortest time.

Acronyms and initialisms according to G. Cannon [3] are subtypes of abbreviations.
Comparing acronyms and initialisms it has to be noted that both of them are abbrevia-
tions, but there is a key difference between the two, at least at present. Some dictionar-
ies are now starting to add an extra definition to it, allowing acronyms to expand their
scope to include initialisms. So as the English language evolves, this additional defini-
tion of acronym may stick and become widely accepted. But at present, it’s generally
still good form to distinguish between the two [1].

Acronyms are abbreviations where the abbreviation is formed from letters of other
words, usually the first letter of each word, though not always. The part of the defini-
tion of acronym that many people miss is that the resulting abbreviation needs to be
pronounceable as a word. Examples of this would be things like RAM (Random Ac-
cess Memory); LASER (Light Amplification by Stimulated Emission of Radiation);
NASA (National Aeronautics and Space Administration), and OPEC (Organization of
Petroleum Exporting Countries).

Initialisms are very similar to acronyms in that they are made up of letters of some
name or phrase, usually the first letter of each word as is common with acronyms. The
difference between an acronym and initialism is that the abbreviation formed with ini-
tialisms is not pronounced as a word, rather you say the individual letters, such as FBI
(Federal Bureau of Investigation), CIA (Central Intelligence Agency), and DVD (Digi-
tal Video Disk*).

In structural terms, there are three kinds of acronyms: (1) Letter acronyms, such as
NATO, radar. (2) Syllabic acronyms, such as Asda (Associated Dairies) and sit-
com (situation comedy). (3) Hybrids of these, such as CoSIRA (Council for Small In-
dustries in Rural Areas) and MATCON (microwave aerospace terminal control) [3].

However, the main purpose of the work was not only to summarize the information
about acronyms and initialisms but to identify the principles of pronouncing the abbre-
viation since for most of non-native speakers it would be difficult to define whether the
abbreviation is an acronym or an initialism and thus to pronounce it correctly.
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Having analyzed 50 examples of abbreviations, we have noted that most acronyms
are proper nouns, and their subject areas are more clearly defined.

UNICEF — The United Nations International Children's Emergency Fund.

OSHA — Occupational Safety and Health Administration: in the US, a
governmentorganization that makes sure that the laws protecting the safety and health
of workers are obeyed.

Graphemically, they are longer, having 3-9 letters as it has been defined early by G.
Cannon [3]:

Acronyms: CAP — Community AIDS Partnership, SCUBA — Self-contained un-
derwater breathing apparatus;

Initialisms: UFO — unidentified flying object: an object seen in the sky that is
thought to be a spacecraft from another planet, IPA — the International Phonetic Al-
phabet.

In most of the analyzed short acronyms containing 3 letters the syllable is checked
while in the initialisms it is free.

Acronym: CAD — computer aided design: the use of computers to design objects.

Initialism: /PO — initial public offering: the first sale of a company's shares to the
public.

Long acronyms containing more than 4 letters mostly include 2 and more vowels
interchanged with consonants whereas in long initialisms vowels and consonants come
without interchanging. Moreover, in initialisms there is a combination of several con-
sonants.

Acronym: UNICEF — The United Nations International Children's Emergency
Fund.

Initialism: ICBM — intercontinental ballistic missile: a flying bomb that can travel
a long distance.

Finally it has to be concluded that the pronunciation of graphic shortenings depends
on the combination of letters and sounds accordingly. The main criteria in the vocaliza-
tion process of abbreviations is the euphonia of the latter. Though the question needs
further studying.
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NHULNAJIN3MbBI: AKPOHUM UJIN ABEPEBUATYPA?

Coxmoesa baapma Braoumuposua
BypsiTckuii rocy1apcTBEHHbIN YHUBEPCUTET
Poccus, r. Yman-¥Y

E-mail: socktoeva@mail.ru

B craTtbe paccmarpuBaloTCs JBa OCHOBHBIX crloco0a ab0peBHaTypbl — aKpOHUMHS M MHU-
nuanu3anys. ABTOp onpenenseT pa3Iuuus MEXIY STUMU JIMHIBUCTUYECKUMU SIBICHUAMU U
JlaeT CPaBHUTENbHBIN aHAJIN3 aKPOHHMMOB U MHMLMAIN3AIUM, HAIPaBJICHHBIX HAa U3Yy4EHUE
WX TpaBUJI NMpOM3HOIIEHHUs. [lenaeTcs BBIBOJ, YTO NMPOU3HOIICHHE rpadUuecKuX CoKpare-
HUH 3aBUCHUT OT KOMOMHAIMKM OYKB M 3BYKOB COOTBETCTBEHHO. OCHOBHBIM KPHTEPHUEM BO-
KaIM3aliy COKpAIleHUH sBIsAeTCs 3B(GOHUS mocnennero. Takum oOpa3oM, BOIPOC OTKPBIT
JUTsL TATTbHEHINETO U3YICHUS.

Kniouegvie cnosa: abbpeBnaTypa; akpOHNM; HHUIIMAIN3M; TPOU3HOIICHHUE.
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K BOITPOCY O CIIOCOBAX IIEPEBOJIA UMEH COBCTBEHHBIX _
B IOPUJIMYECKHAX TEKCTAX C AHIJIMHCKOTI O SI3bIKA HA PYCCKHUI

© Yepuuropckuiit Maxkcum Baagumuposuy
BypsiTckuii rocyjapcTBEHHBIN YHUBEPCUTET
Poccus, r. Ynan¥Y

E-mail: aikonaro@mail.ru

B crartbe, koTOpas npencrasiser co0Ol akTyajlbHOE JMHIBUCTHYECKOE UCCIIeJOBaHNE B 00-
JIaCTH TIepeBoJla, paccMaTpHUBalOTCs HanboJjiee pacnpocTpaHeHHbBIE TIPHEMBI NIEPEeBOAa UMEH
COOCTBEHHBIX C aHTJIMHCKOTO SI3bIKa HA PYCCKHM SI3BIK B IIPABOBBIX TEKCTax. B pesynbrare
aHaM3a MEepeBOJIOB COBPEMEHHBIX IOPUAMYECKUX TEKCTOB BBISBIECHO, YTO Haumboliee yIo-
TpeOUTENBHBIMU PUEMaMHU TIPH Nepeiaye UMEH COOCTBEHHBIX SIBIISIIOTCS KaIbKUPOBAHUE U
TPAHCKPHUIILHUS, a HaUMEHEE HCIOIb3yeMble — IIOJyKaJbKHUPOBAaHWE W TpPaHCIMTEpAIHs.
Bri60op criocoba nepeBoaa 00yciIoBIIeH CIIeNU(UKON IOPUANIECKOTO TEKCTa, KyJIbTyPHBIMA
1 HAaIJHOHAIBHOCTSIMUA OCOOEHHOCTSIMH CTpaH.

Kniouegvie cnosa: imeHa cOOCTBEHHBIC; THIIOJIOTHS UMEH COOCTBEHHBIX; aHTPOIIOHHMBI;
TOIIOHUMBI; CIIOCOOBI MEPEBOMA; IOPUINYECKHH MEpPEBOM; IOPUIAMYECKUI KOHTEKCT; TpaH-
CKPHIIHNS; TPAHCIUTEpaNys; KAIbKAPOBAHHE; MTOIYKAIbKUPOBAHNE; KOMOMHUPOBAHUE TIPH-
€MOB.

B nacTosiee BpeMs MOTPeOHOCTh B MEPEBOE IOPUAUIECKUX TEKCTOB IOJIL3YETCS
OTPOMHBIM CIIPOCOM, HO, HECMOTPSI Ha COJMIHBIN HAKOIICHHBIM OMBIT B TaHHOH cde-
pe, BO3HUKAIOT MPOOIeMBI ITPH Tiepeade pa3iIndHbIX S3BIKOBBIX SIBICHUHN B IOpHIAYE-
CKOM TIEpEeBO/IC.

IlepeBos MMeH COOCTBEHHBIX SABISETCS OJHOHM M3 Takux clokHocTei. Ilupoko mc-
MTOJTB3YSICh BO BeexX cepaxX UeIOBEUESCKOU MEATEILHOCTH, HMEHAa COOCTBECHHBIC MPE]I-
CTaBJIAIOT COOOH HEOTHEMIIEMbI KOMIIOHEHT JIOOOTO si3bika. [Ipu mepeBoje JMaHHBIX
yacTell peun (Kak B YCTHBIX, TaK U B MUCBbMEHHBIX TEKCTAaX) CIEAyeT YUYUTHIBATh, CIe-
IyIoTIee:

— WMeHa COOCTBEHHBIE XapaKTEePHU3YIOTCSI KOMIUICKCHOH CMBICIIOBOM CTPYKTYPOH,
OTpaXKaIOIIEH KyJIbTYpHBIC M HAIlMOHAJIbHBIC 0COOEHHOCTH CTPAHBI, YTO JOJDKHO OBITh
00s13aTeIhHO PUHATO BO BHUMAaHUE TIPU UX Tiepesiade;

— OIIMOKH ¥ HETOYHOCTH, JTONMYIICHHBIC MPU MX IIEPEBOJIC, MOTYT MIPUBECTH K pa3-
HOUYTEHUSIM, HETIOHUMAaHUIO ¥, B KOHEYHOM UTOTE, K Ipo0JIeMaM MPaBOBOTO MOPSIKA.

Jpyroii TpyTHOCTHIO MPH TEPEBOJIC MOKET MOCITYKUTh HE0JIaro3By4ne UMEHHU CO0-
CTBEHHOTO Ha SI3bIKE MIEPEBO/IA, YTO TAK)KE CKA3bIBAETCS HA Ka4eCTBE MepeBOIa.

Takum 00pazoM, HaJTUUKe Pa3HOro POJia HIOAHCOB IIPH IIEPEBOJIC MMEHH COOCTBEH-
HOTO C aHTIUHCKOTO S3bIKA HA PYCCKUU JEMOHCTPUPYET HEIOCTATOYHOCTH M3yUCHUS
3TOU TIPOOIIEMBI.

[IpuBeném mpumep ymoTpeOIeHUS UMEHU COOCTBEHHOTO B FOPHINYECKOM KOHTEK-
cte. B aHMMIICKOM SI3bIKE IIUPOKO HCIONB3YeTCS TaKOe CIOBOCOYETAHHE, Kak
Miranda rule win Miranda warning («tpaBwio MupaHab»), 03HAYaIOIIEe «IIPABO
yeJoBeKa He JlaBaTh MOKa3aHUs B OTCYTCTBHE ajJBOKaTa». B aMepuKaHCKOM TMpaBe
JAHHOE BBIPAKEHUE CTAJIO YCTOWYMBBHIM W BOCHPHHHMACTCS TPAKTaHAMH KaK €IUHOE
renoe. IIpyu 3ToM MaJio KTO TOMHHT, YTO 3TO M3PEUCHHUE CBS3aHO ¢ KOHKPETHBIM CY-
neOHbBIM TIporieccoM 1966 rona, korna B mrare Apu3oHa OOBUHSIEMBIH 110 UMEHU Dp-
HecTo Mupania ObUT 3ajiepKaH W JIOTIPOIIeH Oe3 aJBOKaTa, U Ha TOT MOMEHT 3TO TI0-
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CIy’)KWJIO IOPUIMYECKAM OCHOBaHHMEM INPHU3HATH BCE €ro IMOKA3aHUs HUYTOMKHBIMH.
CrenoBaTeNlbHO, ATOT CIydald aHTOHOMAasWH (Koraa MMsS COOCTBEHHOE TEPEXOIUT B
pa3psii HapUIATEeTFHOTO0) MOKA3bIBAeT, KaK aKKYPaTHO CIIeAyeT oOpamiaTbes ¢ mepeaa-
4ell IMeH COOCTBEHHBIX B IOPHIMYECKUX TEKCTaX. YUYHTHIBAs BBHIIICH3IOKEHHOE, OT-
METHM aKTyaJlbHOCTh M MPAKTUYECKYI0 3HAUMMOCTH JaHHOTO HccieaoBaHus. Llenbio
HACTOAIIEH pabOThI, TAKUM 00pa30M, CTAHOBUTCS M3YUCHHE MTPIMEPOB HCITOIb30BAHUS
WMEH COOCTBEHHBIX B TEpEeBOJaX IOPUIUYECKUX TEKCTOB U OIpelesieHHe Hanbojee
pacnpoCcTpaHEeHHBIX MIpHEMax MepeBoAa UMEH COOCTBEHHBIX C aHTIUICKOTO S3bIKa Ha
PYCCKUH SI3BIK.

g amanmm3a MBI BEIOpasii U paccMOTpenH 16 mpuMepoB NepeBOIOB IOPUIMIECKUX
TEKCTOB C aHTJMICKOTO A3bIKA Ha PYCCKHH, pa3MEIIeHbIX Ha caiiTax pa3ludHBIX pyc-
CKHX areHCTB W KOMITAaHWH M0 TIePEeBOAY, KOTOPBIE MPEIaraloT CBOM YCIYTH, B TOM
guciie W B o0JlacTH Iopuamdeckoro mepeBona [1; 3; 5; 6; 7]. ABTopsl mepeBoga —
npodeccuoHaNbHbIC MEPEBOTUUKH, paboTaloNiye B MPeICTaBICHHBIX KOMITaHUsIX. Ma-
TEPUATOM Il HMCCIEAOBAHUN ITOCIY)KHJIM aHTJIOS3BIYHBIE TEKCTHl FOPUANYCCKOM
HaIPaBIEHHOCTHU: IOTOBOPHI, COTJIAMIEHNS, TUIIOBbIE YCTaBhl, OTYETHI, a TAK)KE CTAThU
M0 OPUAMYECKON Tpobiemarrke. B m3ydeHHBIX HaMH TeKCTax ObuTO BbIsBIEHO 108
cllyyaeB yrnoTpeOyieHUs] IMEH COOCTBEHHBIX. BaskHO MOMYEPKHYTH, YTO IOPUAHMYECKUM
TEeKCTaM CBOMCTBEHO MHOT000pa3ne UMEH COOCTBEHHBIX — TOTIOHUMBI, aHTPOTIOHUMEI,
Ha3BaHHS 3aKOHOB, MPOEKTOB W aKTOB (IOKyMEHTOHHWMBI), Ha3BaHUS U MMECHOBAHUSI
komnanuii u ¢pupM [6]. Tak, 26 TpUMEpPOB OTHOCATCS K reorpapuuecKiM Ha3BaHHIM
(tononumsel): Chabahar — UYabaxap (upawckuii nopm), Denmark — Jlanus;
Kazakhstan — Kasaxcman, New Delhi — Hvio [enu, UAE — OAD (Obveounentvie
Apabckue Imupamer)[1; 3; 5; 6]. 24 cnydas NpeACTaBISAIOT COOOW Ha3BaHUS (QUPM,
KOMITaHMH U TIpoeKToB: Limited Liability Partnership “Asian Gas Pipeline” — Tosa-
puwecmeo ¢ Ozpanuuennoi Omseemcmeennocmoio «Aszuamcxuti I azonposooy,; Digital
India programme — npoepamma «yughposas HUnous» [1; 5;]. 22 cmydass — aHTPOIIO-
Humbl: Hou Kejun — Xoy Koaszionw, Nicola Fisher — Huxonsn @uwep, Dr. Laura
Yerekesheva — [Joxmop nayx Jlaypa Epexewesa; Judge Friendly —cyovs @penonu;
Prime Minister Modi —IIpemvep-Munucmp Moou,[1; 3; 5; 6;].

3HayrMoe MecTo, 0e3yCIOBHO, OTBOJUTCS HAUMEHOBAHUSIM CIICIHATH3UPOBAHHBIX
IOPUJINYECKUX W MPABUTEILCTBEHHBIX WHCTAHIIMM, a TaK )K€ Ha3BaHUSM 3aKOHOB, ITPO-
€KTOB, U TiporpammM. Tak, MbI 0OHapyxruBaeM 2(0) Ha3BaHUI NIPABUTEIHCTBEHHBIX Opra-
Hm3aruii u cynoB: Congress — Kouepecc, Supreme Court —Bepxosmwiti cyo, Privy
Council — Taiinviii cosem, the Court of Appeal — Anennsyuonnwviii cyo [3; 6] u 16
HaNMEHOBaHUI 3aKOHOB M NIPOEKTOB: The Administration of Estates Act 1924 — 3axon
00 ynpasnenuu nacreocmeom om 1924 2.; the Wills Act 1837 — 3akon o 3aéewjanusx
om 1837 2. [3; 6].

[lepeiimem Kk camoMy aHaNIHM3y CIIOCOOOB TEPEBOAA, MPUMEHEHHBIX TIPHU Ieperade
UMEH COOCTBEHHBIX B BBIOpPAaHHBIX 0Opasmax. CleayeT OTMETHTb, YTO OOIIEIPHUHSATHI-
MU TIEpEBOJUECKUMH TpaHCHOPMALIUSIMH TIPH TIEpeBOie UMEH COOCTBEHHBIX SBIISIOTCS
mpancaumepayusi, MpaHCKpunyus, mpaHcno3uyus, KalbKuposanue, NOLYKAIbKUpo8a-
Hue, a TaKXKe KOMOUHUPOBaHue HECKOIBKUX Hpuemos, HaIpUMep MpaHciumepayuu ¢
anemenmamu mpaunckpunyuu [4; 6]. B xome paboThl MbI IPUILIN K CIEAYIONINM pe-
3yJbTaTaM: Bcero B 16 oOpasmax mepeBOJOB TEKCTOB OBLIO HAWIEHO 25 MpPUMEPOB
ynoTpeOIeHns] TPaHCKPUIILMHU MIPU nepesade UMEH COOCTBEHHBIX, U3 HUX OTMETUM 13
Cily4aeB KOMOMHHMPOBAHUS TPAHCKPUMIMK W TpaHciutepanun (Minorco — xomnanus
Munopko, Mr. Karzai — 2-u Kap3zaii; Mr. Rudd — 2-n Pado); 38 xanpkupoBanuii (the
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District Court — Oxpyarcuoti cyo; The Constitution of India — Koncmumyyust Unouu);
4 moyKanbKUPOBaHUIL, 22 TIepeHoca C COXpaHEHWEM MCXOTHOU TpaduKi OPUTHHAIIb-
Horo umeHHu cobctBeHHOro (UNESCO — UNESCO); 18 mpumepoB HCIOIB30BAHUS
TPaJIMIIMOHHBIX COOTBETCTBUM, Hampumep, npu TmepeBoae TonoHuMoB (Channel
Islands — Hopmanockue ocmposa;, New Delhi — Hvio /lenu); 9 cnyvaeB nepeBoue-
CKUX pacmnppoBOK abOpeBHATyp M COKpAIIEHUI B IMEHOBAHHAX CYAOB U TIOKYMEHTaX
(Cap. 291 — Inasa 291 (Chapter 291)). Takoit cnoco0, kKak TpaHCHO3HIIUS, HE OBLT
MPUMEHEH HU B OJTHOM W3 PACCMOTPEHHBIX 00pa3ioB. Mcxoast U3 MOTyYSHHBIX HAMU
JAHHBIX, JUIS Tepefiadyll UMEH COOCTBEHHBIX B IOPHIMUYECKHX TEKCTaX IMEPEBOMIHKH
WCTIONB3YIOT MHOTOYHCIICHHBIE CIIOCOOBI, CPEIM KOTOPBIX 4Yallle BCETO MPHOETA0T K
KaJTbKHPOBAHUIO M TPAHCKPHITIHH, TOJTYKATLKUPOBAHUE W TPAHCIMTEPAIUS TMOJIb3Y-
IOTCS MEHBIIIeH MOMyJSPHOCTHI0. B HEKOTOPHIX CiydasX OpUTHHAILHOE Ha3BaHHE
KOMITAHMH WM JOKYMEHTA B PYCCKOSI3bIYHOM TEKCTE OocTaBieHo: IBM — IBM; Unix —
Unix; Start-up India — npoexm ‘Start-up’ [1; 6; 7], niu niepeaaHo TpaHCKPHUIILIUEH, a
Jajgee B CKOOKax IMEepeHOCHTCS McxomHas rpaduka: Schoenbaum v. Firstbrook —
Llloenbaym npomus @epcmopyk (Schoenbaum v. Firstbrook) [7].

B wurtore, mpuxoauM K BBIBOJY, UYTO UMEHA COOCTBEHHBIC B IOPUAMYCCKHX AHIJIO-
SI3BIYHBIX TEKCTaX UTPAlOT BAKHYIO POJb, U 3TO HYXXHO YUHUTBHIBATEH MPH HX Mepeaade
Ha PYCCKHUU SI3bIK, ONEPUPYS JCKBATHBIMU MMEPEBOAYCCKUMHU MPUEMaMU M TIPUHUMAS
BO BHUMaHHE HE TOJBKO CIEIU(HUKY JAHHOTO BHJA TEKCTOB, HO M KYJIbTYpHBIC PA3IIH-
YU CTpaH.
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The article, which represents a relevant modern linguistic research in the field of translation,
deals with the most common methods of translating proper names from English into Russian
in the legal texts. The results of the translation analysis have demonstrated that the most
popular methods of proper names’ translation procedures are calquing and transcription,
while half-calquing and transliteration are the least used. The choice of the translation meth-
ods is conditioned by the special characteristics of the legal context and both national and
cultural differences.

Keywords: proper names; proper names typology; anthroponyms; toponyms; legal text; le-
gal context; translation methods and procedures; transcription; transliteration; calquing;
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AHIJIMACKUN MEJUIMHCKHUM CJIEHT
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B nanHO# cTaThe paccMaTpUBaeTCs aHTIMHCKHA MEAUIIMHCKUH MPO(peCCHOHATIBHBINA CIIEHT,
HCTOpUS U NPEAINOCBUIKH €r0 IMOSIBJICHHUS, OTCICKUBAKOTCS COBPEMEHHBIE TEHIEHLUU €ro
NPUMEHEHMSI M 3alpeTa Ha ynoTpebsieHHe B MEIULMHCKOM pedn, a TaKKe MPHUBOIATCS
HauOosee OOIIMe TPUMEpBI, UCIIOJb3YEMbIe Ha NMPAKTUKE B aHTJIOSN3BIYHBIX CTpaHaX U B
Poccun.

Knioueswie cnosa: TepMUHBI; CICHT; MEJUIMHA; KaPTOHU3M; NPO(hEeCCHOHANIBHBIE CIEHTU3-
MBL.

Bormpoc 0 3HaueHMN ¥ 3HAYMMOCTH CHEIUAIBHOW TEPMHHOJIOTUH B S3BIKO3HAHUU B
TOM WJIM MHOM KOHTEKCTE ONpeAessieTcss He KakK MPOCTO ONpelesIeHHBIH Ha0op CIOB
Uit 0003HAYEHHSI KAKOTO-TH0O0 SIBICHHUS MU OMHCAHMS CIECHUAIbHOTO WHBEHTAps W
000pyI0BaHMs, IO CYIIECTBY, TEPMHUHOJIOTHS SBISETCS] CHCTEMOW TEPMHHOB U TEPMH-
HOBJIEMEHTOB, TJI€ MO/l CHCTEMOH IOJIpa3yMeBaeTcs Croco0 B3aMMOACHCTBUS OTACIb-
HBIX YacTeH, CO3/alONINX ONpEACICHHYI0 HEPYIINMYIO CBSI3aHHOCTb, 3TUM M OTJIHYa-
SICh OT MIPOCTOT0 BOKOOYyIsipHOTOo Habopa. CyIIecTBYIOT IBeé OCHOBHBIE 0COOEHHOCTH
TEPMHHOJIOTUN KaK CHCTEMBI: 3TO HAJIWYHME B3aWMOJACHCTBYIOIIMX YacTed W TO, YTO
OJIHY 4acTh HEBO3MOXKHO OTJACIHTH 0€3 U3MEHEHHUSI CUCTEMBI, PYTUMH CJIOBaMH, CIIO-
Ba WM TEPMHUHBI, HEOTJEIUMBI ApYT OT apyra. OnHaKo, TEPMUHBI HE IPOCTO OTHOCST-
Csl K ONpEeNeNICHHBIM 00JIacTsM HayK, HarmpuMmep, MEIWLUHCKas WIN IOpHINYIecKas
TEPMHHOJIOTHS, OHM MOTYT IEPEXOIUTh M3 OAHOW OOJACTH B APYTYIO NPH HAIMYHH
OTIpe/IeNIeHHBIX YcIOBUH. TepMHUHONIOTHS HMEET MHOTO OOIIEr0 C TAKMMH MOHSATHSIMH,
KakK po(eCCHOHATBHBIN CIIEHT WM NPO(ECCHOHATIBHBIN KaprOHU3M.

Yro Takoe cieHr? BoibIIMHCTBO JIO/IE MMEIOT CBO€ COOCTBEHHOE IPEACTAaBICHUE
o cienre. The Chambers Dictionary riiacuT: 4To CJIEHI — 3TO CJIOBa, O0bIYaM U Tpa-
JIVIINY, HE SBISIFOIUECS YacThIO JINTEPATYPHOTO S3bIKA, OHHM UCIIONIL3YIOTCS B Hedop-
MaJIbHOM 00CTaHOBKE, B YCTHOM PEYH; 4acTO SIBISIFOTCS KAPrOHHU3MaMH BOPOB U JIPY-
I'MX KPUMUHAIBHBIX JJIEMEHTOB, JTHOO MCHOJB3YIOTCS B Y3KO MPOQPECCHOHAILHON Te-
MaTrke. CaMoO CIIOBO «CJICHT» MMEET BeChbMa COMHUTEIbHOE TpoucxoxaeHue. Heko-
TOpBIE 3TUMOJIOTH CBS3BIBAIOT CIIOBO CIIeHT (slang) co cmoBoM ciwmHr (sling) — «pesko
BBIOpACHIBaTh», UES 3[€Ch 3aKII0YaeTCs B TOM, YTO JIIOJHM KakK Obl HEOPEKHO mepe-
OpacbIBaroTCs coBaMu Apyr ¢ apyrom. OIHAKO, 5Ta 3TUMOJIOTHS BO MHOTOM THITOTE-
THUYHA U HE MOXET OBITh NPHUHATA opHUIHaIbHO. WTaK, CYIIHOCTBIO CIICHTa SIBISETCS
ero HeOpMaIBHOCTB: ITO S3BIK, KOTOPBIH HUKOTIA HE OyJeT yMEeCTeH B O(UIMAIBHOM
oOctraHoBke. CJIEHT UMEET OTHOLICHHE K YCTHOW BepOabHOW KOMMYHUKAIIMH MEXTY
TOBOPSIIMMH; TIPH STOM, YYACTHUKHU JIMANOTa 3HAKOMBI C HCIIONB3yeMOW JIEKCHUKOM,
KaX/Iblii HMeeT YeTKOe MPEICTAaBICHUE O KaKoi mpobiieMe uaeT peub. [ 1aBHON oco-
OCHHOCTBIO CJICHTA SIBIISIETCS OTCYTCTBHE IMOHWMaHHS CMBICIIA TUAJIOTa Y CIyliaTenei
HE3HAKOMBIX CO CTHJIEeM si3blka. CIIEHT He MOKET ObITh OQUIHATIBHBIM C JICKCHYECKOM
TOUYKU 3pPEHHS, MOCKOJIBKY B (hOpMasbHON 00CTaHOBKE TpeOyeT SICHOro M MOHSTHOTO
JUIs1 BCEX M3JIOKEHMS HE BEAYILETO K JBOSKOCTH OHUMAaHUS CMBICIIA.
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[lepBbie cepbe3HbIE MOMBITKH 3aMMCH aHTJIMHCKOTO CJIeHra MpOoBOAMINCH B Enmza-
BETHHCKYIO 31I0XY, KOorAa OblT MyOIMKOBaH W3BECTHHIN ‘BopoBckoii xapron’. OmHaKo,
3TO HE 3HAYMT, YTO HUKTO HE HCIOJIB30BAN CICHI IO 3TOr0 MEPHOAA, IPOCTO HUKTO U
HUKOT/a He (PUKCHPOBAJ TaKylO JIEKCUKY cucTeMaTmdeckd. [losBieHHnEe BOPOBCKOTO
KaproHa UMeNio MECTO B TO BpeMsl, I TOT'O YTOOBI CKPBITh CMBICI CKa3aHHOTO, 3aIllH-
TUTH HEJIETAJIbHYIO ACATEIBHOCTh OT HEXKeNaTeIbHbIX CIyIIaTe]Ield U He TOJIBKO OT I10-
TEHIMAIbHBIX KEPTB, HO M OT NpEeACTaBUTENCH 3aKOHA. JTOT TJIoccapuil, MpUHALIIe-
KaBIIUH S3BIKY BOpa, rpabuTelss Wik pa30oiiHMKa ObUT 3amucaH He W3 (UIIONorHye-
CKOI0 MHTEpeca, a Kak CBOEro poja 3allluTa HEBUHHBIX OT 0€33aKOHMS TOPOACKHX
KPUMMHAJIBHBIX JJIEMEHTOB. A KaK U3BECTHO, IPELYIIPEKIEH, 3HAUUT BOOPYIKEH.

C Tex mop, MHOTHE Mpodeccuy, TPYMIbL, U AaXe COUUANbHBIC KIacChl CO3AANN
cBoU cOOCTBEHHBIN ciieHr. COBMECTHOE MCIIOJIb30BaHKE CICHI'a HEM30€KHO MOPOXKIa-
€T 4yBCTBO IPUHAUIEKHOCTH K IPYMIE WIK JUYHOCTSIM, UMEIOLIMM OOII1e MHTEPECH
u HpO6JIeMI>I, KOTOPKBIC BA’KHBI B X KHU3HU. Ecawu BBI 3HaeTe CJICHI', BbI IBHO HHcaﬁﬂep;
€CITM HET, Bbl MIPUHAUICKHUTE K YUCTY UCKIOYeHHBIX "npyrue". CieHr Bce Oomblie U
0oJpIlle BXOAWT B HAIIy JKW3HB: cioBeukd n3 mHTepHeTa (LOL—- laughing out loud;
NUMXO — IMHO — In my humble opinion;), 6u3Hec-coBa U3 Mupa JeHET U KOM-
Mmepuun: (front-office — Bce, yTo MOXHO TIOKa3aTh KiuMeHTY B OaHke; Please do! —
YHHMBEpCaJbHbIM Npu3blB wiau corjacue. (CnoBapp OH3HEC-CIEHra KOMITAHUH
Schwarzkopf Poccwust)), ranrcrepckuii cieHr u3 xumn-xon peuntarusa: (Cream — 0a0-
no, Guiku, neHbry, Fittin mim Fixin — CoOupatbes clienarh 4To-TO) U JaXKe CICHT
MEX1y IBYMsI BIIFOOJICHHBIMU B CMC-COOOIICHHSIX.

Crnenr ObLT Beceraa MPOU3BOAHBIM TOPO/a, a HE CENBbCKUX paiioHOB. lIpenmonoxu-
TEJNBHO JJIs1 TOTO, YTOOBI CIIEHT MPOLBETAN, OH JOJDKEH HCIIOIB30BATHCS OOJIBIINM KO-
JINYECTBOM JIFOAEH U B TO K€ BpEMs CYLECTBOBATh B PA3JIMUHBIX IPYNIIHPOBKAX BHYT-
pu coobmectBa B ieiioM. B 21 Beke yke He CyIIeCTBYeT pa3HHUIIBI IPH POPMHUPOBAHUN
CJICHTOBBIX BBIPaKCHUH MEXIy BO3PACTHBIMH WJIM TOPOACKMMH rpynmnamu. bonee to-
T'0, CJICHT SIBIISIETCSI YacThIO Mpoliecca MPU ONpeIeICHIH PUHAIIC)KHOCTH TPYII JII0-
JIeid, 3TO MOKET 3aBHCETh U OT MY3bIKH, KOTOPYIO OHHU CIYLIAlOT WJIM CTUJIEH OAEKI,
KOTOpbIe OHU HOCAT. OJTHAKO, IOMUMO BONPOCOB WACHTHYHOCTH U MPHHAMJIEKHOCTH,
MBI HE JOJDKHBI YIIYCKATh 3JICMCHT BECEJIbA U TBOPUYCCTBA, KOTOpBIﬁ Y4aCTBYET B CO-
YMHCHHWU HOBBIX CJICHT'OBBIX TCPMHHOB. CreHr Ha3bIBaIN IMO33HEN HeO6pa30BaHHLIX;
onHako, anrnuiickuil nucarens I'. K. YecTepToH roBopui, YTO «CJIEHT — 3TO MOCTO-
SIHHO TEKYUIUN U U3MEHAIOUIUICA MOTOK TTO33UNY.

KOHe'—IHO, MHOI'o CJICHTa, KOTOpBIﬁ MOXXHO YCJIbIIIATh Ha YyJIWIaxX HallUuX TOpOJ0B
JlaJIeKo HEMPHSTEH Ha CIlyX M €ro O4YeHb TPYAHO Ha3BaTh mod3ued. OJHAKO HE CTOUT
3a0BIBaTh HEOCIIOPUMBIH (DaKT MPUCYTCTBUS CIEHIa B PEUH, TO, YTO OH JENIAET YCTHYIO
peub 0oJiee KUBOW 1 3aIIOMUHAIONICHCS, OTJIMYHOM OT OOBIYHBIX YCTOSIBIIUXCS KITHUIIIE.

Monoaéxb UMeeT TeHACHLHIO OTBEpraTh BCE CTAPOE U CKYYHOE, OHH CTPEMSTCS
HCKaTh 3aMEHY B SI3bIKE C IOMOIIbIO BEIPAKEHUH, KOTOPBIE TOBOPST MPSIMO 00 uX co0-
CTBEHHOM ToKosIieHnH. OHM MeperMEHOBBIBAIOT 3HAKOMEBIE CJIOBa B 00Jiee HHTEpEeCHBIE
" APKHUEC BBIPAKCHUA. Onn — JIXOAU, KOTOPBIC XOTAT, LITO6LI HUX 3aMETUIN U HCIIOJIb-
3YIOT JUISl 3TOTO SIPKHME peueBble 000poThl. B Xyamem cinydae 3to gopma noxasyxu, B
JyYIIeM clydae ¢ MOMOIIBIO TAKOTO JIMHIBHCTHUECKOTO H300PETaTEIbCTBA CIICHTOBBIE
CJIOBCYKH MOI'YT IPEACTaBUTH 00011 JKM3HEHHO Ba)KHBIM DJIEMEHT Pa3BUTUA A3bIKa B
Oymymiem.

Menununckas npodeccusi Tpedyer 0coboil He0OXOANMOCTH B CO3JAaHMU U YIIO-
Tpe6HeHI/II/I CJICHT'OBBIX CJIOB U BBIpa)KeHPIﬁ. ,ZI.H}I OIHUX MeZII/IIII/IHCKI/Iﬁ CJICHT SIBJIACTCS
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CPEACTBOM COKPBITHSI TPEBOKHBIX CHMIITOMOB y MAalUEHTOB I TOTO, YTOOBI HE TPaB-
MHUPOBATh IICUXUKY OOJIBHOIO WJIM €r0 3aMHTEPECOBAHHBIX POJCTBEHHUKOB WIH APY-
3eil. Harmpumep, B npodeccrnoHanbHOM MEAMLIMHCKOM CIIEHTEe CYIIECTBYET J0CTaTOY-
HOE€ KOJIMYECTBO CICHTU3MOB, YIOTPEOIIEMBIX TOIBKO MEXIY METUIMHCKUMH PaboT-
HUKam#: banana — MalUeHT C XKeITyXou, box -ymepers, blade — xupypr, appy —
anMeHANLIUT WM MAUEeHT C BOCHAJICHHBIM anmeHauuuTaM u T. 1. [Ipumep pycckoro
MEJUIUHCKOTO CJIeHTa: KIMHUKA — KIMHUYECKasi CMEPTh, PEUUANBUACT — TALUEHT C
peunarBoM (MOBTOPOM) OOJIE3HH, penaxa, penamika — pelaHuyM, TPEM — TpereTaHue
npencepanii, KOHCEpBbl — OOJIbHBIC, HAXOISMINECS B OTACICHUH (KaK MpPaBUIIO, XU-
PYPru4ecKoM) Ha KOHCEPBAaTHBHOM JIEUCHWH, OTIIyCTUTh — HE IPENATCTBOBATH akK-
TUBHO CMEPTH TEPMHUHAIBHOTO OE3HAIEKHOTO OOJIBLHOTO.

[TonoGHbIe ClEeHIU3Mbl AajI€KO HE Bceraa OyayT MOHATHBI IMAalMeHTaM, HO MeIu-
LHUHCKHUH IIEPCOHAJ XOPOLIO MU BOOPYXKEH.

JlaHHas TEeHIEHIMS XOPOIIO MPOCIEKUBACTCS B U3BECTHBIX aHTJIOS3BIUHBIX Cepha-
nax «House M.D.» («dokrop Xaycy), «kER» («Ckropas momoniby), «Scrubsy («Knuau-
Ka»), «Greys Anatomy» («Aratomus 1'paii») u ap. [ maBHBIE Tepou JOCTATOYHO YacTO
ynoTpeOisioT B OOIIEHNH MEXIy COOOM TakWe CICHTHM3MBI, Kak: Asap — as soon as
possible — kak MoxxHO ObIcTpee; doc — doctor -I0KTOD;

MenunuHCKU# CICHT Ha CaMOM JIeJIe TT03BOJISIET OLIYTHTh HAJIMYNE ONPEICIICHHOTO
IyXa, 9yBCTBO B3aMMHOH MOINEPKKH U 00Imei nenu. Vcnoms3oBaHNe MEIUIIMHCKOTO
KaproHa cped MEAUIMHCKOTO MEepCOoHaja TaKkKe MOKa3hlBaeT Ha 0Opa3oBaHHOTO U
KOHKYPEHTHO CIIOCOOHOTO YeJOBEKa. 3a4acTyi0 MPOMCXOJUT TaK, YTO MEAUIIMHCKAS
cpeda, B CHIIy CBOEH Mpodeccuu, SBISETCS KECTKOH, U Bpady, HY)KHO HCIIOJIb30BaTh
HECKOJIBKO METO/IOB, YTOOBI MPOTHBOCTOSATH MCUXOJIOTHUECKOMY JaBICHHUIO Ha paboTe.
IOMop siBiIsIETCSl TOTEHIMABHBIM CIIOCOOOM CHPaBUTHCS ¢ HEKOTOPBHIMH TICHXOJIOTH-
YECKMMHU HENPHUATHOCTSAMH, [IO3TOMY B MEIULMHCKOM CJEHIe HPUCYTCTBYET MHOIO
0c0OEHHOCTEH CBSA3aHHBIX C TEIECHBIMH (QYHKIUSIMHU YeJI0BEKa, CTPAAaHUSIMH U CMEP-
THIO TIPUIyMaHHBIX C OONBIIMM FOMOPOM. CIIEHT SIBIISIETCS TaK:KE BO3MOMKHOCTBIO JIJISI
0CBOOOKACHUSI OT MHTCHCUBHOM M HaNpsDKEHHOH paboThI, ¢ MOCTOSHHON OOphOOH ¢
Oose3HbIo U O6oibio. Hampumep, npy NOCTAHOBKE AWArHO3a MaHEHTY HEKOTOPBIE Bpa-
g nucanu: GOK — God only knows. ['nmoteTnyecku, mamueHT MOKET WHUIIMUPO-
BaTh CyJICOHBIN MCK B CBSI3H C MCIIOJIb30BAHUEM MEJUIIMHCKOTO YKaproHa, XOTS TaKUX
(akTOB HE 3aperucTpUpoBaHo. MIMEHHO 1MO3TOMY, MEAMLIMHCKHIA JKaproH HUCIONb3YeT-
Csl B OCHOBHOM B YCTHO# (hopMe OOIIeHH s, U OYECHb PEIKO BCTpedaeTcsl B UCTOPHH 00-
ne3Hu. Bpaun craHOBsTCS Bce Oosee OCBEIOMIICHBIMU B CYAeOHO-MEIUIIMHCKUX BO-
pocax, KpOMe€ TOro, MAanUeHT BIpaBe NMPOCMOTPETb MEAMLMHCKHE 3allUCH Bpadya.
B onny u3 o0s13aHHOCTEl Bpaya BXOAWT BEACHHE TOYHBIX M YETKUX MEIUIMHCKUX 3a-
nuceid. Koria 3ammcy okasbIBarOTCs HEOAHOZHAYHBIMU HM3-332 HCIOJIBb30BaHUS CIICHTA,
TO 3TO SIBJISIETCS] HApYLICHHEM TpeOyeMoro CcTaHAapTa MEIULIMHCKON moMomu. B ciy-
4yae, B KOTOPOM NPAaKTUKYIOLIMH Bpad Hamucajl pelenT Hepa30OopUYMBHIM IIOUYEPKOM,
MaIMEeHT UMeNT BO3MOXKHOCTh IO/IaTh B CYJI, KaK Ha MPaKTHKYIOUIETO Bpaya, Tak U Ha
(dapMmarieBTa, KOTOPBIH OMMOOYHO paclpeieNiil HelpaBWIbHBIA Npenapar u Herpa-
BUIBbHYIO 103upoBKY (IIpenaepract cr. Sam & u, 1989). IlonoGHoe aelicTBHE MOXKET
BO3HHUKHYTb, TEOPETHUECKH, B TEX CUTYalUsAX, B KOTOPHIX HCHOJIb3yeTCS HEOAHO3HAY-
HBIU ciieHr: Hanpumep, abopesuarypa GOK — God only knows, MoeT OBITh BOCTIPH-
Hsata kak GOR — gastroesophageal reflux — racrposzodareansHast pedurrokcaas 60-
JIe3Hb.
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Knsarea ['mnmokpara raacut, 4to "yCIOBHsI, KOTOpPBIE 51 MPUHAMAIO, OYAyT MPHHO-
CHUTb I0JIb3y MAIIMEHTY B COOTBETCTBUHU C MOMMH CIIOCOOHOCTSIMH U CYXACHHUSIMH, a HE
Ul TIPUYUHEHUS UM O00nM WM Bpeda' M 3aKaHYMBAETCS TaKUM YTBEPKACHHEM:
"B umcroTe U CBATOCTU 51 OyAy COXpaHSATh CBOIO KU3HBb M cBOe McKyccTBO". Komekc
MEIUIUHCKON 3THKK JKeHEeBCKOW KOHBEHIIMM B CBOEM COJEPKAaHHM WMEET TaKou
MyHKT: «/{axke oz yrpo3o#, s OyIy IpHUAepKUBATHCS TITyOOUalIIIero YBaXXeHHsI K de-
JIOBEYECKOH KM3HM C CaMOro MOMEHTa €€ 3ayaTHsy, OJHAKO, METUIIMHCKUI CJICHT,
0COOEHHO €r0 YHUUYM)KUTENbHBIE TEPMHHBI, MOTYT MPUYMHUTH BpEA, MPUMEHHMO K
MALHEHTY.

[IpuMeneHnne MepBHIX YETHIPEX ITHUSCKHX NpHHOUIOB: 1) MubDopMupoBaHne ma-
LUEHTA O COCTOSIHUH €ro 30poBbsi; 2) ['yMaHHOE OTHOILIEHHE K MALUCHTY, YBa)KEHUE
€ro 3aKOHHBIX TpaB; 3) YBaKECHHE YEIOBEUECKOTO JOCTOMHCTBA maruenTa; 4) [Ipun-
LI — HE HaBpeIu; C TOUKU 3PEHUS CIIEHra, TPeOyIoT OT Bpaua, IPEKAe BCEro, OTBET-
CTBEHHOCTH, U TIALMEHT JOJDKCH PacCMaTPHUBAThHCS KaK MapTHEp B MpeliaraeMoM Jie-
YCHUH, a He Kak kepTBa. [loxkenaHus manueHTa UMEIOT MePBOCTEIICHHOE 3HAUCHHE.

CreHr u, B CBOKO OuY€pe/lb, AaHIJUHUCKUNA MEIULUHCKUM CIEHT, HE ABISETCS MOHO-
JUTHBIM U HEU3MEHHBIM 00Pa30BaHHEM, MHOTHE TEPMHHBI TEPSAIOT CBOIO 3HAYUMOCTb
4yepe3 HEKOTOPBIH MEpUo]| BPeMEHH, Ipyrue e, Hao0OpOT NMpHUOOpEeTaroT aKTyasb-
HOCTb.

CornacHo BceMy BBIIIECKA3aHHOMY, MOXKHO CHENaTh 3aKJIIOYEHHE, YTO CICHI —
3TO HEOThEMJIEMasi YacThb Pa3roBOPHOTO si3bika. CJEHT AMHAMHYEH, OY€Hb OBICTPO
MIPOrpeCcCUpPYET U HE MPHUAEPKUBACTCSI KAHOHOB U CTAaHIApTOB TPAAULIMOHHOTO SA3BIKA.
On MoxeT 00pa30BbIBATH TEPMUHBI OMHOMUHYTKH U TEPMHHBI, HMEIOLUE MIPOJIOHTH-
pPOBaHHOC I[GI‘/'ICTBI/IC. 9KCTpaJ'II/IHFBI/ICTI/I‘-ICCKI/Ie (baKTOpI)I BJIUAKOT Ha 3BOJJOIHUIO U
KU3HEACITEIHHOCTh CJIEHra, KaK CaMOCTOSITEIBHOTO CJI0S JIEKCUKH: COLIMYM, UCTOPHS
U Ja’ke MOJHbIC HANpaBlICHUs, BCE MOKET MOBIUATH Ha clioBooOpa3zoBaHue. CleHr He
SIBIISIETCST (hOPMOIA OOIIEHNS TOJIBKO HU30B OOIIECTBA, OH SBISETCS KOMIIOHEHTOM SI3BI-
Ka OOILeHHUs JIIoel caMbIX pa3HBIX CTaTycoB, 00pa3oBaHUii, mpodeccuii, akTUBHO HC-
MOJIB3YETCsl CPEeICTBAMH MAacCOBBIX KOMMYHHUKAIMHA, 1 MEJULWHCKUHI CICHT 31eCh HeE
SIBIISIETCS] ICKIIFOYEHUEM.
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ENGLISH MEDICAL SLANG

Ekaterina V. Sharypova
Buryat State University,
Russia, Ulan-Ude,

E-mail: katrin.nazar@mail.ru

This article is devoted to English medical professional slang, history and prerequisites of its
appearance. The author tries to monitor the modern tendencies of slang application and the
ban on the use in medical speech, the most general examples using in medical practice in the
English-speaking countries and in Russia are given as well.
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This article discusses Diglossia (societal bilingualism) in Mongolia. According to many lin-
guistic studies, we can study Bilingualism from two perspectives: personal principles and
societal principles. Societal bilingualism can be found in some areas, or even some groups
within a community. A language’s status in a country depends on bilingual policy; a lan-
guage can have either high status or low status. In Mongolia, we can find societal bilingual-
ism in Bayan-Ulgii province. There, its status and policy are based on territorial principles.
The area’s population is mainly Kazakh. In order to analyse the usage and prevalence of Di-
glossia among Kazakh people, we undertook a survey of 370 people. The survey was then
analysed by four categories: Demographics, Language Skills, Language Usage, and Lan-
guage Interference. We used an empirical study and interviewed focus groups. To analyse
the survey, we used the SPSS statistical analysis programme.

Keywords: bilingualism; diglossia; high status; low status; language skills; sociolinguistics;
ethno-linguistics.

In this globalized era, bilingual or multilingual developments have been influenced
by state economic power, immigration, population migration, population growth de-
velopment, the spread of international language — as well as faster development of
mass media and technology than ever before.

As we study bilingualism, we need to clarify inter-relations between linguistic theo-
ries and real life situations. This relates not only to personal language skills but also the
whole of people’s lives, including social life situations and questions of human rights.

If we summarise bilingual theories and perspectives, we can see that studies of how
bilingualism affects relations between people range from personal, workplace or social
groups to whole regions/states. Bilingualism studies can be based on the language
skills of personal or social groups. We see that it can be simply described — e.g., “Bi-
lingualism is to speak another language than one’s mother tongue with some level of
competence.” [Zeenyambuu, Bazarragchaa, 2014, p. 62]

In Bilingualism, we discuss both language usage and language users. We describe
who uses which language, to whom, in what situations and where. We show that when
a person chooses a language it depends on that language’s status.

However, it is not only how individuals use language, According to Baker (2014, p.
66) “Bilingualism at individual level is half the story. The other essential half is to ana-
lyse how groups of language speakers behave and change.” That means we need to
study how language groups and language usage change over time.

First, we recognize that studies of speakers can be at individual or social group, level.

Sociolinguistics, ethno-linguistics, and educators study bilingualism perspectives of
social groups of speakers. Demographic studies cover the areas of language groups’
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migration, immigration, age, marriage and education level, while educators also draw
attention to experience in language policy, language choices and bilingual programs.
However, language usage can also be related to an individual person’s age, job, social
status, and how they were brought up.

Linguistics uses two different terms to discuss Bilingualism. Bilingualism is used
to talk about two-language skills, usages, and competences at an individual level while
Diglossia is used to discuss the usages, competence, and choice of language in a two-
language society.

These terms were first used by linguists such as Ferguson (1959) and Fishman
(1980). According to the literature, Ferguson first described Diglossia in terms of two
varieties of the same language (dialects). Fishman (1972, 1980) then extended the idea
of Diglossia to two languages existing side by side within a geographical area. They
also divided the language status into two terms: high status (H) and low status (L).
This status of language depends on the context or domain of language usage. They can
also be called Majority and Minority languages.

Dr. Tsetsegmaa (2004) mentioned Mongolian-Russian, Mongolian-Kazakh, Mon-
golian-Chinese bilingualism in Mongolia in her studies. Nowadays we can find many
more examples, such as Mongolian-English, Mongolian-Korean, Mongolian-Japanese
bilingualism because there are lots of international schools and influential neighbours
affecting the Mongolian economy.

Purpose: to analyse language usages among Kazakh people in Bayan-Ulgii
province.

The study draws conclusions covering: 1). Demographics 2) Language skills and bi-
lingual education 3) Language usages in some particular contexts 4) Overall Conclu-
sions

Study methods: Empirical, interviews with focus groups, surveys, and analysis us-
ing SPSS.

In Demographic studies, conclu-

education sions about the influence of age group,

s ethnicity, job, education level were
made.

96% of the survey takers were Ka-
zakh people with 4% from other eth-
nicities. 52% of people were from the
age group 15-24, 11% were from the
age group 25-29, and the remaining
percentages covered ages from 30 to
3432 60+
54.3% were male and 45.7 % were
s female participants.

1. Pie chart — Age group
o 2) The Graph shows the Education
levels of participants.
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r
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1. Table Jobs Frequency Valid Percent
unemployed 61 16.5
manager 7 1.9
specialist 99 26.8
technician 6 1.6

. office service 11 3.0
Valid trade service 9 2.4
construction industry 16 4.3
agricultures 19 5.1
ordinary job 15 4.1
student 127 343
unemployed 61 16.5
manager 7 1.9
specialist 99 26.8
technician 6 1.6
. office service 11 3.0
Valid trade service 9 2.4
construction industry 16 43
agricultures 19 5.1
ordinary job 15 4.1
student 127 343

34% of participants had a middle school education, 23% had a secondary school

leaving certificate and 23% held university diplomas.

The table 4 shows participants’ jobs. 34% were students, 27% were specialists in

the public sector and 16.5% were unemployed people
2. Bilingual education and Language skills

As mentioned above, educators play key roles in developing bilingual people and
bilingual education. A key goal is to try to organise bilingual education meaningfully
and academically.

84% of participants started their bilingual education at primary school and 10% of
them studied at middle and high school. The starting stages depend on bilingual educa-
tion policy and the curriculum of different periods.

Table 2. The starting stages of Bilingual education

Frequency Percent Valid Percent

pre-school 1 3 0.3
primary 327 88.4 89.6
secondary 32 8.6 8.8

Valid high school 3 .8 0.8
university 1 3 0.3
army 1 3 0.3
Total 365 98.6 100.0

Missing System 5 1.4

Total 370 100.0
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In the study, language skills were based on survey takers’ self-assessments. In
Mongolia, Mongolian language skills have been tested among graduates of secondary
schools compulsorily since 2016. Previously, it was an optional ‘personal choice’ for
secondary school leaving pupils.

In the graph, we can see Kazakh and Mongolian language skills are almost at the
same level. So, we can say that survey takers are “Balanced bilingual” as Cummins
described. (2000.b) According to Cummins [2014, p.168] balanced bilinguals have
age-appropriate competence in two or more languages and can cope with curriculum
material in either of their languages. Survey takers also evaluated their other foreign
language skills as with “limited skills” in Russian and English. It shows Russian lan-
guage skills are a little higher than English, notably because they may travel, study and
do business in Kazakhstan where people also speak Russian.

Graph 5

LANGUAGE SKILLS

—e—kazakh —@—Mongolian Russian —>¢—English

* —e
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e K

o Rk N W B

LISTENING READING SPEAKING WRITING

3. Language usage

A language is typically used in different situations and with different contents. A
majority language is usually used in official/public areas. Therefore, Bilingualism in
Bayan-Ulgii is based on a “territorial principle” where different language speakers
live in the same area. That makes language usage more distinguishable. The Mongolian
Constitution and Education Acts declare that different language speakers are allowed
to use their mother tongue as well as having to study official languages (notably the
Mongolian Language). In order to study language usage, we categorized it into three
usages: Personal purposes, Official and Mass media, Leisure:

3.1. Table 3. Language usage for personal purposes

lan/com family friends on the sms call mean
phone service
Kazakh 83.5 60.4 54.8 54.7 33.8 57.4
Kaz&Mon 11.4 27.1 33.8 32.0 20.8 25
Mongolian 4.1 124 11.9 9.6 452 16.4
English 3.6 0.7
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3.2. Language usage on public-related issues, mass media and internet

Politics influences language choice, its spread and its status as well as directly af-
fecting language groups.

It also creates different perspectives on language policy and planning. Societal bi-
lingualism is a direct reflection of politics and political power.

Mass media plays a key role in implementing language policy in real life. Language
policy includes complex issues on language principles and practical issues, while mass
media has contributed to the spread, maintenance, and the support of languages and
cultures and the more rapid development of bilingualism.

This table shows that the Mongolian language is used more on public service TV
and in newspapers than the Kazakh language, though the Kazakh language is used
more at school and among colleagues. All in all, in this category, the Kazakh language
is used more than Mongolian.

(Languages usage on public related issues, mass media and internet) Xycusrr-4

Colleagues | Public service vV radio newspaper internet mean
school

Kazakh 55.5 26.8 30.9 54.0 33.1 34.7 39.2
Kaz&Mon 294 22.1 33.1 25.9 29.7 27.5 27.95
Mongolian 14.8 50.8 33.9 18.7 36 28.6 30.6
English 1.1 1.4 0.6 7.3 1.7
Russian 0.6 0 0.6 2.7 0.7
Turkish 0.3 0 0.3 0.1

3.3. Languages usage on cultural/reliogus and leisure times

A person uses a language more often when they feel comfortable and competent us-
ing it. Social/cultural activities support languages to maintain, revitalize, shift and
spread its usage.

In this table, usage of the Kazakh language in this category is twice that of the
Mongolian Language.

It confirms that the Kazakh language is the dominant language in the region. Reli-
gion contributed to the spread of language from ancient times, but nowadays, in mod-
ern times, it is not strong enough to spread language usage further though it does play a
key role in maintaining languages. Interestingly, while 75% of participants use the Ka-
zakh language, 15% use an Arab language and 3% of them use Turkish in religious
activities.

Language use on Cultural and other activities XycHarr-5

Statistics
book commercial sport | club | earning free time religious
N Valid 352 359 322 | 297 301 327 330
Missing 19 12 49 74 70 44 41
book Business & sport | clu Other free time religious | mean
commerce b activity _
activity

Kazakh | 31.0 42.6 45.0 | 374 61.5 75.5 48.8
Kaz&Mo | 36.1 29.0 28.3 | 374 22.6 3.6 21.2
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n
Mongolia | 30.2 26.7 15.7 | 289 15 2.7 20
n

English 14 0.8 0.3 1 0.3 0.3 0.7
Arab 0.6 0.3 0.7 15.0 2.8
turkish 0.3 0.3 0.3 2.8 0.6
Russian 0.3 0.3 0.6 0.7 0.3 0.4
Chinese 0.3 0.3 0.3 0.2

3.3. A language status

In describing language status, we typically use terms such as mother tongue, official
language, national language and second/foreign language. Such terminology gives spe-
cial power to a language and is politically influenced. It enables a language’s use in
administration and legislation as well as in education. Dependent on its usage in differ-
ent domains, a language status can become high or low status.

The table below shows language status. We considered 7 domains in the category.
The Kazakh language dominated in 6 domains out of 7. We conclude that the Kazakh
language status is higher than Mongolian in the province, largely because of territorial
principles.

Table 6. Language Status

Domains Majority langauge | Minority language
(Mongolian) (kazakh) Higher status
Should be higher Low status
status

1 Family 16.4 57.4 N Minority
languages
dominates

2 Colleague/school 14.8 V- 55.8 Kazakh language
dominates

3 Mass media 30.6 V- 39.2 Kazakh languages
dominates

4 Business/trade 26.7 V- 42.6 Kazakh languages
dominates

5 Social/cultural activities 22.5 43.2 N Kazakh languages
dominates

6 Public activities 50.8 N 26.2 Mongolian
language

7 Religious activities 2.7 75.5 N Kazakh languages
dominates

When we count the mean of percentage, we excluded the equal usage of Kazakh
and Mongolian language.

Overall Conclusions

1.  We can conclude that Kazakh people are balanced bilingually as a result of
Kazakh and Mongolian language skills being at the same level. NOTE; We checked
the reliability of questionaries’ using Cronbach’s alpha. (Cronbach's alpha is a meas-
ure of internal consistency, that is, how closely related a set of items are as a group).
Here, it showed greater than*800 points, which means that the questionnaires were
meaningful.

2. We can also find a few multilingual speakers among Kazakh people, because
they showed some higher-level competence in Russian and English. Russian language
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skills were a little higher than English because survey takers were all from the same
age group. (Before 1995, we studied the Russian language as a foreign language).

3. 89.6 % of participants started their Bilingual Education at primary and second-
ary schools. As Cummins suggested (1976), the duration of language study can affect
language performance. In open questionnaires, participants said they wanted to study
all subjects in the Mongolian language after higher grades.

4. In Language usage, in three categories, the Kazakh language is dominant. In
Mongolia, the constitution and government policies offers equal rights to Kazakh peo-
ple and they can use their mother tongue. However, this can create problems because
having limited skills in the Mongolian language can have a bad influence on future
stages of further education.

5. Mass media (TV, radio, newspapers) can be used to improve Mongolian lan-
guage skills using distance-learning and other activities.
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JanHast cTaThsi MOCBAIIEHA COLMAIBLHOMY ABYS3BIYMIO B MoHromuu. CoriacHO MHOTHUM
JIUHTBUCTHYCCKUM TCOPHSM JBYS3bIUME OBIBACT JBYX BHUIOB: MHIUBUAYAILHOEC JBYS3BIUUC
U coluanbHOe ABys3bruue. COIManbHOE NBYSI3bIYHE MOXKET OBITh OOHAPYKEHO B HEKOTOPBIX
TpyIIax OmpeneNeHHol coruansHoi o0mHocTH. CTaTyc A3bIKa B CTPaHE 3aBHCUT OT IIOJIH-
TUKHU ABYS3BIUMNS; S3BIK MOKET UMETh KaK BRICOKHH CTaTyc, Tak M HU3kuid. B MoHTromu 6u-
JUHTBU3M pactpocTpaHeH B basu-Yirmm npoBuHmmu. CrtaTyc M TONHATHKA ABYS3BIYUSL
CTPOUTCS HA TEPPUTOPHAIBHBIX MIPHHITUIAX. DTy TEPPUTOPHIO HACEISIIOT B OCHOBHOM Kaza-
xu. [ Toro 94TOOBI MpOaHAIM3MPOBATH HCIOJIB30BAHWE W PACIPOCTPAHEHHE IUTIIOCHU
cpeaIu Ka3axoB, MBI IIPOBEIH MCCIEIOBAHNE B KOTOpPOM IpuHsuTo yaactie 370 uenoBek. Mc-
CJIeJIOBaHUE MPOBOAMIOCH TI0 YETHIPEM KATETOPHsM: JIeMOrpadus, 3bIKOBbIC HABBIKH, HC-
M0JIb30BaHUE SA3bIKA U SI3bIKOBASI B3aMMOCBSA3b. MBI UCIMOJIB30BATIN IMIUPUUECKUI OIMBIT U
mpoBenu ompoc. s aHamu3a MCCIEAOBaHUS MBI MOJIb30BANUCH MPOrPaMMON 00pabOTKH
CTaTUCTUYECKUX JAHHBIX.

Knrouesvie cnosa: murinocus; BBICOKHM CTaTyC; HU3KHH CTaTyC; SI3bIKOBbIE HABBIKU; CO-
MOJMHIBUCTHKA;, STHOJIMHIBUCTHKA.
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The article considers the problem of a short-term adaptation to a new social environment
under conditions of the complete language immersion in the country of destination. The fac-
tors promoting success of this process are determined.

Keywords: adaptation; life activities; psychological state; social environment; speech; lan-
guage competence.

The study of features, factors and mechanisms of the adaptation process to
new conditions of life activities, a new social environment is very important
because general vitality, working efficiency and a positive mental state depends
on the success of this process. Traditionally, adaptation is considered as a gen-
eral, universal phenomenon inherent to a person throughout his life and aimed
at maintaining homeostasis between individual and social environment. The
essence of the adaptation process is conditioned and revealed as a philosophical
category of interaction. At the methodological level its consideration is based
on the fundamental and leading principles of the national psychology. They are:
the principles of development, determinism, the unity of consciousness and ac-
tivity.

The activity, purposefulness, consciousness and transformative nature of the
adaptation process are emphasized. So due to the change of life conditions a
need arises to develop new tools and methods of social and psychological adap-
tation, because it promotes the success of formation of these tools by the subject,
and if they are unformed, to promote their acquisition.

In the case if these tools haven’t been formed and developed, the social and
psychological maladjustment (disadaptation) occurs, typically accompanied by
such negative phenomena as depression, worsening of mental state and, conse-
quently, serious lowering of the level of general vitality and health. A general
criterion of adaptation is absence of these features of maladjustment [1; 36].

In general, the success of social and psychological adaptation to the new
conditions of life, new social environment is quite important as, according to a
brief theoretical analysis, it promotes the wholesome psychological and mental
state of people.

It is necessary to specify that traditionally the researches of the problem of
adaptation both in the Russian and foreign psychology, are mainly conducted in
the area of ontogenetic development of the individual. It is e.g., during some-
one’s transition from one to the other level of education (kindergarten — ele-
mentary school — middle school — high school — special vocational education —
university), starting of work, military service etc.
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But the situation of short term adaptation (that is, based on the personal ex-
perience of three months internship in a quite different society with its social
norms, values, language and culture which are mostly different from usual in
our society), requires a special consideration. According to numerous conversa-
tions, exchange of experience with the alumni of various American programs,
they haven’t experienced the serious problems with adaptation. The question
arises concerning the reason of their successful adaptation, despite their short
term of stay in the new social environment. In my opinion, it can be explained
by several positively influencing factors, the most efficient of which are the fol-
lowing.

First, regardless of specialty (quite often most of the researchers who have
won the grants, specialize in the US studies, its culture, so it is easier to them to
adapt to the society which is the object of their studies), participants rather care-
fully prepare for the forthcoming internship. Sure, they improve their English,
analyze the literature on regional studies, encyclopedias.

Second, the orientation session, which as a rule is held in Washington, plays
a very important role and judging from respondents’ interview, it could hardly
be overestimated.

However, among the difficulties that inevitably arise in the new social envi-
ronment, based on my and respondents’ experience, the most specific phenom-
ena for American reality are:

a) Units of measurement — length, weight, temperature, clothing sizes etc.;

b) Cuisine, meals, the names and components of dishes;

c) The speech of pre-school children in English, which is really phonologi-
cally unusual for perception, because in our country we are used to perceive
English speech from adults, and it is quite unexpected when three or five-year
old children speak English [2; 11].

As to the English speaking pre-school children, my research proposal, enti-
tled PC — method, and its essence concluded in teaching foreign language?
English, to be exact, just under family conditions. The abbreviation PC means
Parents and Children, who learn English together in the same group. I think that
in this case they attain the results in learning English faster and better because
parents and children have a real opportunity to help each other not only at clas-
ses, but they can also do it at home. My host advisor Jean Gleason, Professor of
the department of psychology at Boston University, approved this method and
recommended it to implementation in the academic process at school affiliated
to

Boston University it was a fun, mostly children helped adults, especially
their grandparents, correcting their mistakes.

In conclusion, I would like to mention that I try to express my impression of
stay in the US in the literary form, writing a novel on the theme. I think that the
main thing is to succeed not only at the level of speech communication, but
mostly at the level of understanding the features which compose the inner world
of the people of the other country.
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TEMIIOPAJIBHBIE XAPAKTEPUCTUKU UYTEHUS
MOHI'OJIBCKOT'O TEKCTA

© BagmaeBa Oona MyHKyeBHa
BypsiTckuil rocyjapCcTBEHHBII YHUBEPCUTET
Poccus, r. Ynaun-¥Y

E-mail: badmaeva.oyuna@mail.ru

OOBEKTOM HCCIEOBAHMS CIIY>KUT MPOAYLUPYEMBIH YCTHBIH TEKCT, BO3HUKAIOIIUI B MPO-
1[ecce HETIOATOTOBJIEHHOIO YTEHHUS MOHTOJIBCKOIO MHUCBMEHHOIO TeKcTa. Brno ycraHOBIe-
HO, 4TO HEIOJrOTOBJICHHOE, «C JINCTa», YTCHUE, IIPU HEOOJIBIION CTEIeHH MOTHBHPOBAHHO-
CTH MICXO/IHBIM TEKCTOM, 00JIaJjaeT JOCTaTOYHBIM YPOBHEM CIHOHTAHHOCTH, YTO BO MHOT'OM
OIIpeJessieT ero JMHIBUCTHYECKUMH 0OCOOCHHOCTH.

JlaHHOE HCCiIenoBaHNe PENIPUHATO C IIEIbI0 PACCMOTPETh TEMIIOPAIBHBIE XapaKTEPUCTH-
KA peYr Ha TPHMEpE UYTCHHS MOHTOJICKOTO TEKCTa B HCIIOJHEHHM HOCHTENEeH Xanxa-
MOHTOJILCKOTO SI3bIKA.

Kniouegvie cnosa: dTeHne; TEMII PEUH; Tay3bl; XyA0KECTBEHHBIH TEKCT; MOHT'OJbCKUH A3bIK.

Beenenue

CoBpeMeHHBII MOHTOJIBCKHIA SI3BIK (MOHT. OpPYMH IIATHITH MOHTOJI X3JI) MO OCHOB-
HOMY JUAJIEKTy YacTO Ha3bIBACTCS XalXa-MOHIOJIBCKUM MJIM MPOCTO XaaXacKuM. Xaj-
Xa-MOHTOJILCKUH TUANIEKT (MJIH SI3BIK) UMEET JIMTepaTypHyl0 HOPMY M CTaTyC Tocyaap-
CTBEHHOTO s3bIKa B MoHronauu. Yucio roBopsmmx Ha HEM — OKOJIO 2,3 MIJIH Yell.
(1995). Xamxackuii TUaJIeKT BXOJUT B IEHTPAIBHYIO TPYIITY AHAEKTOB MOHTOJBECKO-
ro si3pika. Hapsimy ¢ Hell BBIOENSIOTCS TakKe BOCTOYHAS U 3amajiHasi rpynmna. Pasnuuns
MEXJy JUAJICKTAMH HOCST B OCHOBHOM (hoHeTHueckuii xapakrep. B 1943 romy Obuia
BBeJIeHa MMCEMEHHOCTh Ha OCHOBE KAPWILTHIIE [ 7].

Marepuaja u MeTOAMKA

MatepuaioM JaHHOTO HCCIIEJOBAHHUS TMOCITYKWIHM JIBa XYyJI0KECTBEHHBIX TEKCTa
MoHroJyibckoro nucareias C. bBysauamaxa «[aiixamimurt Oaimam» («Y IUBUTENBHOE
siBIIeHUE, TeKCT 1), «1uB mmHIx3H 1yypuay» («Hoseiimee 3xo», TeKCT 2).

XapaKkTepucTHKa TEKCTOB:

Kpurepuit Teker 1 Teker 2
KommaectBo citoB 95 139
KommaecTBo citoro 202 273
Toukw, 3ansaTHIC 2,3 7,3

JIMKTOpaM# BBICTYNMIM HOCHUTENIM XaJIXacKOro JAUAJIEKTa MOHTOJIBCKOIO SI3bIKa —
CTYZEHTHI M MarucTpaHThl bypsATCKOTO TOCyIapCTBEHHOIO YHUBEPCUTETa, BCE JUKTO-
pBI 00y4aroTCsl Ha HE(PHUIIONIOTUIECKUX HAMPABICHHSX.

VYcnosusa 3amucu. JlukropaMm mpemiarajgock 0e3 NpeABapUTENbHONW IMOATOTOBKU
MPOYNTaTh TeKCThl, HaOpaHHble mpudTom Times New Roman Ha nuctax A4, 14 ker-
neM. 3amuch YTEHHs MPOM3BOJMIACH B HM30JIMPOBAHHOW ayIUTOPHM Ha JUKTOMOH
Olimpus VN-8700PC.

PesynbTath nuccnenoBanus

[lomyuenHble B X0/1€ UCCIIEZIOBAHMS JaHHbBIE OBUIM MPOAHAIN30BAHBI B IIPOTpamMMe
Audacity, craTHCTHYECKHE XapaKTepHCTHKH 00paboTaHkl B mporpamMe Excel. B pe-
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3yJibTaTe ObLIH NOJy4YCHBI CICAYIOMINUE NaHHbIC: NJIMTCIbHOCTh UYTCHUA 2-x TCKCTOB,

JJIATCIIBHOCTD YTCHUA 0e3 rnay3, KOJIM4YE€CTBO U JJIUTCIIBHOCTDH 11ay3 B MCIIOJIHEHHUU 10

JAUKTOPOB. Bce mannbie OBLIN COITOCTABIICHEL. PCSYJ'ILTaTH TPUBCACHBI HHUXKE.
TCMHOpaJ'IBHI:IC XapPaKTCPpUCTHUKHU

AdnutenbHocTb YTeHMA TeKcTa Nel

60,812

60 51333 54204 50,055 45 o1g 20738
50 41,415 44,654 43,81 42,374 *
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FD1 FD2 FD3 FD4  FpS

MD1  MD2  MD3  MD4  MDS
WMKTOPEI

I'paduk 1. nurensHOCTh uTeHMs TekcTa Ne B peannzanun 10 AUKTOpOB-HOCHTENEH
xamxackoro quanekra CMJSI. [To ocu abcmmice — qukTopsl, FD — xenckuit romoc (female),
M — myxckoif roroc (male). [To ocu opauHAT — AIUTENHHOCTD YTEHUS TEKCTa B M/CEK.

I'paduk Nel mokas3wiBaeT, 4YTO HAMOOJBIIYIO IIUTEILHOCTh MIPH UTeHUH TeKcTa Nel
peamusyer aukrop FD4 — 608 M/cek, naumenbinyio — FD3 — 414 m/cek. Cpenuss
JUTUTEIIBHOCTD YTEHHS TEKCTA CPEIIH JKEHCKUX TOJI0OCOB cocTaBmiia 504 M/CEK, cpemusis
JUIMTEBHOCTh YTEHHs TEKCTA CPEIU MYKCKHX I'OJIOCOB cocTaBuiIa 465 M/CEK, cpeauss
JUTUTEIIBHOCTD YTEHHS COCTABIET 485 M/CEK.

ONAnTenbHOCTb YTeHUA TeKcTa Ne2

85,689
90 81,695 g

80
70 ©7:884 co156 62,967 64,371 68953 67,17 62,482 64,256
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D2 MD3 MD4 MD5

I'paduk 2. JnurensHocTh uTeHHs TekcTa No2 B peanuzanuu 10 TUKTOPOB-HOCUTENEH
xanxackoro guanekra CMJI. o ocu abcrpice — qukTopsl, FD — sxkenckuii rooc (female),
M — myxckoii rosioc (male). [To ocu opauHAT — ATUTENLHOCTD YTEHHUS TEKCTA B M/CEK.

I'padux Ne2 nokasbiBaeT, 4TO HAUOOJBIIYIO AIUTEIBHOCTh IPU YTEHUH TeKcTa No2
peanusyer aukrop FD4 — 856 M/cek, Haumenblnyo — FD3 — 591 m/cek. Cpenuss
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JUIMTEFHOCTD YTEHHST TEKCTa CPE/IH )KEHCKHUX TOJI0COB cocTaBuia 714 M/CeK cpemusst
JUTMTETLHOCTD YTEHHUSI TEKCTA CPEIU MYHKCKHX TOJIOCOB COCTaBUIa 654 M/CEK, cperHss
JUTUTEIIBHOCTD YTEHHS COCTABIsIET 684 M/CEK.

HM3BecTHO, YTO TEMIT B TECTax BHICTYMAET OOBEKTOM CIICIHAIBEHOTO KOHTPOIS MPH
BBISIBIICHUH YPOBHSI C(POPMUPOBAHHOCTH OTHAENBHBIX YMEHHUH M HAaBBIKOB, XapakTep-
HBIX ISl YTCHUS, U TIPH KOMILIEKCHOH MPOBEPKE UYTCHHUSI KaK PeueBOro yMeHHUs. Tem-
MOpajbHasl XapaKTEePUCTHKA MOXKET KacaThCsl BCEX CTOPOH YTEHHUS, O KOTOPBIX ILIa
pedb BBIIIE: BOCTIPUATHS Ipaduueckoro oopasa cloBa, BOCHPHUATHS U MOHUMAHHS OT-
JIEJIBHBIX SI3bIKOBBIX €TUHML, TOHUMAaHHS COACPKaHUSI TPOUYNTAHHOTO.

Temn 4TeHma Tekcta Nel, cnor/cek.

5,71
527 532 536 544 232 ‘
FD3  FD5  MD4

MD2 MD1  MD3

6,00

4,86
50 4,53
414 421
4,
3
2
L
0,00
FD2 FD4 FD1 MD5
I'pacduk 3. Temmn urenus texcra Nel B peanuzanuu 10 AUKTOPOB-HOCHUTENEH XaIXaCKOTO

nuanekra CMSL. [o ocu abenmce — aukTopsl, FD — sxeHckuid rosnoc (female), M — myxckoit
rojoc (male). I[To ocu opAMHAT — TEMIT UTeHHUS (CIIOT B CEK).

o

o
(=]

o
o

o
o

o
(=]

I'padux Ne3 mokasbiBaeT, yTo HamOoNbLIMKA TeMn uTeHMs: Tekcta Nel peanmsyer
nukrop MD3 — 5,71 cnor/cek, Haumenbinyio — FD2 — 4,14 cnor/cex. Cpennuii Temi
YTEHHUS TEKCTa CPEJM >KCHCKHX TIOJIOCOB coctaBiisieT 4,71 ciior/cex, CpeiHUN TeMmIl
YTeHHUs TEKCTa CPEelId MYKCKHX TOJOCOB coCTaBisieT 5,36 cior/cek, cCpemHud TemIl
yTeHus cocTasiseT 5,04 cior/cex.

Temn uteHuAa Tekcta Ne2, cnor/cek
5,81
5,25 5,27 5,31 5,33 5,35 5:58

5,00 4,72

4,10 4,19
4,00
3,00
2,00
1,00
0,00

FD4 FD2 FD1 MD2 FD5 MD3 FD3 MD5S MD1 MD4
I'paduk 4. Temmn urenns texcta Ne2 B peanuzanuu 10 TUKTOPOB-HOCHUTEIICH XaIXacKoro aua-

nexta CM L. Tlo ocu abemmec — quktopsl, FD — sxeHckuit ronoc (female), M — mMy»xckoi rostoc
(male). ITo ocu opanHAT — TEMII YTEHHS (CIIOT B CEK).
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I'padux Ne4 mokaspiBaeT, YTO HaWOONBIIMK TEMI YTeHUs1 Tekcta No2 peanusyer
mukTop MD4 — 5,81 cior/cek, Haumensblnyio — FD4 — 4,10 cior/cek. Cpennuii Temn
YTEHHSI TEKCTa CpPeI >KEHCKHX TOJIOCOB COCTaBisieT 4,72 Cior/ceK, CpeaHui TemIl
YTCHHUS TEKCTa CPEIM MYKCKHX TOJOCOB COCTaBiseT 5,46 CIIOT/CeK, CPeIHHUN TeMIl
yTeHus cocTasiseT 5,09 cior/cex.

CpeaHAsa AAUTENbHOCTL Nay3 NPy YTeHMM TeKCTa

700 Nol 648

600 5570 5706 5785 5868 9995
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200
100
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FD3 FD5 FD1  FD2 FD4 MD5 MD3 M

D4  MD1 MD2

I'paduk 5. JnurensHoCTh Nay3 utenus Tekcra Nel B peannzanuu 10 aukropos. ITo ocu abe-
mucc — mTuKTopsl, FD — xencknit ronoc (female), M — Myskckoit roioc (male). [To ocu opau-
HAaT — JJIMTEILHOCTS 11ay3 B M/CEK.

I'paduk Ne5 mokaspIBaeT, 4TO HAUOOJNBIIYIO 110 JUTHTEIBHOCTH Tay3y (648 M/cek)
peanusyer aukrop MD2, Haumenbinyio (324,6. M/cex) — mukrop FD3. Takum oGpa-
30M, CpEIHSS AJUTEIBHOCTh PEATM30BAHHBIX Tay3 MYKCKUMH TOJI0CaMu B 2 pasza Tpe-
BBIIIIACT CPETHIOIO JITUTENBHOCTD Nay3, 3a()UKCUPOBAHHBIX B YTEHUH KCHCKHMH TOJIO-
camH.

CpeaHaa AAMTeNbHOCTb Nay3 Npu
yTeHnm Tekcta Ne2
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700 669

648 660
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I'paduk 6. JmurensHOCTh Nay3 uteHus Tekcra Ne2 B peanuzanuu 10 AUKTOPOB.

o ocu abeuucce — nukTopsl, FD — xeHckuii ronoc (female), M — myxckoit rosioc (male).
o ocu OpAMHAT — JTTMTEIBHOCTD TAY3 B M/CEK.

M1
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I'padux Ne6 mokaspiBaeT, 9T0 HAUOOJBIIYIO M0 UTMTEILHOCTH Hay3y (669 M/ceK)
peanmsyer aukrop MD1, Hanmenbinyio (361 M/cex) — mukrop FD3. Takum oGpasom,
CpenHsisl JNTUTEILHOCTh PeaT30BaHHbIX May3 MY>KCKUMH TOJIOCaMH B 2 pa3a MpeBHIIIAET
CPEIHIOI0 [UIMTENBHOCTD May3, 3a(UKCUPOBAHHBIX B YTCHUH KEHCKHMH I'OJIOCAMH.

3akioueHue

B pesynbrare uccneqoBaHUS TEMIOPAIBHBIX XaPaKTEPUCTHK HETOATOTOBICHHOIO
YTEHUSI MOHTOJILCKOTO XYAOXKECTBEHHOTO TEKCTa B HCmOoNHeHHH |0 AMKTOpOB-
HOCHUTEJNICH MOHI'OJIBCKOTO S13bIKa MOXKHO KOHCTATUPOBATH O TOM, [UINTEIBHOCTH UTE-
HUS TEKCTa MY>KCKHMH T0JOCaMH CYHIECTBEHHO HE Pa3HyacTcs, TOrJa KaK >KEHCKHE
rojxoca JEeMOHCTPHPYIOT 3aMETHBbIE paziuyusi. Temm 4TeHHs TEKCTOB (cJor/cek) y
MYKYMH B CPEIHEM BBIIIE TeMIa peu >KeHIuH. OIHaKO IIMTENBHOCTH Iay3, pealu-
30BaHHBIX MYXXCKHMHM T'0OJIOCAMM IIPEBBIIIAET JUIMTEIBLHOCTh 1ay3, 3aUKCUPOBAHHBIX
CpeIu XKEHCKUX ToyiocoB. [Ipu nanpHeiIeM HccieaoBaHUM MPEANoIaraeTcsl paciiu-
pPEHHE HKCIIEPUMEHTAJIBHOTO MaTepuana Ajsl MOATBEPKIEHHS IOJYYCHHBIX Ha 3TOM
JTare pe3yabTaToB.
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TEMPORAL FEATURES OF THE READING OF THE MONGOLIAN TEXT

Badmaeva Oyuna M.

Buryat State University

Russia, Ulan-Ude

E-mail: badmaeva.oyuna@mail.ru

The object of the research is produced oral text that occurs in the process of unprepared
reading of the Mongolian written text. It was found that untrained, "from the sheet" reading
with a small degree of motivation has a sufficient level of spontaneity that largely deter-
mines its linguistic characteristics. This research is aimed to examine the temporal speech
characteristics on the example of Mongolian text readings performed by native speakers of
Khalkha Mongolian language.

Keywords: reading; speech rate; pauses; literary text; Mongolian language.
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ABOUT THE PECULIARITIES OF THE ORAL ENGLISH SPEECH
OF MONGOLIAN SPEAKERS

© Tyyl Nergui

International University "Mx 3acar”,
Ulaanbaatar, Mongolia
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The article is devoted to the description of phonetic features of the oral English speech of
the Mongols. The material for the study was 99 English proverbs recorded from 8 Mongoli-
an speakers (3 men and 5 women) aged 22-44 with different levels of English: primary, in-
termediate, advanced. An auditory analysis of the realizations of vowels and consonants has
been performed. There are 792 sound files in total.

Keywords: vowels; consonants; English language; proverbs; coherent speech; phonetics.

Introduction

In recent years, interest in the study of oral speech has increased. The most difficult
is the phonetic level of the language, especially if connected language is studied in a
non-native language.

Connected speech is characterized by great variability, increased number of modi-
fied units and the degree of modification . The results of the research on the material of
different languages confirm the opinion that the phonetic properties of speech sounds,
as well as those spoken in words, differ significantly from the properties of sounds re-
alized in connected speech during reading and speaking [2], [5], [6 ]. It is important to
note that the phonetic features and the associated reasons for the variability of units are,
on the one hand, of an all-linguistic nature, on the other, they are caused by the influ-
ence of the speaker's native language. The Mongols live on the territory of modern
Mongolia, in Inner Mongolia of China, in the Russian Federation, in Taiwan. The
Mongolian language belongs to the Mongolian group of languages. In the main dialect
language is called Khalkha-Mongolian. The Khalkha-Mongol dialect has a literary
norm and the status of a state language in Mongolia. Differences between dialects are
mostly phonetic.

The aim of the work is to describe the phonetic features of the oral English speech
of the speakers of the modern Mongolian language.

Material and experiment procedure

The material consists of the recordings of 99 English proverbs performed by 8 sub-
jects - native speakers of the modern Mongolian language (3 men and 5 women) aged
22 to 44 years. All speakers are graduates from humanitarian or technical Universities.

The participants of the experiment were divided into three groups according to the
levels of English: beginner, intermediate, advanced.

Table 1 — Information about speakers

Ne Speakers Age Gender Education English profeciency
1 | Baspaab. 26 female University beginner

2 | Xanraa M. 44 male University beginner

3 | Jammun-06a3ap A. 34 male University beginner

4 | 3opur-tyryagyp I'. | 22 female University intermediate

5 | Coura . 41 female University intermediate
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6 | Basp-caiixan b. 26 female University intermediate
7 | Tepbar C. 27 female University advanced
8 | DpmeHas-Oar D. 27 male University advanced

One of the conditions for selecting material for recordings was the presence of the
corresponding Mongolian equivalent of English proverbs.

Table 2 — Fragment from the list of English proverbs and their Mongolian equiva-

lents

Ne | English proverbs Mongolian proverbs

1. A bad workman always blames his tools. | YHacan 6exen manrar MyHnaxryi. / ©epee
YHAcaH XYYX3J YWIaarryil.

2. A bird in the hand is worth two in the | MapraammiiH eexXHOOC ©HOOIPUIH YYIIUT

bush. J33p.

3. Actions speak louder than words. XYHUIAT yra9p Hb OMIN YHIIIIP Hb IIMHX.
SIpuxaap 5B, X2I3X33p XUi.

4, A friend in need is a friend indeed. 30BOX IIarT HOXPUIH YaHap TAHUT/IaHA.

5. A job worth doing is a job worth doing | Akua XWiB31 OyycTad, JaBC XHUBII

well. yycTa.

6. An apple a day keeps the doctor away. Opyyn Ouen capyyn yxaaH OpIIHHO.

7. A watched pot never boils. AdKCaH XYH]I aprajl XeJeJIer.

8. Christmas comes but once a year. Toraoom TOOTOM HB  JA33p, TOJrOH
MOJDKYYPTIH Hb J193p.

9. Curiosity killed the cat. YpT X311 XY3YY OpPOOHO, YPT XOPMOH Xeid
OpOOHO.

10. | Don’t judge book by its cover. ['agHaa rsumaHmar, JOTPOO MajlaHIar.

11. | Empty vessels make most noise. Hyytail ToHr3p Xypryil, nyyrai XyyXxsH
XYPUMIYH.

12. | Every cloud has a silver line. Cox0pcoH OWTII 3aBIIHX.

13. | Every dog has its day. AMBJ sIBaxaJ| aNTaH asraHaac yc yyHa.

14. | Experience is the best teacher. OponaBoa OyTH?.

It is important to know what phonetic processes of both segmental and superseg-
mental levels occur in speech. The purpose of the work is the preparation of recom-
mendations on developing the skills of English pronunciation among native speakers of
the Mongolian language.

The systems of Mongolian and English languages differ significantly. [1, 3, 4, 7].
During the auditory analysis of recordings mistakes in the speech of the subjects were
revealed. One of the recommendations is to teach reading rules at the initial stage of
training. Most of the vowels and consonants in the English language are pronounced with
violations of pronunciation, rhythm, accent, and intonation. Speakers with advanced lev-
el of language knowledge are characterized by minimal violations in English speech.

1. English sonants in the final position sound usually longer than in Mongolian:
[bil:], [win:]. The voicing of the final consonant results in the appearance of a vowel
[9], for example: [bigs], [hiza].

2. Unlike the Mongolian language, the English final voiceless consonants are pro-
nounced distinctly, with the tension of the organs of speech, they are strong consonants,
for example: wait [weit], speak [spi: k].
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3. The connection of sounds in words and at the junctions of words occurs accord-
ing to certain rules. Depending on the type of sounds, the connection occurs in differ-
ent ways. Thus, two explosive consonants of the same place of formation, for example
[-pb-] in the phrase cheapbox or [-dd-] in the word midday, are pronounced without the
explosion of the first consonant. Such an explosive compound is called the loss of an
explosion and is not observed in the Mongolian language.

4. In a combination of two explosive consonants of different places of formation,
for example [-kt-] in the word barked or [-tg-] in the word don't go, the explosion at the
first consonant is very weak, almost inaudible. Such articulation of explosive conso-
nants is called an incomplete explosion.

5. The pronunciation of the English consonants [t], [d] with the side sonant [1] is
pronounced together, without a vowel sound between them. In the combinations [tl],
[dl], both sounds are apical-alveolar. With their articulation, the front edge of the
tongue remains on the alveoli, the lateral edges of the tongue drop and the air comes
out of the mouth with a noise of a light explosion. For example: little [-tl], middle [-dl].

6. The combination of explosive [t], [d] with nasal sonant [n] is characterized by the
fusion of their utterance. The front edge of the tongue when pronouncing the apical
alveolar combinations [tn], [dn] does not detach from the alveoli, and the air exits
through the nasal cavity with a small explosion. For example, burden [-dn], button [-tn].

7. Voiceless consonants [p], [t], [k] in English are aspirated. The aspiration resem-
bles the noise of a weak exhalation, sounding right after a voiceless consonant. This
weak output is created by the friction of the air about the approaching vocal cords, re-
sembling the consonant sound [h]: [ph], [th], [kh]. When a syllable begins with [p], [t],
[k], the vowels are pronounced not immediately after these consonants, but after some
interruption: [khil], [khi: 1].

8. The consonants [p], [t], [k] lose their aspiration after the voiceless consonant [s],
for example: [spi: k]. Voiceless consonants are pronounced without aspiration in un-
stressed syllables, for example: potato.

9. Consonants are palatalized as a result of raising the middle back of the tongue to
a firm palate. English consonants are pronounced firmly. However, before the vowels
of the front row like [i], [i:], [i2], [e], [ei] consonants may have a shade of softness.
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